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rui y In 1975

Dear Colleague:

1 am writing to you in g rd to "The Aest atic Eye Proposal" submitted on

November 1, 1974 to the National Endowment for the Humanities. This proposal

was developed by a subcommittee of the Los Ar,eles County Art Education

Council. It was written for the purpose of developing nn indepth study of

aesthetic education, a fourth component in the California State Art Education

Framework.

In recent cor-espondence froni the NatIonal Endowment for the Humanitien, the

grant notification date Is April 1, 1975. Since this notification date is

rather late in the school year, it seems appropriate to procede with some in

itial contacts with people who may be interested in participation. Your name

was suggested by the art consultant in your district. Attached is a brief

summary of the project to acquaint you with its purposes and plans. Also

included is a form to complete if you wish to be considered as a potential

partici)

Cordially,

Dr. Frances Hin
Con ultant Art Education

FH:cg
encls.



Aestheciceey Proposal

The tntent of this proposal is to Implement the development cf 4 consistent program ot

Instruction in aesthetic education within Los Angeles County. The project is den gned

to incroaHe te.wher knowledge of and competency in working with aesthet Ic educeit Ion.

It will Involve school and unnchoo l people who function in the role of teiie1i. r in

VAVIOIIM learning nitnattona w t h students wheat: ages range from kindergarten throogh

college or university.

To develop an educational base and the requisite expertiee which will

enable teachers to develop aesthetic education curriculum with accom-

panying strategies and instructional materials for elementary and sec-

ondary schools, inatItution s of higher learning and selected community

agencies.

Through defined objec ives, this project seeks to emplement the develop-

ment of concepts, strategies and evaluation that have practical appli-

cation in the teaching-learning situation ea required by the California

State Art Education -Framework.

Participants: A total of fifty school and non-school particIpants representing eleme

ary and secondary echools, college and universities, museum docents

and community agencies will be involved. They will be selected on the

basis of criteria established in the project proposal.

The Plan: The project will cover an eighteen me Ahs pe.iod involving a six weeks

summer seminar and a year of implementation with students. The summer

-miner will begin on Monday, July 21, 1975 and conclude on Thursday,

August28, 1975. Partecipants will attend sessiona for three hours per

day, five days per week. Arrangements will be made for college and

university credit.

Dr. Harry S. Broudy, a nationally recognized scholar in the field of

aesthetic education, has made a tentative commitment to serve as the

principal prolect coesultant. Consultants from the fields of Art, the

performing arts, curriculum development and evaluation will also work

with the group.

The summer seminar is planned to develop aesthetic education knowledge

and to make application to individual teaching-learning situations

through the writing of curriculum strategies and assessment. Activities

will include discussions with consultaats, visitations to museums,

galleries and commuaity centers, laboratory experiences, development of

curriculum, review of instructional materials and the like.

The implementation phase is expe_imental in approach. It wIll involve

testing individual curriculum in the classroom or learning situation,

assessing the quality of achievement and using this information to

develop curriculum alternatives that modify and/or extend pupil ex-

periences. Five workshops would be scheduled during the year to assist

teachers with the implementation. Additional assistance would also be

provided through on-site visitation.

7



THE I%ESTHErIC EYE PROJECT

uJd 1ik c to be on1drod far participation on thin voject

Name

School

sddresa

Nome iddres S

FH:eg
2/7/75

Dietrict

Phone

ode

Frances Hine, Consult
County Education Center
9300 E. Imperial Highway, /W. 299
Downey. CA 90242

Pho

Education



THE AESTHETIC EYE, PHA I - PLANNING SESSION

Seminar Content Form

liaaic l'tipt so U To Increase part I ci pa Ut u know I _tdgu of thu nti t L2ri nn(1

vid kWpi L) 1 a c si t t w.L Lc peL cpt_ lots ami to lac 11.1. iaI _

applyinK nuch kuuwl li within Instructional altuntIona.

Activit , ACT)
Person r p "liable - (P

POTVNTIAL TOPICS AND/OR ACM/ TIES

4` 4

;,,

if,
'

I.

i1-
t-4
C

dI
t .

CM
f ,
:di

I

1,

I

t el
IA

Pi

1-4

differenceti between forma of experience and types of judgment;
e.g,, d 1st ingulshing between moral, ethical and aesthet iz judgments,
between aesthetic and non-aesthetic value judgments, and who has the
right to make aesthetic judgments.

ACT:

PR:

[dent fy the characteristics of an aesthetic object as opposed to one
which is non-aes tic.

ACT:
PR:

----A

thaw from participants examples of the "buf phenomenon and how it
relates to aesthetic perception.

ACT:

PR:

Practice analyzing a va iety of non-standard art works -- epresent
tional and non-objective painting, sculptural weaving, poster, etc.
while using the aesthetic-perception technique (APT).

ACT: Practice in the use of vocabulary; learning to dis inguish
between description and judgment.

P

Identify art forms wherein participants lack confidence; attempt to
employ APT to increase the quality of participant's response to an
unfaniliar art form.

ACT:
PR: -
Discuss and list interests of participants and alternative ways that
the seminar may contribute to their growth, aesthetically and profes-
sionally.

ACT:
nn.
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Make a collection of commercials appear ng in the media and draw

werre i t r n orarv valueo from analyses of their Fortin

and cos tt:ut

ACT:

Make a collect on of example of "environmental " and.

vmpioy APT to noa1yze their ae,ihetic shd noh-aesthetic preprt _ iti

ACT=
PR:

View a film of approx mately 90 minutes duration; write a review and

compare it with the review of an acknowledged cri ic.

ACT:
PR: ,---

Develop, discuss and distribute a glossary of t rms and definitioas

which will provide participants with a "common" vocabulary.

ACT:
PR:

,

Discuss and illustrate the impact of the popular arts as obj cts

which influence our judgments.

ACT:

PR:

Discuss and illustrate the distinctions bet -en the popular ertu and

the serious arts.

ACT:

PR:

Create a work of art and then attempt to describe the ideas and pro-

cesses wh ch were utilized.

ACT:
PR:

.

Review briefly the antecedents to the present concern for Aesthetic

education.

ACT:
PR: ------



1;

rl

r 1

I)iricus and demonstrate aiternativo strategies for utilizing APT:
o.g., using acetate overInyu to emphasize sensory properi-ies, multi-
ple pr)OCILUUH d isloil. ing proje(tod larige, uto.

ACT:

PR:

Discuss strategies which might be employed to demonstrate the general
education Implications and valucLi of the APT to other teacherti,
parents and administrators.

AC1:

PR: -

PO BLE CONSULTANTS AND THEIR TA

Noah Purifoy - Found-object sculptor

Charge: In conjunction with field trip to Watts Towers,
explicate the aesthetic decision-making associated with

insforming "junk" into art.

Dr. Robert Wark - Curator, Huntington Gallery

Charge: In conjunction with field trip to Uuntinton Gallery,
demonst ate how to investigate the aesthetic properties in
an 18th Century English masterwork.

Dr. Frell, Curator of Antiquities, Getty Museum

Charge: in conjunction with field trip to Getty Museum,
discuss the bases for selecting pieces for the Getty
collection.

Robert Cips Vice President, Film Fair, Inc.

Charge: In conjunction with field trip to T.V. studio,

discuss the types of aesthetic decisions involved in
producing a T.V. commercial.

Dr. Geraldine Dimondstein - Professor of Art, CSITLA

Charge: Demonstrate and discuss the differences between
movement, gesture and daace, and under what conditions
movement and gesture can evolve into aesthetic form.

I i
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Dr. Gilbert Clark - Consultant, SWRI

Charge: Eiucldit e the niitur of inn -' o l "packages"

and Lholr reievance tor LeJ thet Ic educat ion and provide

g dance for participants who elect to develop such mater ials

Iacq(teH Macmet - Professor of Anthropo i ,y, UCLA

Chs_ . Show ex&iniplen of and compare approache. _o
aesthetic percept ion of tr bal and westera art.-

Dr. Donald F. McCullum - P ofessor of Art History, UCLA

Charge: Show examples of and discuss the "aesthetic" of

Oriental art.

III. POTENTIAL RESOURCES
--_, !

_

_

A eirc lating library of papers and books such am:

EolftlItened Chet_ishirig

Parke s article oc the nature of form

Issues of Journal ii Aesthetie_Education, etc..

Person responsible:

POS_SIEILE WAYS TO ORGAL n THE SEMINAR

All participants together for lecture-dlsenssions, presentations

by consultants, field trips.

Small group sessions to prac ce APT, and to discuss ways to
implement APT within the classroom and then bringing their findings

to the total group.

Small groups present their ability to use APT before total group.

Person in charee of this oraanizine scheme:



V....._____YFOrE Ik1 PPOACHS TO EVALUATIOJ

I

,

?

t

%
:II
. l'i,±

1

IV.
'f14

1
t .
,-

Warticipan-olnaervor vrovicleas care ful dime Tiption -- a daily log --
of complete program, identAfying otangea 1.-rt awareness, expertise,
lind. 'a cti. tudes - Pe rsoa realorasible :

_Int urit.rwirg e B trci lied en p 0 f par tic lp.tint H at the cn of each
%week. ['croon re spona ib le:

----- _

1dLtil ify inA and compa ring th types of questions participants ask
zit t a b eginn log and end of cba aelninar - Person responsibLe :

Identify log and compaxing larticip ants ' ab ility to analyze art
obj eccs at the b eg inn ing axid end 0 f actuAnar <pre-post test format
lustng projected image with five mi-nutea foT slaking one's response) .
TR:

'Through quest donna ire , hav.e par tic ipant e r elate , a t the beg inning
.21iici end of the s emina r, what they -believe is the nature of aesthetic
athscacion and why it is finTortant. PR:

1
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AiSrHITLC -.:YE INVENTORY

Name

The Aesthetic Eye Project
May 14, 1976

1. Define what the term aesthetic perception means to you

2. What special characteristics make an experience aesthetic?

3. Why do you believe aesthetic education is important?

4. What terms would you use to describe a work of art?

5. Describe what you believe should be the bases for jus_ying judgments
about works of art.

6. Write as many single word responses to this image as you can.

7. Write as many single word responses to this image as you can.

8. Discuss the relationship between these two images which reflect their

expressive character.

9. Describe your reactions to the object presented in this slide.

10. Choose one image which you th lk is best and give your reasons.

For purposes of repor ing in brief form, the quesiions in the Aesthetic Eye

Inventory are listed rather than the inclusion of a copy of the ten page

test booklet.
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SOMMER MINAR, INTFAVIEW QLirTtON S

Intervi

1. What do you expect from the seminar?

2. What purpo9e ill you serve to the seminar (participant's rol )7

3. What exp _ience not on Cle schedule w uld you want to include?

4. What ideas, concepts do you most need from thio

5. What topics about aesthetic education most need to be developed here?

6. What outcomes of the seminar would best serve your purpose for being here?

Intrview

I. At this point, what are your conceptions of this seminar?

Z. What do you now understand about aesthetics?

3. Where are you in terms of a plan for implementa_ on?



7-7iC _1 PROJECT

DLe _ Place_11.211411d14,---- T me Started _la_ Time Terminated

10, e g: Participants_50 Staff 4._ Consultants I Guests/auditor

'net Erent

aL, _,Juu,

11:29 creak into groups

Individual

interviews

Code Con _nt of event

ni0i,,W01 r "r( aothottc,

Questions:

) When working with sculpture, or crystal or other art Corms, how does one frame tlice objects?

Space frames these objects; however it is more difficult to study a perculator which

might have an interesting design because It is harder to isolate it from its environment,

PQ Is it valuable to talk about the history of the painter and artist?

B The history becomes a substitute for wbat ts there and mind's perception. As long as history

and perceiving what is there are kept separate the inclusion of history Is all right.

PQ How do you deal with the psychology of the ancestry of art?

B Do not use well known works of art, works that are not done by famous people.

PQ Is it difficult to separate "abstract" and "concrete" sometimes?

B Concrete means wholeness, abstract means the selective usage of separate elements of a

whole-- they contrast pne another.

PC Problem in semantics -- some contemporary artists working in abstract modes are calling

their works concrete.

I iont deal with this problem.

PC Perceiving as an artist rather than as the artist -- it's impossible to understand the.artist.

B When one talks about an artist one runs into the same problems - both contain many ambiguities.

Pt) A classic example of the formal concern of the artist are the photos of Edward Weston. What

qualities ate emphasized?

B Bringing all the qualities of beauty that there are in the objects being photographed.

PQ It's easy to understand the roles played by the work of art and the perceiver in the visual

arts, but what about in drama and music. The difference between the work of art and the

aesthetic object?

PQ In the so-called primitive societies how does this theory of aesthetic percel.tion hold up?

PQ There are works of arc which were supposedly produced to elicit something other than an

aesthetic response -- what do we do with these; e.g., conceptual art?



1975 cont.

itt Eve7t

vrders

atIon:

h'cject Diree r '

comments:

Code Content of Event

Participonts seemed to be very pleased with the lAcillties and requested that more meettngs

be scheduled at the Dal,un Building. Dr. Btoudy's discussioa of sosory prupertie,.;

appeared to generate a good deal of confusion among the patt'cipants because of the lack of

experience in dealing with aesthetic phenomena tn a systematic [Dinner.

Dr. Broudy's discussion of "characteritics of aesthetic perception" identified the unique

factors which appeared to arouse provoi.ative thinking within the group, They seemed to

recognize the Fact that there were .ome distincrimmi and relationship which they needed

to reconsider. The seating arrangemenL changed membership of small groups that had formed.

There is discussion between indiv-tduals. At the close of the session small groups lingered

and continued to talk.



THE AESTHETIC EYE FROJECT

Date .2111111171._ PiceDiitsunB11d1j Time Started 9:10

No, attending: P ticiputg 48 Staff 4 Consultants Guests/audito

Time Event Code Content of event
= _ -

9 10
J

Harry Broudy

Questions

ReCOrderZal 5117e1121

Tige Terminated 12q1

Dimensions of the Aesthetic Object (or Aesthetic Experience)

PQ How can you deal with a work such as Van Gogh in its entirety?

B You don't have to work with the whole thing. You don't ilave to start with a complicated vo

Pi Dow can you tell whether children are perceiving the object aesthetically?

PQ Is there an age limit for aesthetic education?

B if the student is unable to discriminate, or Is unable to express his disc iminations, then

they are too young.

Q What if a buff or group of buffs perceive an object one way and you see it.another, is

your experience and judguent still valid?

PQ What about the negative and positive aspects of space and shape? Can they be analyzed in

the same manner?

B Yes.

PQ Can these things be expressive outside of experience? What causes something to be erpressive?

What possesses the expressive qualities, the object we are perceiving or the person Per-

ceiving (a person being an entity holding of a body of experiences)?

PQ The body of knowledge of mv students are varied, the experiences they bring to class is

very different -- how can I deal with them as a group?

PQ Would students benefit from working with colors prior to analyzing an object?

PQ Would the above exercise in color be meaningful?

Discussion of the term meaningful --

PQ I don't understand how I can deal with these con epts.

B I think you are making things more profound than it really is at this stage of the game

all you need to do is be able to look and hear (and know your colors). If you can see

you can get your students to do it.

PQ What do you do with children who match colors of their crayons which have spec fic names

(e.g., hot pink) with what they see?

B Try and discourage it.

t Think it might help matters if we draw the distinction between teach to and teachiqvith?

PC Found out through experience that children are better perceivers, see more because they are

more open -- but there is a language problem, difficulty in expressing themselves.

B This type of looking, analyzing does not require a developed vocabulary,

PC You said that the Van Gogh was richer than the other work -- I see both as being equal in

terms of richness.

B You are attaching psychological overtones to the term richness, all I mean by richness

is a greater range of color in this case.

PC I think the problem some of the primary school teachers have expressed is easIly overcon,e,

one doesn't have to have a vocabulary; e.g., a teacher could ask, "where are the colors

the same, where are they different, how many afferent shapes are there?"



f'r

44te LIT 10, 1975 cont.

Tize tvent Code

11:00 Distribution of

Parker article

11:10 Perceiving music

11:25 Group Discussion

Recorder's

sumation:

Project Director

Commesn

38

Conten

Participants were asked to read this article for the following dayts discussIon1

Listening to various excerpts from musical compositions aad
identifying elements such as

pitch, coloration, etc.

ysis of sensory products in visual composition.

The concern for the pedagogic
Implications of Broudy's theory emerged as reflected in the

many questions put to him concerning how his ideas can be used with children. Brandy con-

tinued his discussion of sensory
properties employtng visual as well as physical stimuli.

The short period of group discussions which followed focused on participants attempting

to identify specific sensory
properties in particular works of art. This activity appearni

to facilitate an understanding of the initial process of aesthetic parception as described

bv Dr. Bawdy.

Today had open expression of
frustration v iced by one and reiterated by others. The

question of how to use this approach at the classroom level vas expressed as a major concern.

DI. Broudy reviewed the process by demonstrating with an art reproduction. This was again

met by statements like "l'm confused." Reflections from notes and observations seems

to suggest that accePting this perceptual approach to aesthetics means altering one's

thinking and this is difficult to accept.

People in the group were asked to bring in works of art they have created for the purpose

of analyzing ways the artist perceives his work but there were no volunteers.

There is much individual and group conversation among the participants. People have

brought in information
and/or announcements about events or

resources related ro our topic.

One participant John Outterhridu - agreed to bring in his work.

3 9



prn AWAntaeLy AMVOied6

August 13 1975 Place Room 237 Time St rted

attending: Partic pants 45 Staff Consultants ° Guests/auditors 1

-ode Content of ev nt

I5 I Ran Silverman

0

:35 I Ron Silverman

00
I
Job-A-Like group

Recorder's

summation;

Project Director'

comments:

40

PC

RS

PC

PC

ACCUIVCI "evv"ww-.

Tise Teminated 12:00

The parallels of aesthetic components in art and music.

Participants listened to two different pieces of music, Stravin ky 3 RIte of Spring and

a Quincy Jones composition and attempted to identify the sensory/formal elements and the

expressive component in terms of visual equivalents.

Discussion of the expressive component of the Mk.

The abrupt change in tempo was very frustrating and difficult to deal with.

One way to deal with this problem is to take visual notes and compose your,composition

using these notes.

Crayons are a difficult Medium to work with because it's.difficult to change things.

It seems important that before one embarks on this type of exercise they should be very

familiar with the perception formula.

Controversy arose about judging and display of work; how it was to be selected, what vas

to be selected - three alternatives;

1) All work exhibited and judges pull from this and ratio le

2) Judges pre-selected exhibit

3) All work displayed.

The first alternative was chosen.

Discussion of his paper "Art as a Subject for Study."

Participants broke into job-a-like groups to discuss implementation of the theory presented

during the pact three weeks.

The exercise introduced by Dr. Silverman provided an example for the participants of bow they

might implement the information presented by Dr. Broudy. The exercise seued to be well

received by the group.

In discussion procedures for display it was suggested that a committee of three judges

(volunteers from the group) select examples from the three exercised for display using the

purpose of the exercise as selection criteria. This raised issues with the group because

it was felt that every piece should be displayed. The issue was resolved by having the

participants consider alternatives. The outcome was a decision to display every piece

followed by the judges selection along with statements of rationale. This issue provided

a natural entry into evaluation using Greene's framework as criteria. It was interesting

to observe the degree of feeling that was expressed over this issue.

41



THE AESMETIC EYE PROJECT

a

Date lausji,j115_ Placepp 237 TIme S arted_ 9:05

No. attending: Pa tic pants_.4_ Staff 3 Consultants Guests/audit-

Time Event Co Content of even

9:10 Participants

9:25 Ray Silverman

11:20 Panel discussion

Recorder

Time Terainated11111____

Announcem nts about; art ed. organizat n availability of p -ts; performances in the

community.

Slide-casserespresentation of a range of African, Oriental and Latin American art and

music accompanied by discussion (involving participants) of the sensory, formal and

expressive properties of particular works. Participant responses and comments ranged

from being highly specific and insightful to general, ambiguous statements.

Noe Alvarez, .Board Member, South Whittier School District ; Don Duncan, L.A. County Schools

Office; John Shambra, Principal, L.A. City Schools; Keith !alton, Supt., East Whittier

School District; Dr. Frances Rine, Moderator.

FH Ii04 can administrators help us implement our goals for aesthetic education?

DD Many administrators feel "Art is a waste of time" because of their backgrounds often

lacking in art education. Must educate your administrator about the importance of art. .

KW Teachers say they don't have time for art because many do not have background.

NA Society considers Art "frosting on the cake." The idea that education can exist without

Art iS inconceivable to the technologically oriented. In Orient, Art very important in

everyone's life. Art gives us a base from which we can MOVE OUt to all kinds of encounters.

Considering Art a luxury is totally impractical.

FH Do we ever ask how is Art education doing?

NA Administrators often present Art to the Board as "frosting." Board should insist tha

Art education be given its due ulthin the classroom.,, Curriculum must be a balanced one.

IS Administrators must look at a total program; most teachers must deal with administrators.

How to approach administrators? By emphasizing aesthetic perception you do not have to

ask for any funds. Aesthetic education ig more than just Art; observe anything aestheticall

need to get started with doing things in aesthetic perception, If you make principal

"look good" administration will like whatever you are doing. Aesthetic approach takes

learning exciting.

PQ Some funds will be needed. What about support for dissemination?

Are there ways of supporting Leacher in the school - to allow them to experiment ulth

aesthetic education?

KW If you can articulate Oat you want to do, you'll get help; if you can convin e

constituents that basics are O.K. then you can move into other areas.

S Find "friends" within school who will work with you.

PC When an administrator puts out money for something - expects return... makes a cazmit'ent

to program.

43



TEE OTHET C EYE PROJECT

Date August 26, 1975

Time Even :ode Cont n

Recorder's

summation:

Project Di ctor'

Comments

44

DD

NA

DD

JS

PC

KW

PC

of Even

Enthusiasm and proving the validity of your program within current limitations will

enable the program to grow.

Most effective - the same agency which sponsored this seminar should inform school

districts of program... teachers must be helped from the outside also. Would meet

County to send to most Board members information about this program.

County can inform administration but mus.t start with individual school . if successful,

will spread.

Things that turn on parents are the aesthetic performances of their children. If you

can get others to "look aesthetically" this is a very important accoplishment in and

of itself.

There have to be people Who will be available to assist semInar participants in their

endeavors.

What are the minimum resources needed to do the job?

Different people will need different resources, Administrators need to realize that

aesthetic education is not production .. it is looking.

Participants were very much involved in discussing both aesthetic perception in response

to non-Western art forms and possible ways for implemen ing aesthetic education within

the schools.

Ray is a recent graduatt from UCLA with a major in Art History. His role in this

seminar has been documentation (photography and the log). Re volunteered to mite this

presentation after a staff discussion of the teed to work with multi cultural art objects

for the purpose of helping participants to utilize this material with students with

diverse ethnic backgrounds. The response from participants was much like the demonstrations

from the group they wanted to become involved.



Sunmar of Co -len Summer Seminar Asee

CONSULTANTS PRESENTATION

Low
Aetiv

Percentages

2

High
5

historical RevieW of Art
Education Ron Silverman

Comm t s:

49% fa 39% 45%

Average
RemEonse_

4.18

I was interested in knowing where we have been in education andfeel more dedicated
to the future and present in assisting the role of education today.

Very thorough.

Excellent review of a history unknown to me. Wish I knew more about this.

Excelle_t presentation. Would have been more meaningful further into the seminar.

Well organized, well presented overview.

Excellent as it condensed the overall scope of art history and for the_naive viewer
I would add more of the problems of American art education up to today's emphasis,
Aesthetics the Why!

Re (ing of lecture of such long duration made it difficult to attend to after a
perlid of time thereby losing some effectiveness.

happy that the p inted version was provided as well as the oral.

Very excellent throughout. All things _ t nded to in the highest professional
manner.

Good summary.

Felt this should have been opening statement - followed by business and a statement
of the goal of seminar.

Good follow up with written copy.

Very helpful to me as I am not an art education major.

Good lead-in for group.

Some truly brilliant ideas.

Important overview. Ntuch more interesting when not talking from notes.

Very informative, well presented and gave me some good Insights -hich I've needed
for a long time.

Very arti (-flute. Prese_ ation concise and well organized.

4 6



tau Lit, Lout.

I learned to appreciate art more and mfl .. differences in art that I d du ko

existed. Very good.

Good ri,uiiitat ion - I portant background awnrenes9,

Material was complete but presentation lacked because it was read verbatum.
Could of just as well passed material out.

Interesting.

-y informative.

Turned off usually by someone reading a paper.

We needed this insight to the pasted.

Dr. Silverman read it too,fast but being able to read it myself helped.

To the p int, full of interesting information - presented forcefully.

The Information was well organized and important. However, it was too fast and too

formal and did not allow for diges ion and effect the purpose.

He read the opening lecture.

Clear - n -essary.

11(' lve enloyed mo-

No comment - 14



ConSultanti Presentation
Page 3

Aeti1ttei

Aesthetics and tha Dance
Geraldine Dimondatain

Presen tion
Low High Aver

1 2 3 4 5 RegPo a

47% 2% 2% 9% 19% 6R% 4.49

I learned much about dance this one day. The learning has opened my ViSt40 in
appreciating the form of dance as an art.

Stimulating.

Connections to our main purpose not clear. True - a fun exp ence!

Great! Terrific presentation.

Would have preferred this later in the seminar after Broudy's introduction to
music and aesthetics. Would have liked more discussion in terms of the aesthetics
in dance with G. Dimondstein herself.

Excellent, exciting, fun!

Her energy overwhel ed us and her presentation and methodology were excellent.

Good - got everybody involved at the beginning of _e_inar - dissolved some -f the
iffn - released a lot of energy.

Possible explanation of what was expected would have helped. Maybe later time
schedule group would have felt freer.

Her verbalizations were of poor quality. Unfortunate for her t_ keep correcting

herself. Worst was asking for answers and putting down people.

A perfect example of enthusiasm and its importance.

Great.

She worked closely with us and addresses herself as an artist. She got me physically

involved. She is an arti - that experience is always stimulating - to work

with an artist.

Concepts taught and learning process to take root were done meaningfully.
learned painlessly.

A tremendous experience.

Should have had two days - nature activity.

Outstanding - total involvement on the part of participants.

Dimondstein is very much a pro but does not explain and demands. Beating people
over head doesn't work.



Consultants Prasentatlofl cont.

Page 4

Fantastic experience.

Impresed by her ability to control group and yet it remained a creative xperience.

Very good.

Fanta tic, a great way to enable participants to lose inhabitions. Presented

beautifully. Made me excited about dance.

Very practical, ae thetie experience. Useable in many areas.

Excellent.

Involvement high. ExamInation o' aesthetic weak.

Very good experience espAally with the video dance follow up.

This was excellent and a good ice breaker for the beginning to the seminar.

relaxed people and we got to know each other faster and easier.

Opened up a new world.

This was good at _ the start of the seminar _ loosen up the group - relax etc.

No comment - 19



Consult nts Presentat ion
e 5

ACISVi

Aesthetics and Found Objecte 45% 2% 20%
(Watts Towers) - Noah Purifoy

Percent

Correnen

Studio was really an aesthetic experience.

2

h Average
5

24% 24% li% 2.82

Noah Purifoy was a vary stimulating thinker although he did not relate his ideao
well to the purposes of the seminar.

Had difficulty in getting precise answers to questions.

Rambling - free association. Intimidating lecturer. Refused to answer relevant
questions. No continuity bet-een his lecture and Watts Towers.

Would have received ore aesthetic experience if the analysis of criticism had
followed this trip.

Speaker could have been more prepared so that talk could be more relevant.

Of some int_ eat but did not attend to aesthetic

Didn't enjoy Noah's talk - liked his studio and conversatIon. Tom's slides added
a great deal.

Liked Noah's studio. Watts Towers could have been better.

Not enough discussion time as follow up.

Watts Towers inter-- ing. Purifoy never seemed to get it together for me.

Speaker did not attend to aesthetic education!

He is a hostile guy - difficult to understand - too bitter - gave very little.

Studio experience - insights.

Had difficulty articulating his views. Rambling.

Interesting but Mr. Purifoy seemed uneasy - perhaps because he did not know what
was required.

Difficult to follow his lecture - great experience to see his home environment.

Enjoyed the Towers and hearing Noah but he has some hang upS.

A p_rfect way to introduce art and aesthetica in the found object.



-sultants Presentation, cont.
6

Discuesion at museum of little volue prsonal talk _ith him interesting.

The Tuwara ware greet but Noah'. talk was not v ry enlightening.

Informative. No direction in aesthetics.

Communications with Noah were a bit frustrating but the experience felt was A good
one - loved his studio. We needed more visits to studios.

Noah was not too clear in his talk. Felt he rambled too much.

The towers were great - naturally. I felt that Noah Purifoy didn't speak to what

our needs in the seminar were.

Excell nt and worthwhile experience.

Lecture at center was strained, but Mr. Purifoy on a one to one basis is exciting

little on aesthetics.

Interesting, but not on aesthetics.

I would have liked to hear from other artists comments of the Towers.

I found his talk confusing, a round circle but appreciated his sincerity.

No co nt - 18

51



Consultants Present ion

Page 7

ges

Low
Ativtti. N 0 1 2 3 4 5

4, A'Mt)UItiCi and the
Environment - Coy Howard

Comments:

49% 2% 2% 10% 22% 63%

Beautiful presentation on creative process.

Average
ReeTonme

4.39

Very interesting presentation, personality and ideas on aesthetics some of these

insufficiently developed). Again he did not show relation to seminar.

Excellent -hen coupled with seeing his design for a museum exhibit.

Informative, creative. Great addition to seminar.

Excellent - bridging architecture - function - form emphasis reacting to environ-

ment! Good.

Informative, interesting, highly animated even though he spoke _

process than aesthetic perception.

f the creative

Interesting presentation - needed more asthetic orient-d material.

One of the best - find myself quoting Coy in conversation.

Neat - Really great to hear about the background of the cur ent L.A. exhibit.

Although he didn't follow requested guidelines, the experience of his dynamic

personality was worth it - especially since he designed L.A. County Museum show

(not too well designed).

Bet his students never get sleepy in class!

Entertaining but not always to the point.

What excitement.

Very interesting!

Brilliant - illum nating - stimulating - hie energy was motivating for me - gave

good insights into architects mind - goals etc.

Very dynamic. Interesting viewpoint.

Excellent.

Good speaker - entertainer!

Excellent presentation - dynamic, enthusiastic, informative.

howard was interesting and informative.

5 2



Consultanti Presentation, cont.

Int UN .xcttlng pregen on.

A utimulating, creative young man.

I appreciated everything he had to say but he seemed eonfue d and unsure of his
presentation.

Enthusiasm personified - got the imagination going.

Intere ting but basically off the subject.

Info -a ive. No enlightenment on aesthetics.

Excellent - stimulating and informative.

Coy was superb - maybe next ti-e we could see some of his work i.e. the exhibIt fmuee.

Gave added dimension to what is concerned with perception of buildings, chairs -tc.

Very stimulating.

Dynamic - orIgInal.

Excellent - would have helped to have several sessions with h m or similar type.

Great to watch and listen but he had little about aesthetics.

Interesting but not on topic.

Interesting but not on aesthetics.

No comment - 13



CottilUi ants Prod t

Aetivitten

101tri and (atiood lea -

CH, C lor4

centagoa
OW Hi gh Aworngdo

0 1 2 4 5 Ite.spdonnam

9% 22% 19% 261

Comments:

I would have l ked to do more work in this or talk to someone about my- isdea.n.

Would like to have seen some of these.

Not a us ful approach
and history of art.

Well pre- nted.

older students - periaps of value fox yourIger on bLography

Not enough explanation and ide
the why .421' not so clear.

Would Like to have seen actual kit samples and demonstratiov of Lioe.

Very p

Interesting concepts.

Have referred to this a great deal and plan to use in classroom

Could have presented several samples or film elides of outstandtme exanp1s ,

N _ dLscusaion time nor fellow up for presentation.

Much ideas, thanks.

out making these in tetnin of rsult B exp ected

WL-I could have all made kt or a caboodle to share!

The idea of kits bothers me a grezit deal.

Useful information.

IL helped me get an idea

Object to

coului aake

- ideas and , most profound.

I think basically Clark has a good idea.

Would have liked more explicit informatiom on dIfference between licir 4-_ kaboodlea,

Personally, got "turned on" by the possibilities.

C od ideas.

A creative way to present learnin- tools for the classroom.

5 4



COOM PrOg teal. Da cont.

Page 10

Ik1pful tdeaa

wlmh ho hzt brought L iore mate ialia to ahow us.

Holpful - needed moro examplea, more definition.

Would 1 ke a lint of and Caboodleo available and where to write for them.
Looked at them but didu1t have time to write down information.

Needed exampl

Would have pref-- red more time in this area.

The possibilities bog the mind .

The ideas were great needs some. him better

EAroples would have helped.

Nr -omment - 17

r presentation.



on

6. Ae thet es and TV Com- 44%
nercizils - Robert Cipn

imenta:

Extrenely helpful.

Excellent.

Interes ins but not related v, 1 to seminar's purp se.

Made very clear what is involved in the creation of aeathetLcally pleasing conerciala,

Percentageo
Low Hfh Average

0 l 2 3 45 Rea.ponaa

9% 11 0% 55% 4.11

EnthusiastIc1 well spoken and informative.

Marvelous experi more!

Renewed my faith in TV. Good ideas for evaluating conercal s ith children -

hard to use actual_ TV in this respect - the film was a letter med um for classroos

diseutision.

lnf- mative.

Not articuLate enough for _ media.

Gips is a man who knoa well aad enJoys his work.

od.

Feel they were rather well made with a great deal of humor.

Greats bis work vas obviously aesthetIc but he didnt talk about specifics in

aesthe its.

of little Lntexest or use.

Direct contact irh the a

Very interesting.

Incapable of talking to issue.

Interesting but he dida 't stick to aesthetics.

Great!

No comment - 29

5 6



Innmu
VAMO

anta PrnamntAtion

Aeriv

Low
0

n a

Aoathatics and Poetry - 46% 4% 13% L5 'A 30 22

Paul Vonge

Comn uts:

Hi Averaga
_ii41!z)ntia

2,914

Despite appare4t contrad ctions to categories we ijeed, Paul Vangelisti presentation

added up in total to be quite relevr.nt and supportive of our idea.

Evasive in dealing with poetry for =he masses.

Great. I liked the fact that he maintained his principles though they did n

fit troudy's scheme.

Not- (!lear as to where the iewer should be in relation to poetry. Learned more

from fellow participant.

Created good discussion.

Speaker was not inforned ahead of time concern ng the nature of our se iniriar,

Perhaps he should ham been investigated first.

St [mu lat ing.

Could have related talk to aesthet

a -I sing - 7

I really like poe s and poetry, but there was a lot of teneIn in the tcom that day.

Don't know how p actical, tut helped the iniagc store.

Paul was tho ght provoking and involved group interaction.

lIe loL;t quite a bit of the participants' attention.

Incapable of talking to Issue. Defensive.

P ul was too tectri al - interesting philosophy about poetry but he did_ t apply

it o his work - he eventually read his poen and did attempt to explain it - seemed

to contradict hIs ocm philosophy.

Didn't get anything from this presentation, Lack of co _u-ication, ji a plane.

Need some concrete material to work with- It Kenriedy's p-e entation was more helpful.

Opposing view presented would have been benificial to bring in people who were not

convinced ot Dr. Broudy's approach.



Cons n Prosont tion, cont.
Page i

Poop.

r t rchanga t hi p

1 fp It ho was hut to

More of his poetry and intorprtat1Qn.

No comnent 26



Consultants Propentstion
Pogo 14

Activities

Percentages
Low High

0 1 2 3 4 5

Evaluation in Aenthetic
Education - Nnine Creer

Com nts:

45%

Presentation on how to measure progreo a
proved to be very sensible and feasible

Average
Ren,ponse

22% 3.69

ak, but actual testing procedures

Interesting but did not provide for my testing needs.

Boring. Jargonese. Too theoretical.

CrLativity - void.

Fast but succinct.

Could have covered material and tapes of evaluative inatruments and methods bet er.

Other input excellent.

Concise - t- the point and ultimately honest.

Could have given examples or sample copies of cheek sheets etc.

ve me just the clarIfIcation I needed.

nwa

t

Ve

Dull.

brilliant - always clear and very concise - he stimulated me into real

these Iss es.

unders andable.

Good ideas very helpful.

All this information helped me formulate ideas about evaluating this year in art

and other curriculum areas.

Allayed my fears of how to measure growth in aesthetic education.

Should have Involved participants more.

Too fast - more t_

More discussIon as related to specifIc projects.

Very cleat.

Well done - very informative and will provide help in doing evaluations.

No comment - 29



Conaolta
Page IS

fi Preientation

Activities
Low

9. Aesthetics and Jazz -
Tony Brito

(1nlle nta:

Exc-lIont

0

Percentages
High Average

2% 6% 6% 85% 4.75

Very interesting:, informative and relevant. I would like hini to speak to my

stud nts. (Addre

Marvelou Well planned, presented in a unique way. Covered everything Broudy talked

about hut not necessary to pidgeon-bole his thoughts in Broudy's categories.

So organized! Well prepared! Xnew subject ext emely w Id. Excellent presentation.

Totally engrossLng, high intengity but clearly understood.

To the point - excellent.

Extremely good.

A marvelous presentat on that opaned uew pos ibilities for me.
4

Well organized - easy to follow, Very informative.

Nothing can real y replace really knowing what you are talking about.

Excellent - well prepared.

really learned new aspects of jazz. I liked his contrast of black and white musician

an idea long supressed in this a try.

Excellent. Very professional, Kplicit. Very informative. Felt he knew the

objective of seminar well.

The pres ntation was excellent and his knowledge made it easier to understand.

Excellent presentation well thought out!

Good examples of what he was discussing.

Missed it but heard great things,

Excellent presentation of irifontion.

Outstanding have never really had an open mind about this form of music but
I gained insight with his development.

Excellent - well prepared and helpful to teachers.

6 0



COna
PnRo 6

ntn Presentation, c n

tni

vory prae

- vast ay too lon and drawn out!!

I thought out and organized.

well orgnni4ed prenentation.

Great! Wonder 1! I can't say enough!

VerY informative. Got at aesthetics at end.

Exc,!Ilent! Well orgat1zed - (reflected main Margaret Hunter technique° ). Informative

4 well structuz'eJ pres ntation.

VerY well orga ized! With great amount of information.

TonY was ex ent hy did we have to force him into using Broudy's frarework, his
approach was a viable alternative.

Exc llent psentatLori.

Fantastic!

p rb - a balanced presentatIon.

well prepared and realistic, practical.

Good approach for a short period of time.

No comment - 16

61



Con ultants
P:ige 17

A

_on

Low

1 Survey and Anal ye is of
Works 01 Art from
Various Cul tures -
Hay S I lve rman

487.

Comments;

Excellent.

Excellent for one so young. Obvious y another plum

1 Good prenentation.

Very relevant and well done.

ell_

High Average
4 5 Rinsuunsa

r I

23% 73% 4.69

Silva an.

Well presented - we really turned on - he handled it well by g .v ng us such gooC
simulation - really came together.

Wish we could have had more time. Excellent - welL prepared.

He's not excited enough about the work - most photographs were terrible.

Beautifully done and informatIve.

Very good and well coordinall d1

Well organized.

Was on the whole interesting and well thought out.

Excellent slide correlation with music. Excell nt choice of visuals presented.

Good - visually and musically.

Excellent, the participant involvement was very well done.

He planned it very well.

Very useful.

Need more of this - very helpful for applying aesthetIc perception and seeing

cultural comparisons.

This is when I began to feel confident about looking at art.

(;reat most enjoyable aspect as far as visual of the seminar.

Well done.

Should have had more of th

SUPER (for lack of a be

No comment - 26

groups to practice aesth_=ic concepts.

unter-culture word)



Consul Prosontation
Pogo

r I es

t1()1 and Aesthetic
Ed-I. 1 L nu and 1

commont t ;

Useiu
Engin

Low
0

High Avo ago
5 ketiponviu

2% 7% 11% 36% 13% 3.27

specially Joe Alvare 's contributions. I qiah he could address our
ng School.

Informative.

Should h ve been a whole session.

Session too sh rt. Input good.

Discourngin

Too short, Nnt enough interchange but worth 8 lot.

Not long enougl

They d, an eilen1 job and deserve flCOflitjOfl for their tremendous enthusiasm
and knc,w1edgt ,

Preparei ques(ions may have proved more valuable - too short.

Sounded like what you always suspected but hoped wasn't so.

Would have I k d to hear more from panel a d opportunity for more discussion with
members ot sem

The maln - came across.

members gave me a bigger i s_glit into role of board members and principals.

Thu tor this panel
enough,

the time allotment was frustration - half no

Good but very positive - most school boards don't w rk in this way. Would have
been interesting to have a few board members from participant districts.

More time need - inviting our own administrators would have been a signIficant step.

No comment - 33

6 3



Cot
19

Presentation

Dr, y: Pr tiitiOtt s and flit

Act Ivit les

1. The Import of Aesthetic
Education

Com- nta:

47%

Percentages
Low

0 1 2

Averig go
lieftponfon

4% 4. '311

Extremely knowledgeable, well organized speaker. Often forced to repeat points
"ad nauseum" because of dumb questions from group.

Not clear why aesthetic education - why in art education2 Against perfo mance as
a means of developing aesthetic experience.

Fantast InterestIng.

Very well dune he] pftil to us on communi y level for sell jo - liked his realm n.
approach.

Privileged to be exposed to this kind man. For my purpos began to get what
it is about - feel he is better with concepts than with ehilden. Simple minded it
may be but I teed more and more simplified presentations,

We were all familiar with this to begin with.

Excellent.

De began a little too fast

We tIl1 need historical and artist related materials.

Super

O.K.

No co -ent - 23



(ltgnt Prti n tionni Dr. BroUdy
VaitO 2(

Low
Activalea

2. Nature of Aenthatic 46%
!Nov r

10fl4Ui'

Wonder Eu 1 ec lie nt.

This lecture didn't stand out In my mind .

We still need historical and artist related Isis.

No cow_len 31

High Average
4 5 Rnejonm

22% 652 4.4S



Consultante Presentetienst Dr. Broady
Pgo 21

PorcentageS
Low

Activities 2 3

High Averag
0 4

e

5 Res- _

1. Characteristics of
AvAthetie N.Irception

46X 2% 9% 17% 72% 4.59

Comments:

What a marvelous s lolar.

This lecture didn't stand out in my mind.

We till need historical and artist related materials.

No comment - 25

6 6



Page 22

Acttv

tionos Dr. Broud7

Percenta- 8
h Average

1 2 3 4 get;

4. Sensory, Formal, Technical 46X
and Expr szl:Qve Properties

Comm

Would nice Oa have had more prectilx with these.

Exc nem.

get it!

Explained etea

Exce llent.

My percept tOn w 11 never be the SaMe,

Y-

17% 67% 4.43

He spent a tittle too much time on th first two and not enough on the last, to make
me think we weren't allowed to talk Ut the expressive qualities.

We still n d historical and artiat rated materials.

No comment 25



Conoul
Pomp 2

n Pr.antttonst Dr. Broudy

Activ!_t

Percentages
Lev High Averago

0

Analysis of Works of Art 47% 2% 2% 19% 34% 4Cg 4.02
Using Slidem

Comments:

Demonstrated what he was aempting to explain.

Good.

Prefer to have more input by experienced people with a unique a roma' 1

application re contemporary forms.

Po d is. of negative value.

1 with 2-13 work. Sculpture presents problems when viewed th1.s way.

were coo familiar.

ClarlUed aress

No comment 28



rineuitsrt PreentatLonsi Dr Ihroudy

Vago 24

Lev

Activit

Percentages

Analysis of Selections
from Music

Comments:

Prefer
applica

Weak.

Nigh Avormga
5 Rosprinso__

47% 2% 2% 13% 26% -2Z 26% 3.05

have more input by experienced people with a uni ue approach - little
_ n to contemporary forms.

P-or models of negative value.

Not enough.

MUs c -n lysis - had insuffLcicnt depth from my Niers.

Nk,re could have been done here more types of mcelc.

Nore time.

think that there might have been more variety.

It made me see that the same ideascould be applied to TOUBie too.

Need specialist - or Broudy and specialist music - should agree.

Not as thorough.

ND commont



Joni Dr. Brou&y

Percentages
High Average

Activities Remponne

7. Aosithotic Proper
Parkor Article

487: 2% 2% 29% 42% 3.92

Commen

Helpful.

Went out of hie %my to be obtuse! not Broudy - blAt Parker.

Tend cy to get sicletrscked and lose continuity o , Olougt.t

little heavy.

Some lack of understanding in these areas.

hlo Cdflunent 30

7 0

k



utterte Prementetionl Dr. Broudy
26

ACt

Criticiam, Croon Article

Percentages
Low H gh Average

0 1 2 3 4 5 Resionse

49% 2% 12% 222 31% 3 % 1.60

Com 'ma:

Some lack of understanding in the e are a.

Not that useful.

Tendency to get sidetracked end lose continuity of thought.

I twugIi t we should have been told to use sensory, formal and a -lasive e omenta.
I really got a lot of historical information from Green and that what I wrote.

Very methodIcal way of approaching criti ism.

Needed more foIlow--p.

No conment 28

7 1



Coruuitanti Presentation: Dr. Broudy
Page 27

Activitiea

Sentfler Artist
Seaelons

Comments:

Percentages
Low

0

M gh As,

Re

45% 2% 22 27% 4,00

I got the feeling that Broudy does not want to bother with the art_ - the creator
is unimportant.

Wry helpful.

Sone were better r an others. But the properties were there.

More.

Very informative.

this the one with John

3ohn, Jim, Lauren - great ( ). eezeoca - no.

Attenpted to keep artists on the right track - very difficult task.

Found that illumine s there were no value judgnemta made and that gave me
an insight into my owm approach to the aesthetic experience - I have been turned
off by modern art and thie allowe me to at least look!!

Works of art should have bp triple to begin with.

varied input as to approaches used.

Who chose the artists? Most were fantastic.

Very worthwhile as well as very fascinating.

We needed to have the artist attend to the subject no _. Some were ug!

Didn't quite get at what a _i ts see.

relr-presentations often rambling.

showed difficulty of some of us in using major catego lee.

go comment - 26



Consultants
rago 28

ntation: Dr. Broudy

Pereentsgee
Low

Activities N 0 1 2

10. Language Categories and 39X

Aesthetic Analysis

Com outs:

High Average
5 Res nom

5Z 4_ 26% 28% 3.77

He plflLvd co much emphasis on these categories that I started to think they and not

the qwilitie s were the tmportant t ea.

Good.

Vague to memory.

Should have critique form

I don't rem- ber this.

om the beginning of the seminar vocabulary e e e.

Not enough tine spent on language development.

Can't remember this.

Not clear eiuugh.

Don't remember.

Helpful.

Helpful but carried too far.

Good.

More with language thanks.

No -t 30

7 3



Consultants Presentitionl Dr. Broudy
Pogo 29

At

Percentages

High Average

11. Commercial Use of Aesthetic 472 4% 4% 23% 3e'l% X 3.89
Images in Media

C niment

Great for classroom uae.

Cleverness and beauty of Japanese canunerclala show clearly h a culLure Interested
in art can be successful in bu3ness. I want a copy of this film.

No relation-hips made.

Good - useful technique in class important in visual stereotyping.

Fantastic!

Supurb.

Prtfcr mrs tjme and discussion.

No comment - 36

7 4



eantatioai Dr Broudy

ACtivitiOn
-

n _ Question

Commentm:

All too brief.

Good.

Needed more ti

As alwaYs lit

Percentages
Low

0

42%

- but ia job-alike groups!

2% 10 14%

High Average
5 _Re onse

24%

Not open enough to audience participet _n. Comments often cut off. Not enough

healthy relevant interaction. ex. What is art?

Imp cant.

Rustled.

Cot better.

Not eeough but things came together anrday.

No comment - 34



nts Presentations Dr. Broudy

Ir. flroudy - 1 through 12

C nta:

He id such an aesthetic pleasure - brilliant listener, d m, humor, the "intellect
of the man.

O the whole, I thought it was very clear, basic, sImple yet sometimes difficult to
verbalize. Maybe too much talk.

Dr. Broudy was a gr,...-at help in this seminar.

Broudy was excellent - two weeks seemed a bit much though. His framework is a good

one but limiting. I also feel that we have over uaed this framework. It is important

to encourage the use of the approaches to aeathettc experiences as well. This was

done but kept to a minimum.

Broudy's presence extremely worthwhile. He has some problem being practical.

Dr. Broudy was by far the most rewarding experience of the seminar,

Dr. Broudy's presentations were excellent. A very unusual educator in that he wags so

with the real-life situation in the school community today. We need this man for

a local resource. Gat htm on the Coast.

Soporific. I think that Broudy doesn't really relate to art - just theories about art.
That is like formulating theories of the way to experience orgasm without ever
having experienced one. I got the feeling that Broudy does not want to bother wIth
the artist - the creator is unimportant.

I enjoyed his presentations tremendously and was enlightened by his knowledge and
approach of aesthetics.

Broudy is fantastic. Wish we could have had him the whole time. Wish he would have

demonstrated aesthetic analys more!

A total enlightenment!! Missed him greatly when he departed.

Loved Dr. Broudy!

Need I say more!

Very thoroughly covered.

1 don't agree with Dr. Broudy's approach - the fragnentation of it - I think three
days of Dr. Broudy would have been enough - other approaches should have been presented.

I think he concentrated too much on the sensory, expressive, technical and formal - as

is evidenced in participants plans to implement - nost do not indicate plans to go

turther. He is not an artist. I think the artists, architects and designers intent

was ignored. I think this is a terrible blunder. I think people were turned off

by Broudy and stimulated by the artists. I am sayiag his approach is valuable but

not worth ten days of deliberation. Other approaches should have been presented.

Most of the work presented did not display an excellence or significance which I

believe is important in a group like this. The artists were not articulate enough

imulate the group.



omit Dr. Broudy

Brood I throigh 12, cont.

st two or three presentations captured, sustained and stiml!TAted my interests

throKhout the rather lengthy period of sessions. Woul have preferred the two weeks
broken up - beginning and end or whatever. Two weeks was straining.

A true educator in every senac of the word. Very insightful.

7 re



32

OMER TOTAL GROUP ACTIVITIES

_Actjvit

Psrcntgea
Low

fling Day Or_ n
8t,mit

IL 43% 2% ,7% 12% 28%

Average
Response

.19% 3 37

Comments:

Confusing at the beginning as to where we were headed - (goals o be ach ved)

Coals, expectations, general direction waio

O.K.

Hard to judge - I was pleased to be here.

Participants were_ unclear as to what was expected from th

Pelt this could have been organized to give an overview of uhet th next six weeks

would cover - what was expected of each person's role.

Not clear why we were here and where we are go_ng and how tO t there. A void of

where the participants are - elementary education. Literature shows clearly -
Astiietics in elementary education voids the criticism part of aesthetics.

inspiring and motivating.

Who remembers that far back?

Too much emphasis on how t_ fjnd the bathroom.

Too fo al - more thought to allowing e vacuum SO that people Could become acquaint d.

Testing procedure too programmed. Would have prefer-ed a more -histicated approach.

Should have been

Tense.

No comment - 35

:e detail dl

78



Total Group Activ
II go 13

Activitie

ntages

2. Video Tape of the Dance
Carol Clark

Commen

cult to see the tape.

Very interesting.

Not very relevant.

I wish we could have helped her more.

Interesting but not any information to

O.K.

Fabulous, at mulating.

Very interesting, but not too useful.

Very good culmination to dance experience.

No comment - 40

44%

7

Average
3 4 Kee nae

20% 20% 50%



Other Total Croup Activitie.
Page 34

Percentages
Low High Average

0 onffis

4.aLtLng Watts Tower_ and 46%

Artists Studio

Comments:

. 7% liZ 26% 43Z 3.93

Good experIence to become aware of reaources.

0 - Watts
5 - Artist's studIo

Towers could have been approached aesthetica ly. Noah was a bore!

A fam_ iar experience, so hard to judge.

Wonderful experience - I loved it.

Exclllent experience.

Came too soon in seminar.

Interesting.

Would have been interesting to see -n less crowded conditions) Mr. Puri

No COW n - 40_

8 0

y's rk.



Other Total Gr0Up Acttvt

ea 5

Activities

Percentaa
High Average

2 3 A 5 Res onse

An Experiende with Music 40%
and an Art lod ium - Ron
Si I VIO tAnd

Should not have had the evaluation

28% 45% 4.00

was not IndIcated at the beginning.

Will be using this in my classroomA

Marvelous t feel the music change V' T11 cultural change in visual image.

Good class technique.

Stimulated tily thought. But I obj egt tO painting and drawing to music. One cannot

hear and concentrate on the nrusic

Interest ng comp ri ons.

Very well pit tog ther.

Too fragmentary.

Excellent e)(periencel

Fantastic 1 wish Icould do it.

Well done.

Old hat - ojq fashioned - a turn-
connection there are other more t: y successful projects in art education.

eur materials. I'm not sure of the

No comment 37



ho r torec4,10 ;

P..go V')

ACJ1V,,A0r,-,

Annlyt in of Aenthott,.
PropeTtien Evto:ydny

ohiecin

41X

Perentmg06
Low High 4vorago

_ 5 _ Hviikaavio

llg 4% 1.9A: 41Z l.H1

Conmiont a:

WoLC, !ikd tn (;1 copy of Brolol,J'u talk Mt G.- State gmen u.

Not ,.[;ough

(;ood

rh.ded morn exponare

Som-: tag oae eou:d use in Llto claeoroom effectively.

Great idea to incorporate into program.

Supurb idea.

Good - we must make judgments.

UuencLclng, rushed, seemed to be a toss item orofer a diferent approach.

Objects not good enough - not enough con .a- _ good and had

TotaI bore! Because we didn't see people performing at prover model!

run but (A)arassiog for the naive.

1
woold have liked the outline on approach to use in discussing aesthetic properties

before being asked to come before the group and dioco,s properties.

Very uneven ,ylod sometimes unbelievable.

Gave me an idea for my curriculum.

Good activity.

Good class technique.

Was too short and no relotton cf design and funeti

Should have done more with this, it seemed to get cut silort.

No comment 30

4,,
-,. ;...4



01 hot Tot 1 Group Ar loH

i no I/

v t

Demonstrat a of Analysiu
Work t

PAIticfpAnt-
by :-iomfoar

uld have .d more of t Ii it-i

48X

VOVCOUti.

/1'/, 25X

It Average
RCHTOMW

1.77

Ahout 2/1 were well done nd thin wan very helpful, Uthrn ry poorly done.

no hel

'oome vcly gtmd uo

exper ience!

Co d. hi till I ii I y I - uho
I iii ics of art.

This helped me a great deal.

More (lir

used cime b-t e

1 in pereiving Benriory and formal character-

participants wa. needed.

The same 2ople were particl)ating othe s rema ned quiet.

I thought the way the participants pla ie
have be..n deadly.

Whv t, always cut off wl en it became

was exciting. Otherwin-

el:esting?

I wantt to use --- t ion technique but instead questions were a -ked of me -
nOt the expert ,

Art work shoti ld have simple. Joyce did beautiful y.

Just

Partie Hot art [till ate anourh except tor Joan Vaupen - she knows her stuff!

bad habits! Pa rt it: tpants gab

Prefer m re rlation, less tinkt- mc- lc.

Found that ilium fiat log as ii wore no value judgments made and that gave me an
insight into my own approach to _he aesthetic experience. I have been turned off by
Modern Art dud this allows me to at least look!!

hut more liiter.Ict 1.011 J1S neede



Other i'otiil Group Act vitie ont.

Page

Comifientyr:

y wot- tie to nee 11(101)1 o

enough

We'lo :wiling own ti Newt! or don unde

No



Other Total Group Activi ea

Pag" 19

vorcutagou
Low High Avors80

Activitiam 0 3

/. 8h;:r1ng lioJumrcu

Materialm
497 ?";5: 14Z 397:. 437 4.lh

Cor, )tri:

Ovorwhelming.

Very helpful.

Unetu!, hut uoi o'kjAuutized wnil.

Very meatiingiut fu teimu of program ,,tvelopmeni,

Good - but should he more from administration.

PreLly

Need more.

For mo re(iiculous - I already know about all theae t blugo.

important.

Wish there had been _o_ for tma.

No commewL 38



Gco°0 Aettvitii;

i'/111.4! '411

PnrcontafWE
Low Uigh Avoragp

N 0 1 2 4 5 llespouna

giowtug and 442 77, 77. 21Z 2(.17, 25X 187. 1.05

luv !full

4 :

1" mY estlituu, m clasu AtuatJun of the film woul have been more beneff

Too littie Iftonatation for vile task.

have diseds9ed with whole

qeehuicide ,i,400 except we need to view Che film wore than once. Also c. used

A model fW/t. [ wati tato sensory qualities but more invol,-1 with the charaier and
pier. bocatv4°,1 had not anAyzed that 1%rea before - it was difficult to focus on all

St ois,:e for tfvsf time^

ditictoOtori in grouP needed net lost written.

waH tlruat but foliuw-up was delayed and wri Critique waD

round the Greeu article not as helpful as I anticipated - would have liken more
jemonstrat fon of how to evaluate nennory qualities of a movie - very difficult for me.

_n

,,Le ready for film at this point in seminar.

the Movie wds super 5+ but feedback on the critique was a 1.

t would 1.J-0 to have seen a professional make a review first,

tiood experience,

fhis was milld-hlowing hut I«m happy to have had the experience^

rteeded more gr_undwork than the Green article to give a (fj::.ij of a kilm play.

pid not understand evaluation procedure!

qould have itkQd e discussion ot film ..,-.d critiques with group.

rea ly d _dn't think that the Professional critic was adequate=

fhe 1..a of (=ritique was excel lent but whY the movie "The Invitation"?

li0meohe alloold have che04-pd this out Nor 8 good choice.

di.-group 4cuss_ on about reaction as- c1qocuQ of film would have been helpful.



Othor Total Group Activ. ,oiM"

Paw, Al

COMMynta:

Unimportant - have boon worthwhiln to do ft or Ao art ohow or oomo
work beuidim,

TorrthIt. movie.

Not taIr we ahould have been told aenau y formal oxprotriovi

very uaeful, but an enjoyable film. Not enough background given in criiqueing
tor us to do an adequate lob.

Should have had a chart of criticism or at least a aecond follow-up with the

criticism - more discussion allont the review.

Excellent idea. Sorry I was ill rnd coOd not participate.

Would have prefttrred to have had some mo3A:: concrete idea (gs rnemylifiad In zhe
profess(onal critique) before viewiLg.

No commirnt - 23



11$ hi' II l'14 ta ^. I t. Ai I ivi I tri

r /WO

P6reentapon
Low High Averagv

Aerivitten 1,1,- 0 1 2 3 4 5 Ileapnint,
. , _ . _ _

0. Multi-media Proanntati n AX 23% 77X 4.77

Nay Silverman

Comthonto:

Great.

We haven't neen it yet but tbo ide: groat Rny has done an excellent job.

U:211 planned.

?(ellont presentation and ideaa.

i organized and presented.

crodt!

iiery well done, very informative.

One o' the highlights of the seminar.

Answered a lot of questions.

Exeollent.

RAy deserves mpacimI /o I'll rate him on !Thais of past performanee

.no-e of the proHentw:ions yei.c as well organized.

long.

No -c-!7ment 35



01 h l Group Activ
Pag Al

Act lvi ties

Percentages
Low

0 1 2 4

10, Gallery Tour with Nancy
Welch Loa Angeles County
Museum of Art

"ommenta:

-111: Avrogn
Response

451 2% 9% 7% 82% 4.67

cot I wish we could have done more.

I will be trying to do some of rhe things Nancy did with my students.

1 point of the meminar. She cild what broudy did no.

Good dialogue -ith fl,rticipants.

Total involvem 1

G. t! Vain 1 lieved co know it can be

ha dono. One 1-

This was the best docent presentation that I have seen giv.,:m anywn-

Marvelous experience '-ou1d Ilke to inow more about this - how to do etc.

FANT/VTIC! Tons 0.5 enthusiasm! Great appra

She has an Incredible _alow:It of enrgy and nhi really irqj a lot
I would have alone.

Fast pace required imnedtatc responnes and therefore most honest.

Brilliant girt.

Out_ anding - the one thing I most wo id love to master - arA aud capturing her

enthusiasm would be h ipful beyond wo ds.

Great!

Exciting - should do more - formal or ca-_all

C eat first hand experience with the real art object --ving the participant really

participating in a recreative process.

with comfo t.

than

More such this would have been great.

bullies with revisions.

FANTASTIC. This really brought everyth ng togetherl



Oil Toia Group Activitime, 'ont.

VAge 4

Superb. T C

/ 7y

nomo p r ac C

oat. EntuHltui tic appro h, made un h 1

Ext .oltent. Approach u eful. with ehfldreu,
" ivo" tuL,.-..tion in tIIO tearning proccoa,

Out ot md ing.

Excei1nt - prefer to have m:

r

ain

ki d Sf input

She was exceli_z.nt but the time limit iaa against us.

Fun but not nnl lghten.f ng empLasi -d formal.

Out' anding - the best model for viewin

Supor lstio - rt1 teacher to utie

No cormao - 19

!lope we had more



Other Total (Irony Activttine
Page Al

Porearv_agnn
Low High Average

_Activities 0 1 2 3 4 5 Response

11. Devoloping Criteria )r 46% 2% 41 15% 41% 26% 11% 3.17
the Selection of Intit.

Clonal Materials for
Aosthotic Fdric:ttion

Comments;

Never came together.

Not enough feed-back.

.en ,Plea,f- as to whrt, I.ow and one needs inntructionel materiel.

Moat of the materials were above 7rtmary level. Very little upplied to K-1.

Feedback by participant?

Felt this could have been done more effectively.

I don't recall getting this returned.

No discussion after comylet ion.

Nor clear.

Actual visual difference of pow: and better wou d heve helped.

Would like to have 11 list of mpletee ideas.

ell worth exercise. Will be needikt)_.; FAils information and akie.1 for pur.;nasing of

all curriculum materials.

Never diseussed!

Important area.

Our standards do not fit materials available to ua|

!,ly criteria is so different from the others :In the group.

What happened to the summary?

Could have been done by one small group, rather than by all of us. Time could

have been used a little better.

Would like cpliation of ideas - would have liked more group mef-tings for

discussion.

Weak.

,aNu comm,:nt



'OMMO

gt.4,1r.

Ativit jea

im rc I a 1 Exhibit

lontructIonal Mnter
for Aesthetic Education

11Z

ik.

Not enougt elementary materIals.

Good an far as it went. Got some excel

I don't have access to this stuff so for me it was good.

Uh !

bad there couldn't have been me

Average
Renponas

-

14% 2.93

Go d. Hope to have more samples to Yoke valid ju Saw how s-me InstructIonal
materials were (wor'!Aless) for amount of cost.

Needed more exhibi-

Few displayed.

Too tew.

It is too bad there weren't more and at dIffering times se that we had an opportun
to understnad what was happening.

That exhibit?

Unfc tuna tely for my purposes it was light

CokJd have been -ore complete.

Too expensive for what you receive.

Poor set up, not enough room.

This was fair - hut few exhibitors were able really show the usefulness of their wares.

What there was good, but we needed to see more ways of building d

If time ha A, it would have been good to be in group and work on projects of

kits and caboodle

Prhaps it would have been more h21pful co have each representative give a short

closely.presentation in ftont of semina - better viewing

Low ooint of our sessions.

No comment 28



Other Totn1, Group Acttvitinh
Pilgo 47

I I. uf
1q75-76

Comments:

Very bor log wi

board later on one

for 40%

u

11¢;11 le 0

Low
0

ound explainin_ whni we were
ve wo (shop days.

5 Ref

70% 3.'23

lotly plans t 11 little. At Ieng repettLI(17, boredom.

mach more, so va lutib le!

'rred

Should have done 90 in small rt pa!

Wiste of time!! Bortng. Needed a different apv-

Weak.

:ht)u1c1udv, had much lie Eur uharing these toi=a1

(.;t some good dee. but s*me people a little too lcrig-uloded.

Very helpful - have elleady revised my plans.

Bore! I had the feeing that some people were so ve bose because they were making
plans as they we talking.

What plat ? Seem too drbitrary more interCAsge communication.

cient_ time.

Por1ia written out trL2s sL-uld be distributed to help understanding of

No comment 35



hot- 1 Group Activ_ 1.o.11

Low
Activities

Poraonta

1 .2

2%14. 10 X a Day
Aenthet

Com-en

47%

M ch fun and even relevanti

Should have been ionoy from the pro ct.

1:allery show 8Uper .

Delicious but less time should have been n ent do1n g - Museum exhibit was great!

Reautituily done, iun.

Avorng
Re tippn

68% 4.51

G fun!!

kxerrmely stimulating and enjoy ble.

F,1iyahle hut got too involved - as rich a diw_ -tion as help but well doi

AAdod n dimension.

ve, delicious each presentati improved over Lhe last.

find 11,(71,1 zing.

As wI being aesthetic it provided a casual personai contact among the particip3nta

Yummy - good practical experitnce.

E;el1ent.

d ..;low but built to a wow finish.

Great!

Fun.

BeautIful. A welcomed activity.

think we could have done away witl- Lhis. It cost $2.50 and I think that is

very expenalve.

A very stimLlating way of dea _ng th ae hetics.

comme- - 26 9 4



Othor Total (.roup ActIvJ
Vage 49

Peodoti4 , Dovn lov

11100L41

Time mIght have been better spent.

12% 40%

High AverM
5 ilevoomiti

19% 3.40

Not Informative re eatheticu. Question approach - Intrualon on schools.

ln r tleg - Barnadall should have also done this.

Exe l lent eye-opener a to what might be available in community projects.

Good experience - un.other neemly tossed in.

int._ s 1, However, I would have liked i iwe ;Je n prepared f

(. ) Horiz ntal guess.

Very interesting proposal. Would be moat beneficial for smaller districts that lack
funds and resources.

Neded it in writing even if a tentative program.

I hope they can pull it off .

wish i wcr a participant.

Interesting educational fleas. Would like to see more uppor rom different museums

wcrking together!!

I levact, un reductive.

I ut erest ing.

A waste

Int

me

begi nings.

Not w- 11 prepared - good p--posal but riot enough visual work at the museum.

Coed luck.

Probably would have gotten -ore out of this but was

Very diffLcuit to take an iOLCCCBt I th presentation Perhaps cirabnes

oF room contributed.

No c mnent



rniilt Group Acttvit1.
Pag0 50

Activicien

PrIlcf.fcl 1-1 Aunlykl-1

Workz+ ot At

ParcantaRom
Low High Avaroga

0 1 2 3 4 5 Reayonom

0)7 0 21:r 1/!7 t2

Commouta:

+.00d practice.

open!: too much tlirk quibbilng over vocabulary to really set much out oF It.

Very good hut each group should have had a leader from the staff to gear line of
(ovations each time.

Helptul.

Needed a taf.i facilitator.

Somewhat helpful. partially boring.

Importan

Deadly.

Not enough time allowed hot it did work.

felt this type of activitiy worthwhile. Learn by doing is meaningful. Fellow
participant call be helpful.

Great-

Should have had a model!

Preter a varied approach - rushed.

Group not articulate en ugh.

Not alway9 a sucessfill use of tim.

Could have used staff more to insure people were on the ri ht track.

I would have liked more of it.

Most important experience.

The s all group allowed for a one to one feedback in tbe analysis.

Very helpful.

Not enough practice.

9 6



Vdgo
Ap Activ ion, cont.

Ftilt thIn conic' havi bten done ith nore up vinion by exporto.

hcA

Thfl idunLid hove been m nitored or nomething becalRe it tirid luta n gettin o

the-chk.st setieiLon if no staff memb 113 Were in the room.

Mtwe imldonte and ei timnula t1i needed.

Stme h lp noed wore imLrtiLt oc4 LOO fa_ t OM tho point, Too much of tl

Ntit euimugh practico.

Needed more of this.

Need d more a9 a grc

Needed Nore!

No comment: - 19



!inwl 1 (111-101 Act ivit tea

how :I

Parcen as
h Average

RenPonRe

Developing Plans for 1975-76
in Joh Alike Groups

Really not n ugh time to get

given time.

Not time to develop plans.

Did not meet enough. Needed more meetings.

Good.

Often few people showed up. Only once did everyone in our group show up and that was
when we went to Downey Art Museum.

In Yr 22% 1.19

Not enough time - too sporadic.

Not enough time .

Slow to develop - hut worthwhile.

More time wj needed for this - also would have liked to interact with th job groups,

N eded more - alao time to pair wIth 4 partner if needed.

Good potential, could be better organized.

Again - use of outstanding person in field would have helped.

Not enough time and oL ssions to do it.

Good idea but we should have been allowed much more time together , Everyone seemed

to express a desire for this, yet it seemed to be ignored.

Good to be with these people. The interaction was valuable and the unnecessary

information dropped.

Prefer more clarificacion - more time - this would seem to be a p_iority and yet the
scheduling and time minimize this and did not allow for sufficient meaningful exchange

Wish we could have had more of this. Not enough ti

insufficient time and guidelines needed.

Unmeaningful. Groups had difficulty attending to tasks.



!;toa oup Activit

We hufdly had a charic o zork together.

A gt linable to dIscuns.

"°114tit. Needi.a mot-e tnn_.

ThIN wan one of the 9oft valuable "DectO " aemimar.
ilther teachers' ideqn and it wan greqt opPor ty tO get au
implementation Of ptoriinh

Morel More!

ourid plan sharin-
don't talk with-

No comment 23

ned a lot from thfi
1on for peowual

rwIct helpful g°1 a lilt " ideal from job usaliken whom usually



Auxi1tsy At1vitte s
Page

loW
0

Lihvi Colipction, hook() 4

1,1p ,

LEA:

Nigh Avarage
4 ihttlyor10401

4% 4% 9% 5% 44% 4.17

were needed. Some thin i tre out vhet I was In.

loo few. Alno a mupporting annotated bibliog-sphy would he helpful - showing
relovanc of art id le.

'iar row 1t range .

Cau thia col lune, Wish xerox WW1 afLable on site.

Good - neecie(

Useful hut not enough

The libr, staff members very cord:. 1 and helpful. R 4d soot of the materials.
Enjoyed articles and exposure to dif..erent authors viewpoint. An awakening expe erica'

MiAllt hive been used if in the room w were meeting,

It le ped me a lot

Good source niateriais.

U

I preferred my ow home library. Already have built a collection of book- on
aesthetics useful to me.

Pnperti listed I could
my students.

alteady found much

No comment - 35

d. What I found were exceiletit rtd I wIll use them for

a resource material very helpful In preparing for chool

14,10



At114ry Ac

Activitton
_ _

Porcontagaa

commciltiA:

r 1+1,-(1

V ry 11,Ap

v_ryone will use al
paper.

Very helpful.

Helpful.

Not enough.

Most of the papers were meaningful.

Very helpful

Appreciate grea

Very helpful.

always helpful in developing a program.

Du:ellen . Very good resources. Lea. ned much fro

Very valuable.

Good.

Mamy many thanks.

Excellnt.

No co ent - 33

pap r

4

aune otherwIse it vould be a terrIfic

1 0 1

Pape . Exceli lit examples.



Olg
Valko )6

t (M

i innr

Percent Kon

High Avoragm
1 7 4 Regional,

7 fz /. Lz lQt "287 lay s.

Thlu Is per I I nIIliO of ii i got here the locua ji. ii I thii 1

M. variety In fltt I ng locaLfou with loiger
atx wtki three weeks would have had more I

yn t

par_t In a

spread out OVCT
tcr.

Far t ii where we live - :41(1 have preif.i!r (A three weeku all day uu Iona.

arr !gement really bo me. A H01001 4114 * W0t110 h bolter.

round group arrangement would liitve heen better.

Possibly could have been shorter In ength Lino longer day.

A school si e iri1ht have been better.

liked the variety.

Too tar,

Ilo wer, Datsun was best in aen lit Ic environment .

Ho! I dl n R vice hut POt alwayn conducive to goaln inar.

Too far to travel - more central onot - but very comf :able - room not arranged ell

Excellent.

For me ft: was convenient.

A handy facility - but so ugly!

Not tair co everybody.

Not bad.

The change to Datsun Building was helpful - the room could have been arranged so aa
to be more conducive to discussion and interactions.

Terrible d-ive. T would have planned various nee In a in Artie ' stud os, county

museurr boardroom, Barnsdall, various parks. The env ronment was not aesthetic.



OtAnnlosition, cunt.
Vuou

hlucntion Center in hinentloy
pvl nun i'ding

neutho

Am/who

! Ii' Id t r I pt
CIIInatown

th) t41fl1i4 lit

tiL thm room
more r lax

downtown I-A.1

Mpi

103

roup dIneuomion w/
nnd opmn ot mild d'1 ml tt.I y moya

J.A. Muatc Ccriter; J, Paul Getty Mnocum;



OriLni Ration
Pngo

Act ivjt

l'ne

Comm Ita:

er ugh j Ate.

I have liked to have more euitants

Peireantne

High Avaragn

4
3 4 etgpon ri

and 41N 2% 7% 26% 17% 28% 3.R1

hulk of Broudy's theory.

Always rushing - need more time -empecially to answer thin question feedback adequa -et
ideas proseirted in the entire HO( woks of the seminar were very stimulating, enlighten
and helpful for planning for next year's program - left each day feeling like i had
a lot to say - ideas to share - woWld have liked more sharing time tn small group
s ett-ing.

The environment was not aesthetic,

Too f Too much. Not enough f0 -up. Not enough long sessions.

Certain aspects were excellent. Others were rather plow. Broudy's session went her
slowly. His iteas were fine but no time was allowed for participant questions.
Desire a more seminar type of learnIng. Not lecturing and impassivity.

Organization at tim cking.

A hit "over packed" for optimum boorbtion nfo Jation and experien-

had the feeling you ere playing it by ear. Could have been much bet

It seemed that there was too much bombardment of experiences and too little time fi
digestions.

We started dragging the last week,

Sometimes very slow. Some days seemed to be just time filling. Other days were
rushed .

Soni out of order sequencia, - lacked f llow-up of experiencea.

Noticed lack of meaningful follOW 1;1 A lot of time on non-meaningful motion.

Often felt overdone in some areas oo light in others - diversity of participant
background and needs almost necesal tes this of course - can't reach all evenly.

Some activities rushed, some given toe much time. Would have considered future
planning a priority - this .area was not or seemed not to be integrated sufficiently
from the beginning.

Could have used more time, however job-alike group-,!

0 4



Orgnufmntiou, coot.
Vago

Good.

A littln p nhy- but cnuoot bn ho

Two woekn ot Dr. Br ody
wim ovvdvd or one wok

Mont_ - 211

A hlt too muC
Broody ond oMo ottr

1

ilmA
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Vag° 60

Lit Vett I Ii, oo - looking rorwrd 10 the

,onle 1)1 t !oat len of giviug

meetingm for morf1

at end of lists neminnr for t Itsin wlitr

n pnrvic pant it WAa ohaqu-ved that some quite ohvionaly cam
:ilgued in, and lett early. I can only ouggeat that certain people in the core group
ohAist with the role. It In too liid that proiennionaia dedicated to lite learning ned
appreciation of the Arta iht SlOt Lhe jusilce In cheating. This IH an area we
educators shoul domo Li to our students - honesty atid justice in human and
!Thrist

I wonder it Run realized how -ihrtipt he cuts pe
laking a comment or asking a q HO

-ff at I 'Men. A groat many
a never do it again.

Very lui urnia r I ve well-planned oemi Dr. II Inc lii a meter oi organization and
plannieg. lt wonld have heels More lie lpIul LO have letoi theory (ehotter amount
wstIiI.I have been hotter) end wore hynical and verbal Involvement of L.wli partici
oot through volunteeriem but through more coereion.

A good beginning.

Needed more time for Jo -alike groups. Perhaps leas tIme for Dr. Brondy. Mo

over-all time to discuss plans for year, how to implement.

The beginning of the seminar wais dIfficult for someone who doesn't have an art"

background. Aleo, at the onset of the clasa, the goals to be achieved were really vague.
In total though, I found the seminar to he very stimulat_ing and informatjve and have
been moclva Led to enroll in more classes concerning art. The students in my classroom
hopefully will benefit from the teacher taking this nomitrul

Wish seminar had add :SH

could have been more eft
in small

Spore current images nnd concerns. Believe Broudy
ve with one week instead of two. The method as practiced

ups and slide viewing wan very boring - afraid this could he a "turn off"

as far as students are concerned. Hope the participants in elementary education do
ript attempt the critical and Judgmental with their students' world Wish there had

been more tiMe for sharing with other participants. Wish there had been more time to
hash out varioes philo:;ophical differences within the group - If would have helped

clear the

mild have liked more time sot aside for i
an Informal 1-1 ba

on with other participants on

The seminar was held too close to the t tle. Not enough diversity art concepts was

allowed to develop. When diversity did develop it was subdued. I realize there is

a tlmo problem. With only minor problems this seminar has been a most rewarding and
reinforcing experience in aesthetics of my life and work. Certainly this seminar did

briny about changes in my aesthetic perceptions which will affect my teaching methods.
Dr. Broudy Was 25 on a scale of 1-5. The next most significant experience was

direct contact with the artist.

Supurb workshop.



It iiItt tie holpful for future ouch project to h ve a weekend rtreat thio would he
) lamiLlerize the Kroup participant(' witl one an thin- and provide more time for more

discusalons. The time limit placod on many of our nctivitiea was trolly
dot r ihm,m a I - tt tit It loll tutu po tout liii fur groups to arrive at nw !dyne eic.

lidi to tho otaff 4 -falty Pra S1 1yeramn and Milo. I I IIII tho sumo Hit tiJJ ha
Alt II ffitortoto or 'ttr k t mako this typo of course in aesthetic I)u'r(:I'j)t Iltil 0 r quir
lot .1 1,1" I I It htvitt y, Too malty all. historians are not trained to tIIiV 1fl I vas
)111. 411,41 hey IIJI ve read about 11 work of art. Thla proeLsrs would be of Kr at
henol H Hi tlitm i41111 would Improve the art history programs In our Institut ons of
hlghet lIj ucatlou. How about hr. :IIIverman - another grant idea? Ray iH bound to be

t it ;outwit. t . I 1144' I, !i4.11,1 lay 4-t I 44414-al 8 I 44 him.the ecol.,(,1) altAr

441 /I I rnit !MI (A i irineitlil
t I ;t iiL II'Li1iliIl4., Oita year

nformati wi during this seminar I have
result the experiences I have had here.

enthusiaa

Foun smioar overall, very lufutmat ive and enjoyable not to mention inspiring!
Hopi_. ill/ore In some _ ul low-up meetings, wtrkshops, or seminars for the group! A
ewsleizer of Homo sort would be heiplul In keepi g us up to date on current aesthetical

oricoted events!

In geoe , this workshop was excellent, organized educationally and helpful. 1) Prefer
antage of varied consultants in small group discussions. 2) Prefer more time

given t a varied approaches and model application. 3) More systematic input as to the
devclopi ig el future plans.

Didn't have cuough time to till this ou . However, appreciate getting the oppo :unity
t ti dc

Fifty 1ti u lot of people therefore more interac ion within small groups Is b neficia
and omir Rhort periods were enough. Also a cross-section sma I group.
P.S. Tho chairs do not f under the tables in this room - too structured - a variety
of mvottag spots - a variety o- L.A. exposed adds to variety in teacher.

1 bell ve you have to show people how successful programs have utilized the information
we lOarrtOd from the seminar I think without this they go to sloop - evidence is
stimulating. I don't believe people in the seminar will implei L this information
an excetient manner - because excellence was not apparent in ail the presentations.
I think people have to be hit over the head - yon can't leave everything up to them.
They are !still avoiding the artist - they art, not leaving the school to utilize the

art eonwiuruity. I did enjoy meeting these paople and the seminar helped me to begin to
look at 4rt instead of getting hung up in facts. I think this means I may have benefi
a great tleal more than most.
P.S. I featly have some more p_ itive feelings but not enough time to describe.
being negative because I've not had the opportunity to express this before. I felt

Intimidated and cut-off, as did many others - so this opportunity has unleashed.
The somirar has enhanced my vocabulary and understanding of aesthetic principles - has
given me tools to plan projects by - I never would have understood these needs before
and would not have planned trial projects or seen a direction for my work in art
education.

10 7



Other., cone,
l'ago 62

Ars w din weed be foci the laminar thi a.m. , wetly of ii. f..1 ad nit fly etas
htt Is gr dwn t he t tc underaearsclirsg. It ham bean ths hose of smear ot for m

a IreesuIt o f I. he planruicl activit les and the interchange with part 1 cip dill R/1 411111

I Ii nv ver hal tile tItuTIO - VIVI ease C LC b a in the ciao aroon and Mtn ni uw 111K HOW I)
I it hi M.N../ iitlftu t hi au well as now expert isa. Wish th era had been nor e tiel p eattli
'IN let lona 1_ r1ila and move der ml te he lp iii te aching s trategie a <i . v. Nancy

II

During the five serninar workshops left, can we have more Arm eractio type of learning.
I felt Nancy arid Dimondstein style vere most effe-ti-ve fox me.

On the Tfflihoie, an invigorating seminar. Still have tlie feeling though that vie were
-lefts finc tioning on the bre adth app roach rather than the depth, A rich experience

to ho st2re but a lot of empbas is coluld have been di reated away from so mulch acing f or
the sake of doing .and more ill deprh eqi lorat don, "Show and tetl" by part icipanta
could have been screened a bit to iinpro-ve the quality of the aharing. Diecuasions were
abruptly. terminated oftentimes too ticic-kly without reccpurse to further group interaction

I rea lize tha t when one plans s ometh lag for the firat t ime, tft en things change a
great deal in the implernentation of the plans. It stens howrever, that the plans
weren 't too f 3.e in terms D f r:he pa-rticipants' needs , the pr ime emample b eing
desire for more job-alike grcup work . Cnae the part Aci pants ga ined a knowledge-base,
this job-alike time vould haw been so tieneficial in terms of making that knovledge
ork in the eduaational process Sone act ivities ahoul4i have been cut to allow for

these small grams.

No coniniont - 26
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T1 ArnstrIc ETE

MON OF SEMINAI OSTSV

The responiem to the five point scale for each of the S airier activiti- has been

ummarized. In an effort to make the information more meaningful to participants

the following information may be helpful:

the total number of participant reeponses mad, to the individual act vity

the nuthNkr.and percent represents the percent of response ratings for each

point on the scaie

Average response the average or seen of all the rated responses for the

individual activity

An interp Lion of the perceiltage and -avers

the followin wey:

each actIvity y be made la

Percentages on the scale between 0-2 Low rating

Percentages n the scale et 3 Average rating

Percentages on the Beale at 4 end above High

Mean averagea below 3.00

Mean averages between 100
Mean averages between 4.00

4.00
LOD

Low
Average
High



Activ ies

SEMINAR ASSESSMENT SUMMARY

July 21. - August 28, 1975

Numbers and Parcae

Low
N 0 1 2 4

Moen
(Average

. 1

CONSU TANT'S PRESENTATIONS

.. a

1. Historical Review of Art Educati n 4 5 3 19 22
Ron Silverman 1 6 9 45 4 1

2. Aes hetics and the Dance 47 1 1 4 9 32
Geraldine Dimondstein 2 2% 9% 9 68% 4 49

Aesthetics and Found Objects 45 9 8 11 11 5

(Watts Towers Noah Purifo 20% 18% 24% 24% 2. 2

4. Aesthetics and the Environment 49 1 1 5 11 31

§.A.KJI2.6.9rd 2% 2% 10% 22% 63% 4 9

5. Kits and Caboodles 46 2 4 10 18 12
Gil Clark 4% 9% 22% 39% 26% 7

6. Aesthetics and TV Commercials 44 2 4 5 24
Robert Gi 5% 9% 11% 2 55% 4 11

7. Aesthetics and Poetry 46 6 7 14 10 7

Paul Ven elisti 13% 15% 30% 22 is % 2 9

_ Evaluation in Aesthetic Education 45 5 14 16 10
Dwaine Gree 11% 31% 36% 22. 3.69

9. Aesthetics and Jazz 48 3 3 41

Brito_ 2 6 6 4.75_Tony

O. Survey and Analysis of Works of Art 48 2 11

From Various Cultures-Ray.Silverman 4 23% 7 4.69

1. Administr tion and Aesthetic Educe- 45 1 3 5 16 14 6

tion Pa 1 2 7 11 6% 1 327

DR. BROUDY: PESENTATIONS AND DISCUSSION

1. The Import of Aesthetic Education 47 2 6 11 2

4% 1 23% 6 4.38

2. Nature of Aesthetic Experience 46 1 5 10 30

2 22% 65% 4 48

3. Characteristics of Aesthetic 46 1 4

PercePtion 2 9 17% 72' 4 9

110



e 2

A tivi
Low

Numbers and Percentages

1

High
4

Mean
Average
.0 Hi(

CR. BROUOV: PRESENTATIONS AND
DISCUSSIONS (Cont.)

4. Sensory, Formal, Technical, and
Exsressl,e e ties

46 2 5
11

8

7%
3

67%

-....

4 il

5. Analysis of Works of Art Using
Slid

47 1 1 1

2

9
I

16

34

19

401', 4 02

6. Analysis of Selections From
usic

47 1

2%
1

2%
6

3%

12

26%

15

32%
12

26',', 0

7. Aesthetic Properties, Parker
Ar ic

4B 1

2%

1

2%
5

10(,*

7

_15%
14

29%
20
42% 3.92

B. Cr ticism, Green Article 49 1

2%
6

1_2%

11

22%

15

31% 33 3.80

9. Seminar Artist Sessions 45 1

2

I

2%

12
27%

14

31%

17
38% 4 00

_ Language Categoeies and Aesthetic
Anal sis

39 2

5.

16
41%

10
26%

11

2 377

1. Commercial Use of Aesthetic

-_1111112tL1TA

47 2 2

4%

11

23%

14

30-

1

j& ' 3.89
_

2. Review and Question Sessions 42 1

%
4

10%
6
14%

21

50%
10
24%

OTHER TOTAL GROUP ACTIVITIES

I. Opening Day Orientation to
Seminar

43 1

2%
3

7-

5

2

12

28-

14

3

8
19% 3.37

2. Video Tape of the Dance
Carol Clark

44 2 2 9 9

20%
2

50% 4 7

3. Visiting Watts To : and Art '-

Studio

46 3

M
3

7

8
17%

12

26%

20

43T,

4. An Experience With Music and An
Art Medium - Ron Silverman

40 1 1 2

5%

7

IS%

11

2 e

1

45% 4

5. Analysis of Aesthetic Properties
__LiAjng_Eleryday_Wects

6. Demonstration of Analysis of A Work
of Art by Seminar Participan

47 5

11

2

4

9
19%

11

23%

20

43

48 3 2

4

12

25%

17

35%

14

9 _3,77

1 11



Seminar A snent Sumnary
Page 3

Low

Numbers -nd Percentaces

1

High
4 5

Mean
(Average)
.0

OMR TOTAL GROUP ACTIVITIES C nt )

7. Sharing Resource Materials 49 1

2
1

2

7
4

19

9

21

43t 4 16

8. View ng and Critique g the
Invi ion

44 3 10

22%

9

2

11

251
,

.05

9. Multi-Media Presentation

PaZ_ ri n n

39

45

4

6

44

I

12%

4%

5

11%

11111

11111

Ill

8

18%

4

149%

14

2

7

122

9

201

30
7'1

37
2%

5

1

6
14%

4.77

4 67

17

O. Gallery Tour With Nancy Walch
Los Ar1es Museum

III
2

5%

1. Developing Criteria for the Selecti n
of Instructional Materials for
Aesthetic Education

2. Commercial Exhibit of Instructional
Materials for Aesthetic Education 2.9

3. Sha ing of Plans for 1975-76 40 I 2
5%

4

10%

9 12

0

El

20%
1

1 3.23

4 5
4. Three X A Day Aesthetics 47 1 1 2

4%

1

2%

11

23%
32

68%

5. School Proposal. Downey Museum 42 I 17
40%

10

24

8
19% 3.40

SvIALL GROUP ACTIVITIES

1. Practice in Anal s1 of Work5 of Art 47

2
4%

3 3

6%

11

23%

12

26%

16
34%

II

24%

3.62

3.39
2. Developing Plans for 1975-76 in

Job Alike Grou

46 3

7%

8

17%

14

30%
10
22

AUXILIARY ACTIVITIES

1. Librau_Collection Sooks and Pa.ers 46

2

4%

2

4%

4

9%

16

35/

22
48. 4.17

2. Distribution of Individual Copies
of Papers

48 1

2%

3

6%

12

25

32

7% 4 54

ORGANIZATION

1. Site for Sam nar
3
6%

2

4%

2

4

9
19%

13

28.

18
38 3.72

2. Pacing of Consultants and Group
Activities

43 1

2%

3

71

11

26

15

171

12

28% 3.81

11.2
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Dear

CHILDREE- ET-ARTI 7 S

Parent ormation

?re are delighted_ your school will participate in aux Children-Meet-Artists
event -which will take place on Saturisy and. Sunday, K.s3r 15th and. 16th from

1.0:00 a.m. to 4:00 p.m.

This event is planned. for çil&rea 54 -adesfourtrvb nine., and. is a
.sored by the Los Angeles County Art Education Council and the los Angeles

unty- Schools Off ce.

ists will open the
by a parent-, teacher

e than 150 Los Angeles County arti
ce to our children, and somm have

to-use.:

many Ames in -son's 11 e do they

v_- Wehelieve your.Child would enjoy the
Made.amd br.whomand to cnow that- art

udio? Probahlr
ique experience of seetng where
live and. work in your commual

e asking that on one of the dAys you plan to take your child-to visit
artist whose studio is located close to your school.

All of the artists have given thetr time and will weloose
to their home or studio.

The event is free.

Tickets for this event will be issued on a limited number o visItors per h

Your school will distribute tickets.

. -
;Tear off and return to school

CMles name

SCHOOL
Teacher
Grade

Please check the -_cl. time you will like to visit a artist:

Saturday, Wy 15, 1976 10:00 11:00_ _, 1:00 2:00

Sundwy, Mgy 16, 1976 10:00 , 11-00 1:00 2:00

Paren-

1



etic Education Project Office of the Los Angeles County Supt. of Schools

Dat

V 1SITATION REPORT
Time Site

Participant visi ed Evaluator__:

R ting scale: I no evidence, 2 1. little evidence, 3 apparent interest
4 . strong evidence, 5 - great interest, X not applicable

PHYSICAL ENVIRONMENT
Aesthetic objects on display
Serious art works exhibited
Popular art florins displayed_

Student work presented aesthetically__
Self-instruction devices organized aesthe ically

CONCERN FOR DEVELOPING AN AWARENESS OF:
Sensory properties
How:

RATING

rorriaT properties
How:

How:

ca p ope

xpressive proper
How:

CONCERN FOR EVALUATING PUPIL GROWTH
How:

DISCUSSION WITH PARTICIPANT

CUSSION WITH PUPILS, ADMINISTRATORS, VIEWERS, ETC.

'CVALUATOR CORMENTS
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LECTABLE
The Aesthetic Eye Projeci



The etsethetic Sye Project
March 1, 1976

THIS BOX OF COLLECTALES was designed to extend the range of objec-cs for
aesthetic study and enjoyment. It contains a group of 3-D objects from
the folk traditions to various cultures. The collection is EXPERIMENTAL
in that there is little or no recorded information on (1) children's
response to this type of folk art object and (2) aesthetic learnings that
may develop from concentrated study of these objects.

The collection may a1a0 serve as a model that encourages or extends BUFFiSM,
the habit of collecting objects which are "CHERISHED".

Make the collectablea a speci 1 experiene by

valuing their presence in the learning situation
teaching waya of handling objects i.e. everyone a be a aura or
studying objects by viewing them from different Ns tions, examining
surfaces of the object by handling it in order to diecover, compare
and analyze various aesthetic properties

seawhing for znttr-relatLonahps within the objectthe interplay
of the propErtis that ho d the eye and trigger imagination.

THIS BOOKLET was p pared to report project information on

(1) children's responses to specific objects,
(2) various instructional strategies that were used to

involve children in the study of collectables,
(3) suggested changes, additions and/or extensions that

will make the collectables m re productive as learning
sources.

A booklet will be prøided each time this box of collectables is checked out.
Please report information requested on the following pages. Write in on any
pare of the booklet additional Ideas, insights, suggestions or information that
you feel will add to this record. Please be frank and explicit.



Box I.

2. INSTRUCTIONAL STRATEGIES DEVELOPED FOR COLLECTAELE8

damori_ba each acttvLçøLi ieve1o.ed for the stud of the collectisbi_



NMI I.

(or ty derscribe finch aWl...ty_y_olkely..141 etudy pfhscoIJr,ibJgis.
mod if needed.
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flux I.

SUGGESTED CHANGES, ADDITIONS D/OR EXTENSIONS OF CO1.SLECTABI

Ask children to suggest other objects to add to this collec ion and lilt
their sugges ions here.

2. Indicate any spin-off activities that come from thIs box of collectables
that you had not counted on or did not expect.

If children organize a box of their own coilectablea for_ study, list the
various objects they include.

4. Briefly sta _ the advantages and disadvantages you experienced in working with
this box of coliectablea.
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7 ,

,7 tiht. AneiIin
i0-7

Lou

Bnx cride 0

9th
end woven fabric Bamboo ball

_loth horxe

5rh
tr au bird

d wooden bird

Striiv bag

small c1h bftd Clay bird whiatle
Cloth worry balls

s bolder
Ornamental tin box

Ath Book 1 4 2
bite place Wit CtIratitc rooster

Carved gourd

7th

liand woven fabric

__
lit

7 34 1hrv b
k-.nd oven

boo woven bIt
1 onbno Iigur

Clay horse bank
Ceramic lotus bowl

Cloth butterfly

rrnw hn
Ceramic.

T'jLij phnL (am)

10th and woven mlacemat

timall straw CfJilt,
kllosb birds 15/

Small pointed wooden
hit

Small yarn painting

book

Clay nr-Er bank
Straw aiier ismatti
Clav Adam 6 Eve

14 Ath
flgore

Itraw Wore



Straw hen Bamboo glass holder

Sake cup Carved gourd

:arved wooden lion
loth face w/ sequins
loth ornament (small)

bulk I II 2

irnamental ball

:orn husk figure
Yarn painting
Straw madonna

Hign

lay bird whistle
eramie owl
.eramic lotus bowl
ainted wooden mask

!Yarn painting
'fife/wry bag
ainted wooden bird

;old torded Pig
'Wire basket

Carved gourd
aryed wooden ganelle

aleidoscope

Oblek-Oi from Japan, Canadd.
MVkir0 India

.---

Aaramic madonna Cloth worry balls

Brass scarab Shaved wooden tree

'arved wooden ozelle Irnamental cardboard

Straw goat Kaleidoscope

Straw musician
:hay bird whistle

Cloth elephant w/ sequins Straw rooster

Pam:1,m hail Pat n t ed wooden bird

Book I 4 2 Clay steer bank
Straw angel

boric

rarved gourd (Peru)
raryed gourd (Mexico)
arved wooden ga,"elle

fClav bird whistle
flrnamental rin box
!Cloth bird in bamboo Lttcie

Narn painting
rdiaved wooden tree

:aryed wooden gazelle
Clay bird whistle
Bamboo ball
',lofted wooden bird

land wovet; fabric

lay steer bank
Straw angel

Book 1 S

Carved gourd (Peru) !ornamental hos

Carved gourd (Mexico) rloth bird in bamboo eireiel

Straw rooStvr Cloth elephant w/ sednins

Book 4
Yaintel woolen mask
!Carved gourd
Book 2

ii r ties

Stuffed animals
Masks
Wood carved objects
Straw things clasf things

Stcffed ot,le_v_ts

clay ohl.,:t%
f;la%s blown Object);

7 VVI f

Yarn paintings
Wooden ship with brIght

colored string
Children's art from

around the world

S4na___21_PWL__
Mesi+.01 VAse UsVd Chroogliout
fits year in ma alass. We

analyzed It Mar 1 icr this

vear.

Indian art i las to ii
Ka.hina dolls, arrowheads.
howls, ter polem . rugs.

teepee model. hand heads

"Ictvre of_ Indians

Ceramic bird diamboo tigurtne

Tin flower arrangement !Carved wooden rhino

Straw musician !Class peasimmm

Clay bird whistle 1Ceramic vase

Painted wooden elephant}

Ceramic vase
Carved gourd

/lass fritt
Painting

Clay bisque pigeon
Clay horse/rider
Straw glass holder
straw deer
loth napsfn
ook 2

wonk

Ceramic bird w/ flower

lacquer trai
Cloth butterfly
Narn painting
larnamental wooden bird

rtraw star
tainted toe guitar

122

McvI.it oblo, 1-, rl:nnirr

dishes, toy. ner'n.w, class
ohleet4, sandle%. iotacs. drv

corn. f Ind ce,
I ,,,

ewe try t 1 ill, a% t



fr ghlidr,u OV11 i,l t

rt. tual Jsriiik to get .1

ut L FM Int Our

k= .hildreu t

,11
' ddded tO Cid leJjt.itil es h

et1 f tiO v.11`11 J!FJr,rJi,

-
Jhj Inn arited 11 iniIv;inh.. shi t-.1.Thei help. Pun.,

al, only first graders!

itea,tion to object. ho, ,hild
I t the elephant did not belong

nil lel F jorl c. 1

the others were related h)

blestels ot tiara

Advantages h Disadvant lees
. _

AnethIng breakable causes
a degree of anxiety. Fiore

bright ienleri ohjegts to
natch and hold student'S
eye,

was really worried every
. toe tiles looked at e

that they were going to
break things.

Haying objects already at
hand.

'tiring the feeling of HUFiF'11m

lints. Able to feel
ohjecEs and Obserge up close.
So area to display objects
permanently during the day,
Noinn children would steal obje(
if left nut without constant
upervision.

Aiv advantage; especially
t le comparisons made. Thrilled

have Gince dr havo renter
om these Objeets It realms,

enriched ov students' -les-
tOot ic experirt.re4 .

ened new areas uf eXplOratton.
tJffiroltv relating to obferta.
Little meaning to these children -
heir collectables, baseball card-1i

'Mid xuegesred that the class 4o A osiran iiipo. cloth napkins,
drar.,Ing representative Of child'S ethnl, embroidered pillow cases, dolls
ia,xcround tclothes and dlessi write troo Poland. Holland wooden shOeS

1 oLriro In their language, tjerman glasses. cfraistr birds.
Swiss yarn drawing, ID objects-
isew

17,511-17=4 soldli group digeuggIong -

u e leo objects at .4 tine,
heed more Ideas for follow-un.

gored ideas about objects At home.
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1,0177171 ri.I11_1,11_ III)

ACTMTIES COLLECTABLES

17

A linc and fta7;nn. Studeni7J Jcvw a patJa_7in failowim!, tbe

Carved _gourd (M,,-%lco

Compayed to Peru gourd in terms of color, line, texture, shapes.

Gazed 111

Analy/ed in a small group.

la_y bird_ whistle

Analyzed and placed in Cinco de Mayo Center for stodet 7s to examine

further.

Tinlipx (Excellent lesson)

Analyzed in large group - students did a pin hole drawing as a follow-up.
(Pin hole drawing had to be flowers, leaves, andimals (birds).

Cloth bird in bamhoo_ circle - Analyzed

Socplined_elephant_ Analyzed

Wimhoo halt

D13cussion on another 4.spect of line, pelt in line center.

Straw rooster Analyzed

Yarn ppinting

Analyzed and put in Cinco de Mayo Center.

Shaved wooden_ _tree Ana1yzed

Painted ynoden bird - Analyzed

Fabric

Analyzed discussion of textile production results.

steer

Analyzed and put in Center.

.Straw angel,

Analyzed and put in Center.

1'24



iit Oti ks

Put In Center --q-as looked at them ail

S(odencs were given lessons in how to handle them and look at them in the
Act Wouter. (:omparisons were made of:

I) Clay bird whistle and paint ed wooden bird.

tooster, shaved
but too simple).

straw angle ( I thought thin lesson was good

) Yarn painting and stri ed fabric.

Grade Level: Third and Fourth Grade

1st lesson

To get acquainted with articles in the box and to obse-- e initial
response to object as taken out of box.

2nd lesson

Articles similar in materials felt by children. The straw madonna

and straw hen were examined. The children were to examine the two
pieces and find art elements that were similar in each piece. They

were asked if they knew from what country the artifact might have
come from.

p_Td_ lesson

All of the art objects were placed on the rug. The children were to

arrange the objects by materials, texture, colors, lines, or feeling
or shape they thought were alike.

4th lesson

The wooden Spaniard mask was analyzed as to technical property, color,
shape, line, texture, and emotion that it evoked. This was the most

successful lesson. The children related to the mask since they saw
and we analyzed many Indian and Eskimo masks. They also made clay
masks of their own.

5th lesson

We looked through the Mexican Art Book Two. The children identify

with this book since they could relate to their own experiences.

6th lesson

The Mexican Art Book IV was too advanced. The children could not

relate to this. Even though it had many huge stone pieces the
children's response was lukewarm.

1 2 ;'



7th

We study all the ceramic p leees - bird, howl , and lioti sc Tho

children made comments about the color of the bird. No ono

was aware that tho bird was decorative and highly stylized.
We had taken a trip tn Tucknr Witdiffn Sanctuary and saw many
witd birds and had seen many pictures of birds, but the
children did not enjoy this piece.

The child reti said the house was rough compared to the
The bird was smooth, Also the bowl was smooth. The color
of the bird and the house were alike. The color of the bowl
was Clark.

8th lesson

The weven material and the straw purse. The children said
the colors were alike. The patterns were different. One was
made up OL stripes and the other was made by the yarn. The

stripes were vertical lines and the yarn were made of x.

9th lesson_

Gourd - the children were fascinated with this piece. ar first

they did not know what this piece was. They looked at the carv-
ing and felt that some parts were raised and others were recessed.
They also commented on the color. They liked it since the
picture could be read as a story. The children made comments
about the lines and circle. One child said the top shape looked
like a flower.

10--h lesson

The but erfiy was passed around. Wes ions were asked about the

coler. Is it a bright and happy color or is it a sad color?
Do you know the name of the color?
What do you think was used to make this p e?

How did the artist decorate the butterfly?
What color is it?
Is the line smooth or rough?
Is the piece (smotrical) can be divided in _half or lsym rical

How did the artist get the piece to balance?
Alter the lesson - the children never picked the piect up the examine

it or never make any comments about it.

11th lesson

All pieces were displayed on the table so the children were free to
examine, feel, and observe them. The most frequent coaments were
about the masks, the Mexican Art II Book, and the carved gourd.
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flrade lev-1: Ii grade

The objects wure placed at a center iled "Ethnic Art Object
Center" with a task card With questions as follows:

.0 L(ok -ftjec

h) Touch the objects and des(:ribe the different textu
surface quality.

e) Describe the color, shape, and size of your favorite object-
d) What technique do you thin, the artist used to make these

objects?

(At f rst for the first few days, the children Louclted and ta
about the objects but the novelty wore off and were untouched
the nex- week at the Center for independent aetivity)

for

2) A child selects ene of the objects from the table and describes
it to the class in terms of its sensory properties. (Oildren
were reluctant to do this only 2 volunteered).

3) Objects were passed around for the group
with friends in the group.

touch, see, and discuss

After 10 m nutes2 the inte est wore off, but they did start to talk
more abont similar objects they have at home.

4) After we did #3, the children suggested bringing in similar objects
from home to make our own co-lectable box for the class. The next
day 2 children brought in the following objects for discussion:

a) 2 china cups
b) 2 wood carvings
c) Ceramic bird from Mexico
d) 2 ceramic owls from Mexico
e) A glass shoe from Holland
f) A paper weight.

We passed these object., around
for discu-sion.

5) Developed vocabulary for certain objects:
i.e., _Cly_i_il!qm_p_i_Et9=a "line","smooth", "not heavy", "dull",

"different shapes", "looks like made of clay", "different
lines." These comments en this object were that they
"liked the design and the wing.

i.e., Pur le Glass Fruit - At first they thought it was made of
plaster. They commented that there was black and the color
blue in the purple, when I held it up to the light. They

-aid it was "hollow", "purple", "smooth", and "round."

i.e., Straw Deer They said the legs look smooth, the tail felt
like a broom, it looked like a deer, it's "bad", "neat."
They asked what the sticks in the ears were and how they
were placed in the ear; another child said they were tooth-
picks, they said the color of it was like a broom yellowish
white. They were not interested in hearing about the history
of this object on the enclosed paper.
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1 1 iked the glaze, said it could be used
-Id pencils.

oranic Bird with Fln4er "pretty" 'co I or lul.",

smooth."

Grade level: 5th grade

First ked at t

Next wo used LI), chec -off

them, and supposed about tLem.

and as a class analyzed 2 objects.

Next, all objects were placed out and numbered. The class was
allowed about 6 hours to go around and analyze each object
themselves.

Theo, we lo-ced at the results to see which objects received mo e

GLade level: 7th grade

Observed and discussed each object according to shape color, texture,

and line. Country of ocigin of interert to children, also.

Each 7th grade class sat around one large table. Handled objects,
passed them around, studied them. Made comments about their
observations before discussion started. Oeil received. Students
we.nted more objects from other countries expecially from other
children.

Several children in eacl class decided to make coilectable boxes and
would share them next week with the class.

More a. -eness of shape then other art elements.

Discuscd simile ities and differences between objects.
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ART kE RODUCTION POST CARDS AND FOLK AHT OBJECTS
Crade Level: K-4
Total and small group

Ohjetive: To gain skill in I dent ifyit

Art reproductions used:

ry property of color.

Tna, MatLsse
Composition in White, Red and Yellow Mondrian

Inst7uctional strategy:

1. Large group - elic t children's response to a painting ir a demon-
stration lesson.

2. Learning Center activity - Two children working together. Use of

color in the prints - matching verbalizing.

Objective: The child will discover how the alter position of elements
changed the meaning of the work. (formal property)

Concept: Art statement can be changed by varying arrangement of the element.

Art reprodu ions used:

Same as above.

Instruction 1 strategy;

1. The child will be given a set of identical shapes to make two art
statements that are different.

2. The Thild will cut and rearrange the original art elements.

Objective: Observe warmth of the medium-wood, curved line to denote the feel-
ing oif the animal. The spiral and textured quality of the antler -
power evoked by the treatment. Elongated legs. Balance of the
short tail and exaggerated antler. Viewing in varied position.
Touching of wood. (expressive)

Folk art objects used:

Antelope S ulpture, Kenya
Gourd with carved enrichment of Ll_mas and people

Instructional s ategy:

Can you read a picture in this object? Row did the artist tell a story?
How did the artist depict movement in the llama? i.e., the diagonal lines
evoked movement, position of the legs, onc foot in front of the other.
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Assessment:

Checklist, -vation contract, product.

ART REPRODUCTIN CAR , FILMSTRIPS

Grade Level: K-12
Total. group

Objective: To learn ahnut composition artangement within a space -
architecture, sculpture, painting, etc. Really auy art form
would work- Student can see that arrangements can be quite
different, but they are planned (part of artistic process).

Art reproductions used:

Anything would work as long as it could be shown out of focus. (Put

in opaque projector or make slides.)

Ins ruct]onal sti _tegy:

1. Show a variety of art reproductions grossly out of focus maybe 10).

2. As each is shown, have the students do a quick thumbnail sketch of
each arrangement of shapes.

3. Have students select one of their thumbnail ,ketches - one that I
especially "interesting to perceive."

4. Enlarge their selection and duplicate it through the techt- ques of.
collage.

5= Provide a targe variety of 2-0 material-- - many colors, text --Is

6. Discussion of objects to include:

Different types of arrangements, expressive qualities of different
approaches, aesthetic properties and historical information. (Stu-

dents will want to see the slides in focus. When they are finished
with their work, show slides in focus).

ART REPRODUCTION POST CARDS
Grade Level: 4-6
Introduce in small group and use later at Lea ning Center.

Objective: To see similarities and differences in shape line and color in

abstract paintings.

Art reproductions used:

Protractor Variation, Frank Stella
Composition in White, Red and Yellow, Piet Mondrian
Blue Line on Red, Lorser Feitelson
Blue Curve III Ellsworth Kelly

130



Instruct onal strategy:

4.

J.

Describe tile kinds of line you see.
Describe the colors you see.
De-scribe the shapes you see.
How are the linos, co1ors and shapes simi.-r?
How are the lines, colors and shapes diferent?

6. you think the same artist did these paintings?
Why? Why not?

7. Which two are most similar? Why?
8. Which two are most differe- Why?

Asses-m

Tape discussion in small groups.
Write responses at learning center in individual folders.

ART REPRODUCTION POST CARDS
Grade Level: 4-6
Small group and/or Learning Center

Obj Compare two art prints for siAlarities and differences found in
formal property. Shoe box art lesson, 8rt print on the lid.
Directions, questions, and tasks for independent learning center.

Art reproductions used:

Still_Llfe With ,herries and Peaches, Ceza ne
The_Last Felice, Hartley
Phter of the People, Modigliani
Protractor Variation, Stella
Forms_IrKeplieres, Kupka
Messalina ac_Bordeaux, Toulouse Lautrec
The CardrLt_y, Terborch

Instru-tional strategy:

1. Directions, questions on task cards.
2. Get together other paintings that show the same concept.
3. Write a creative story about a paiatin

Assessment:

Te-cher obs rvation arid student check list.

ART REPRODUCTION POST CARDS
Grade Level: 6-8
Learning Center

Objective: Compare two scuiptur only after group has learned how to
respond to a work of a-



Asses

Comments from Docents on student responses. OraL responses by students
to fi1mstri9. Comments from students during follow-np discussion. Types
of questions asked by students.

ART REPRODUCTION POST ' -DS
Grade Level: 7-8

Small Group

Objective: Develop skills in using aesthetic perception approach in viewing
paintings.

Art reprod ctions used;

SunlIgh, Max Pecht-ein
The Last Felice, Mai.Aen Hartley

Instructional strategy:

Students have a "getting ready to look and see" per od in which the two
works are individually viewed by each student. The teacher reinforces
previous learning experiences by reminding students of the four properties
in studying a painting. Students then discuss what_they perceive in the
pictures. We then start to analyze and learn "what" to talk about, then
"how" to say it develops slowly depending on the frequency of this
exercise.

Que ion: In what ways do you see the same feelings and emotions expressed?

Assessment:

Oral response - growth in vocabulary.

ART REPRODUCTION POST CARDS, FILMSTRIP, ART OBJECTS
Grade Level: High School
Small group and Learning Ce-ter

Objective: TO develop student's awareness of specific areas in aesthetics:
1) style, 2) theme, 3) visual properties, 4) formal properties.

Art reproductions used: .

Var ed selection of post cards.

Filmstrip used:

A Walk rhrough the _LOS Angeles County_Museum of Art

Art objei. used: Collection of f
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Instructional strategies:

I. Art reproductions

Look at a reproduction post cards) for its color properties and
do a painting or design (non-object. ) based on that particular
color scheme.

2. Film-trip

Walk_Throuph_the_Los Angeles Cpunty Museum o_ Art could be used to
introduce students to the human figure in gesture form - The Fi ure
in Motion, or show frames on Food and Eating - set up an entire
"teast", discuss the visual properties of the "feast" and do a formal
or informal arrangement of the feast in torn collage form, or a papier
mache food feast - or ceramic feast.

3. Art objects

A theme based 'frogs showing variation of style of expression,
what is emphasized by the craftsman parts of the body, etc....

Assessment:

1. Student self-evaluation sheet based on aesthetic properties.
2. Group critique.
3. Exhibit final project.

ART REPRODUCTION POST CARDS
Grade Level: High School
Total group

Objective: To develop mass a d form in figure drawing.

Art reproductions used:

Two Wome- in Street Dres-, Ernst Ludwig Kirchner_
§mplight, Max Pechstein
Violinist in the_Snow, Marc Chagall
La Chocolatiere, Modigliani

Instructional strategies:

The project should be developed in three stages:

1. Project an art reproduction in an opaque projector with the projec-
tion out of focus. Discuss the shape and form seen in the out of
focus projection.

2. Have the students tear paper into the shapes projected and glue them
onto a sheet of drawing paper. Ilse a wet brush to outline the shape
to be torn.

3. Have the students use large house painting brushes to apply color and
detail to their project. Bring the projector a little more into focus
but not completely until the project ls finished.
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Assessmetr:

Total group evaluation through discussion. Have the students analyze
the project by identifying the eharacterist'- which makes the forms
massive and exciting to perceive.

SCULPTURES, ART Rh RODUCTIONS, SLIDES FILMSTRIPS
Crado Level: High School
Small group

ve: To exp lure St:IAN:Ur e Lie visual, emotive quality, animalness,
etc. To move into the drawing or depicting of animals in other
madi

Art rev duetion used:

Animal sculpture in ocher media bronze (Rodin ), clay, ivory, gold, etc.

Use real objects and reproduction and slides/filmstrips.

Instrn_!tional strategy:

=4:11_10e straApai - Have them feel the object blindfolded, sighted, part of
object, in comparison with other animals in other media, in other poses -
discussion to follow.
Show AV material about animals as well as animal sculpture.
Have students work quickly with media to catch essence of animal.
Explore deeper qualities of animal by doing a posed (action) study of
animal. Move into stylized animal studies (African art, ethnic art, etc.

Sample questions - How is the animal posed?
What qualities let you know what kind of animal it is
What is the bulk of the form, lines, textures, etc. , negative space,
positive...?
What are the differences (similarities) between this object and the
real animal?
How would this object be different in other media or in a different
pose, or in a different size, etc?

Assessment:

As a consequence of group discussion/interaction students should be able
to individually write down their observations or respond to a checklist
or teacher developed form. Art work should evidence this exploration.

ART REPRODUCTION POST CARDS
Grade 1eve1 High School
Total group

Objective: To develop, expand choice and understanding of various typos of art.
To check sequence of choice as a developmental pattern of the indi-
vidual learner.
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Art reiroduct ioiis used:

Divide and group complete set of reproductions into drawing, sculpt
painting, craft. Breakdown within includes ethnic, religious, non-
representational, still life, pastoral scenes family scenes (pertra
Label and number.

Instructional strategy:

Have each student in class select one reproductiol each wek fur a Len
week period. Have the student keep the reproduction (wl
laminated) for that period of time allotted and return ,it w.

checklist before selecting a new reproduction.

1. One specific reason 'why it was selected.
2. What did he actually see that was present?
3. What was the predominant theme?
4. How did it make the student feel.

Assessment:

Since the group I work wi h is predominantly black and Asiatic, and the
reproductions do not necessarily reflect very much non-western art, it
is hoped that some insight might be gained by actually retaining a repro-
ductiiin per week. In consequence to this living with, the insights as
well as the actual (aesthetic education system) will begin to develop.
Anticipate a developmental variance.

ART REPRODUCTION PST CARDS AND FILMSTRIPS
Grade Level: Learning Center
Total group

Obiective: To familiarize class in advance with aesthetic projects possibly
make packet with accompanying questions, and send out for teacher
to borrow or use as follow-up packet.

Art reproductions used:

Possibly have them look at card or slides and try to find it in Museum
after discussing aesthetic qualities.

Instructional strategy;

i.e., Painting of woman by Modigliani - What is this woman saying? Is she

talking to you? How does she feel? What about her makes you think that

she is feeling that way? What ate the most important colors sed? What do

these colors describe? i.e., mood, feelings, etc.

Assessment:

Possibly with a que.t onnaire -- going to the actual
cussion and asking what did we learn about this? etc.

_13o
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ART REPRODUCTION POST CARDS
Grade Level: Teacher Aides
Small group

Objective: Use a post card as reproduction as study material for aides to
take home when training sessions are too short. Written material

on aesthetic properties found in art reproduction post cards would

allow for practice in working with inexpensive materials.

Art reproductions used:

Whatever would suit purpose.

Instructional strategy:

Written material would suggest activity looking for aesthetic properties.

Assessment:

Would tie into overall evaluation - pretest and posttest.

ART REPRODUCTION POST CARDS
Grade Level: High School
Individual

Objective: To aid the learner in "seeing" the original work and its intent,
feeling, and technical properties, clearly.

Art reproduction used:

William Dole, Near Alegria, 1965, collage on gesso panel
(This "game" would work with most art reproductions).

Instructional strategy:

Questions: What do you see in the original art work that you do not see in
the reproduction?

Are the colors alike or different? What effect does this have

on the mood, feeling, etc.?

What about texture? Compare the texture shown in the reproduc-
tion to the texture of the original work?

If you were the artist how would you feel about the way your
art work was reproduced?

Teacher Comments: Near Alegria is a collage on stark white gesso board. The

reproduction shows the ground as yellow gray to orange. The blue
of the sky is purple in the copy, orange changes to red and red
to purple.
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ART REPRODUCTION POST CARDS
Grade Level: K-3
Small group

Objective: Children will be able to compare two art reproduction post cards
by naming similar colors, shape of forms, textures created by
colors, and how lines are used to create interest in the composi-
tion.

Art reproductions used:

Sir Joshua Reynolds, "The Young Fortune Teller."
Pierre Auguste Renoir, "Two Girls Reading."

Instructional strategy:

1) Name the colors you see in both reproduc ons.

2) Which has darker colors?
3) Name one color that you see in "Two Girls Reading" that is not seen in

"The Young Fortune Teller."
4) Look at the position of the bodies in each reproduction. Do they both

remind you of a geometric shape?
5) Name other shapes you see in reproductions.
6) How is the background color used to appear thick or thin?
7) Where do the lines on the center of the dress on the background girl

(in Two Girls Reading) point?
8) What does the line made from the lace on the boys garment (The Young

Fortune Teller) point?

Asses--ent:

A written or taped record of children's responses. Lesson would be suc-
cessful if 60% of the responses were valid in terms of aesthetic vocabulary.

FILMSTRIPS
Grade Level: K-3
Total group

Objective:_ The purpose is to teach how color enr_ches our lives.

Art reproductions used:

Filmstrip, "A Walk Through the Los Angeles County Museum of Art."
Slide projector, red colored-cellophane, or red colored projector bulb.

Instructional strategy:

We are going on a trip to the Los Angeles County Museum of Art. The

works of art we see will be first viewed in their real colors. Then we
will view them as an all red ohiect of art.
1) How does seeing art in full color influence us?
2) Divide a piece of paper in half. Draw a nature picture using just red

on one side and full color on the other side.
Which drawing is more interesting3
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The students got into a discussion of how the changes changed
the feeling of the work. This approach also gets students
into how change of color can cause change of Visual flow and
the intent of the artist._

FOLK ART OBJECTS (ANIMAL FORMS
6, SLIDES OF ANIMALS

Objective: To identify how artists change forms (reduce to simple shapes
of animals to suit desired feeling or purpose.

lnst uctional Strategy:

The teacher shows the 3-11) item, then a slide of the same animal. (This

is done with 4 or 5 different animals).

Q--stions: How are they alike?
How are they different?
Why did the artist make the change?

Teacher Comments: Each student then designs his or her own animal. My

class used this as a starting point for batik, but sculpture,
drawing, painting, could all work from this.
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Assessment:

If 60% of students say the full colored drawing is more interesting
the lesson is successful.

3-1) OBJECTS

Grade Level: K-3
Learning Center

Objective: The children will be able to study the lines on the gourd and
reproduce the same lines in works of their own.

Art reproduction used:

Traveling Gourd.

Instructional strategy:

1) Gourd is displayed in the Learning Center for children to study.
2) Each child has a 6" x 6" piece of white drawing paper.
3) In his own creation the child will reproduce the lines on the

gourd in an original arrangement, using watercolor as a medium.

Assessment:

Look at student's own arrangement of the gourd's lines. If 60% can
reproduce the lines the lesson is successful.

ART REPRODUCTION POST CARDS
Grade Level: High School
Small group

Objective: I wanted to increase the students span of verbal concepts for
analyzing art.

Art reproductions used:

Various art reproduction post cards.

Instructional strategy:

I had post cards attached to large sheets of paper on the wall. I

had the students write words or phrases that could identify properties
pertaining to the picture on the post card. This approach was helpful
to have them think, perceive, and reinforce their vocabulary. Some of
these posters were exhibited later in larger areas in the library.

13c



Marilyn Kodani
Willard Primary School
Pasadena Unified School District

Miss Kodani teaches a first grade class. She is an elementary teacher.

The attached material includes demographic information on the class and
the log report.
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Demogra.phic _Information

What are the characteristics
of student population?

What are their cultural and
ethnic backgrounds?

What learning opportunities does
the school/agency provide in the
visual and other arts?.

What is the level of parent
participation in art

learning opportunities?

What are the policies and goals?

What is the organizational
structure?

What are the staffing patterns?

What are the major occupa
of parents?

What is the ethnic and
cultural composition?

Most of the school population is bussed from
other neighborhoods. Academically there is a
high percentage of Title I students.

Caucasian - 41%
Black - 32%

Mexican-American - 24%
Oriental - 2%

3 Performing Tree Programs during the year.
One in each of these areas: dance, music,

drama.
Guidance and assistance from the district
coordinators in art and music.

Very limited. Volunteers come in for projects
once or twice a year.

Policies are set by the district office which
follows the State guidelines. The school has
one art representative who meets with district
representatives once a month.
The major curriculum emphasis is on reading
and math, the arts are usually utilized for
holidays.

Principal Mr. Weigel
Project Teacher - Mrs. Stevenson
The teachers work together at grade levels.
The project teacher ordinates all funding
and activities.

The school has grades kindergarten through 3.
The classes are all single grades. There are
no teams and no multi or cross grades.

ions School composition - a large percentage are
unemployed. Others are factory workers,
waiters, manual laborers, and bank tellers.

What are the housing pat rns?

What resources and agencies are
available to children?

Caucasian, Black, Mexican-American, and
Oriental.

Housing is racially separated. A large percen-
tage of children are bussed from neighborhoods
across town. Most of the bussed children live
in lower income apartments. Children in the
immediate area live in single family houses.

Boy's Club, Girl's Club, after school recreation
from the Recreation Department.
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TAPE DISCUSSIONS

1) Van Gogh - "Starry Night"
Compared with Seurat "Sunday A_ e noon"

"Three Musicians" - Picasso
Compare the figures with Monet "Garden"

Mondrian - "New York Ci_y"
Compared with Rothke

Newman - "Van Herocius Sub mes"
Johns " 0 Through 9"

-tember 16, 1975:

*Introduce Red

Ident fy red crayon
Write word red
Read word red

Talk about bulletin board wdth colors and words.
Identify colors
Read words

Play game of guess my ruiel
Use colors of clothing.

Talk about things that are red.
1) light red
2) dark red
3) variations of red and how to make them.

Hand out ditto to color circles in different shades of red.

Trace word red and write it on their own.

Need to ask:

When would you chose a red crayon to color with?

If I pain_ d a red face on my picture, what would you think o

Septomber_17, 1975'

*Follow-up on rd

Identify red
Write word red
Read word red



Talk about yesterday.
Show different shades of red.

Talk about things red in the environment.

Wri=e a group st Include senses, i.e., warm - danger
food - signal

"What is Red"

Read it as a class.

Illus rate it to color or paint.

ember 18 1975:

*Introduce Blue

Identify blue crayon
Write word blue
Read word blue

Play "Guess my rule"

Talk about things that are blue

How to make light

Di _o to color light blue.

§!2Lnber 19, 1975:

*Follow-up on blue

Identify blue crayon
Write word blue
Read word blue

dark blue with variations.

Talk about yes erday's color.

Read red story
Talk about things blue *

4rite group story - read as a group

"What is Blue"

Illustrate.

*Again bring out feeling senses



Sept_embe 22 1975:

ntroduce yellow

Identify yellow crayon
Write word yellow
Read word yellow

Talk about blue, red
Talk about light yellow da-k yellow

*How does yellow compare wIth blue and red when trying to make
scale of dark to light.

Ditto for yellow.

tember 23 19_75:

*Follow-up on yellow

Identify
Read
Write

Talk about all things yell w and senses

Read blue, red stories

Write yellow story - read as a group

"What is yellow"

ember 23 1975:

-Math

Introduce centers on shapes and colors

1) Empty the pot w/ attribute

_) Pattern blocks & task c'rds

Anim 1 & People puzzl for visual discrimination

4) Cut / paste to math shapes

*Graph empty the pot as a group Did on Sept. 30.
by shape - color - size
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S!_ptember 24, 1975:

*Introduce center

Materials:

*tagboard frames WI colored cellophane
glued in between
red - blue yellow
*magazines

Hold up frames to look through * show how __ hold as not to rip.

Try overlays

Look at Alv1ren
magazines through fr es

*How does your world look when it is red, blue, yellow.

*What new colors can you make with overlays?

Expand cente_ wI paper
variety of felt pens, crayons.

Draw & overlay.

How to get other media for color
i.e., theatrical jell.

SCIS Science materials have viewing glasses with colored plastic lenses
that can be interchanged.

rpff_pber 25, 1975:

*Introduce orange

Identify the color
Read orange
Write orange

Talk about center
Reinforce good work and behavior on staying in area

not bothering others in other areas

Talk about overlays and colors produced

Talk -bout orange and making light to dark

Ditto on orange

Have children experiment w/ piints



*request d shirts for paint protention!

*Eye drop to measure out colors - count by drops

*Recipe of colors

*Follow-up on orange

Identify
Read
Write

Talk about color stories read red, blue, yellow

Talk about all things orange

Write group story - Read as a group

"What is Orang "

8ept- ber 28 1975:

*Introduce green

Identify
Read
Write

Talk about how green is made wI overlays

Color green on ditto

Paint green using blue / yellow

Need: aluminum trays to mix colors

*Follow-up on green

Identify
Read
Wite

Talk about green things senses - cjiipare t_ _ her colors

Write c gr_

Illus rlte

ry - read
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October 1 1975:

*Introduce purple

Identify
Read
Write

Talk about overlays
Shades and variations of purple

Ditto

October 3 1975:

*Follow-up on purple

Identify
Read
Write

Talk about all things purple
Compare to sensory

Write group story / read

Illustrate

Take home dittoed book of color stories

"My Color Book"

By

Name

*Send letter ho e to have parents read t e book with children.

*Expand to make a color wheel

*Science experiment with prism.

pc ober 6, 1975.:

*Marc Chagall "1 and the Village

Share print and how to handle it

1 17



Do you have paintings or photog _phs at home
How do we handle them

look at
Make a few guidelines / -ules

Discover the colors we have talked about
shading and variations
areas of warm / cool

red / green

Which colors are dark / light
Which color is the largest - which color do you see the most

Discover shapes
Notice pattern of necklace and as in hat

What animals do you see
people
buildings

How are they differciit from your street

i.e., church, 2. upside down

1. lady upside down

Do you like the painting / why
Shall we keep it and hang it and whe

*Tape did not record clearly!

Observations:

Betty man is larger than the house

Tanya - milking cow / silly painting
Ralphy scary / funny

*Write stories about it.

0 tober 8 1975:

*Art - Shape collages

cardboard shapes
construction paper squares / different colors
black paper to mount on

scissors
paste

Shapes:
Circle, square, triangle, reerangic, dianiond

Cut / piste shapes and mount on black
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hard time cutting out shapes

Idea to try ater:
Compare with Miro paintings

October_9, 1975:

*Make color wheels

Talk about colors and how we made them
1) colors we did not have to mix
2) colors we had to mix

Primary colors
Seconda y colors

Place them on color wheel

Ditto to color

Great if more time to have the class paiLit color chips to paste onto a
color wheel.

*Make spinners h color wheels

to spin to make white

Cctober 13 1975)

*Paint a rainbow -

Set up a paint center with only prima y colors

Need: red, blue, yellow
paper
TV trays
plastic ltainers

scissors

Have the children mix colors.
Paint color chips.
Cut out the color chips (4" x 5")

1 4 9



1---'1ac.e in lo-}xes by c

orange

October 20, 1975:

*.L',11,7;11: x r;i. ht,o
(cc,ritinne center)

Scru the color chips
Guide the chips from light to dark

ye 1,1014 tc.

*Pairit a rainbow
ContAnue paint center and add white and black

*Cut out paint chips from commercial paint

Sot, t: by color
Grade light to dark

Cotnotire with the class color chips

--kMa-ke a light color wheel (cut and paste)
" dark If

Oct_oher '2,7, 1975:

*Share and talk about (book prints)

Ge=ges Ronault "This will bEL4 the Last Time, Little Father"

Jose Clemente Orozco "Gods of the Modern Vorld"

Fran cis Bacon "Paint ing"

IduriLity colors (espec ial 1 y lhlloweeu colors)
Foirit out dark lines
Eff of dark black as it surrounds other colors

Ea-ye children experimenL w.Lto color and outlining

*Mu- 1.1ny a Bet ty choose lc re to share
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'NAM; Andelion

DATE .00Lobou 28, L925

Object RonanIZ This will be the Last:Jima, LiLtie Father

Golorti:

Rod Yellow Blue

Orange Green. Parple

Blac k/f (Fiito

0 c he r_ ar.sty moro thaa whlte

Cumments (mj:aure, repetiti-_, balance)

WhiLe on faces, bones, haads
Cray on clothes / man in the cetter has darker gray

skPoint out shadinc,

Other Nose is

that picture

Comments (ConbinaLions, proportioa, repetition, ba3ance

III. Lines:

Straigio: :urved

OLhor Elack l_ines like hones

Comments (Arrange

krigular

repeLltion, balarle)



NAME Betty. Hohiey

DATE 0iJnber 29, 1975

ORJECT Rnuault_71Th1s_ be the Las_t Time, f,ittle Father

T. Colors:

Red Mue

Orange Green Purple

\
(White"

Other Mack and white mixed -more hlack than white

Comments (mixture, repetition, balance)

Messy paintin
Dark lines

Shapes:

Other_ _Skeleton had --c cire_les for

Comments (combinations, proportion, repetition, balanc-__

Old man has closed eyes

Old man is the fattest - skeleton is light and skinny

11I, Lines:

Straight Curved Angular

Other dark

Comments (arrangement, repetition, balance



Novomhor 3- 1975:

board cenLer for shapes

'Introduce usm of boards, flannel pieces
How to clean up

Follow-up - When:pictures are comple
hang ttkAr pictures.

110 can color what they made and

*Introduce geohlock pieces and task cardL; for math.

Idea:
*Bring In ohjc.ctt-; Mit home and Identify shapes.
*Take a shape walk around the school and look for shapes record.

Novo mho 15 :

*Make (.1 body sculpture of 2 or 3 children.
(balm:ice)

Number 1, 2, or 3

Number 1 takes a position
Number 2 follows and joines ill
Number 3 follows and joins 1 and 2.

Slowly move up aud down
*disaster wlth push and fall, ugh

Had 2 groups that worked well.

Share pictures of sculptures

Bernard Rosenthal "Alamo"
Davis SmiLb "Cubi XVIII"
Henry Moore Figures

*Each child make owu sculpture with body balance
worked better as individuals.

November 7, 1975:

*Clay bake sculpture

clay dough recipe:

Saw wood hnt-le

PaLut
Glue baked animal onto base.



NA:qi:Ja11111-1___APder.flgu _ _ _ _ _ _ _

PA1 k'.0.NrcLubctr. 1. IML'..1

ORT:T.T _Klee_ "Winter"

Cotor!--.:

Rcd

;reen (Pornle

41tite

Oth,! r .t4ost. white white belowl_u._i_ay_above

C-0=ents (mixture, repetition, balance)

All different colors of gray - oume have morc black, some have
more white.

Other All of different colors in e middle between the &ray and white.

Comments (combinations, proportion,
repetitIon, balance)

Line;
on trees

z.,,,trihs)

()they

deslo on e hill

Angular

Comments (arrangement, repetition, balance)

Repeat curved oft design and trees and branches

Textu-e: Lots of dots, looks like burnps

Expresstve Wint) day - cold
no sun
lots of snow

trees with no leaves
big and little trees

2 circles are rolling
down the hill.

One big black raindrop in the middle.
Small raindrops L11.1 around. Big one

is all alone.

Design i8 nothing - only ghapes aad

colors, like we do with string.
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liber 111- I'
_

Ink col 1 o vat It wood tie ri

Need: Wood scraps
glue

A-- -qnpted Wood scraps assemblages

Junk collections of n thor ecllages ou asE- mbiages using ma r

other thml wood.

!rqbot: JO, 11975:

*Sol up pattern blocks and cards
Also pattern block cards to repeat patterns.

Rcord cards completed at paLLein block ceat-=.-

Repetit repeat and complete patterns naming shapes colors, or
shapes and colors.

For _color repetiti n grapli paper is available.

*Idea: Mondrian It oadvay Boogie V gie"

Noto the pattern and repetition in the squa es along the verticals
and horizontals.

December_ 1, 1975:

Share nnd Discuss

*Picaso, 0Tliree Musicians"

Talk about color - shapes

Ailow many people
*Vftat is each wearing
*Point out where their haads, feet Legs, arms, heads, bodies are
*Name the instruments
What kind of music ore ..hey playing

December 3- 1975:

*Set up center for macaroni jewelry
repetition of shapes and color

Need: string
dyed ma oni (food color & ialcc 1)

scissors

cards out of Lag for pattern starter
*make jewelry for frIends for Christmas.



m-cr DeccmUvr
. 3,-19 i5

op, Jrci Picasso, "Three Musicians" _

u, G re ,,:rt

OLher more dark tbpp_libl_Col=a_

Commerit, (miy.tnre, repetition, balance

A lot oE black around the picture.

Shapos:
-- man in middle

Other

guitar
eyes
notes

--

(cnmhinatLort;;, proportion,

ropetitlen, balance)

All the hands are the same.

ILL, LLues:

(SLralght)

Other All of the

Curved Angular

lines a e s aight up and do....2n

beard
legs

Commeut rrangement, repetition, balance)

Wiggly lines in board.

What kind of music would you like to hear them PlaYlug?

Sad music.

See - 3 ghosts p_aying music.
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PAN..

Jim R-14_

her

'Three kublciaor-li:C:1' Pi

LI ,

Co

ff

(L- Low ) (Rine

C; Purple

white stands out brightly

Brown

(mixture, rep__ itLon, balance

Orange and yellow are the best.
I see black the most- many different black and browns.

) hat

.1 head

Or her

Com_ r tions,
rop,2ticion, balance

repetition in eyes, guitar, notes on paper of cir les.
repetition of in legs and arms
:repetition of Ell in feet

lines:

_,------_,
( Stral all Curvd

black
Ocher zigzag in clothes

Co (arrangement, repetition

lines are mostly skinny - some are fat
skinny, wiggly lines in beard

repetition of lines and circles

Texture: "Patterns in beards - one is wiggly - one is little diamonds.

Expressive: 3 men 011 are hiding wearing masks and ha

1 playing piano - 1 playing guitar - 1 playing horn

Sec little hands See dog lying down .

mpared to Velazquez, "Ins Meninas"
easier to see people in Velazquez Picasso people have too many parts, too

dark, hard to find arms and legs.

Velazquez dog is in the front is light brown. Can oe his whole body.

157



December r), 1975:

*Torn papur self portraits

Need: Construction paper
Paste
White drawing paper

*Introduce the shapes that you are.

What shape are your legs
What shape is your body
What shape are your arms
What shape is your head, features, hair

*Choose the colors and_tear and paste

*Furnish with details

*Savo for office bulletin board for January
Used with New Year's resolutions.

January 12, 1976:

*Set up center for texture on feely boxes

4 boxes with 1 item in each

1) fuzzy bug
2) sandpaper
3) satin material doll dress
4) rock

Follow-up - draw what you think is in each box.

Januar- 15, 1976:

*Talk and share ideas about feely boxes

Compare textures
Guess objects

Comments about objects:

soft hairy light

rough fuzzy scratchy
smooth heavy warm
bumpy hard

Share -rawings and show how would you draw something
i.e., soft and fuzzy

hard and scratchy

*Start collecting their own objects for feely boxes.



NAMI.: Darlene Rradley_

DATE danuary 27, ]876_

OBJCCT_Van do Velde, "Still_ f,ife:_ Fruit"

I. Colors:

(Red Yellow Blue

Ocango Green,

Black) (Ifihite

Purple

Mostly black, _Other mixed colors witi a of whte and ellow.

Comments (mixture, repet-ction, balance)

writing in black
leaves are lighter black

IT. Shapes:

flther

) peach
nut
glass

I :able

Comments combinations, proper
repetition, balance)

Lines:

( Straight

Other

Curved_,/

circles for f it

Angular

Comments arrangeme :, repetition, balance)

Adjectives:

Glass

light
full of water
shiny

Table

heavy hard
dark dirty
smooth fuzzy

light

white



January t9 1976:

*Ctassroom-Cottected feely boxes

1) necklace with smooth glass beads
2) rough wooden stick with bard
3) fuzzy yarn ball
4) ceramic doll with glittery dress

Some fellow-up

Draw what you t inc is inside the boxes

January_26, 1976:

*Compare the texture ot

Paul Klee, "Diana"
Jon Janse, Van de Velde, "Still Life: Fruit"

Note:

1) Which one looks smooth, rough?
How and where do you see smooth, rough?

2) Which one looks light, ciaek?
How and where do you see light, dark?

Februnry_2,.

*Share and compare texture

Paul Klee
Edvard Munch
Georges Seurat
Renoir
Van Gogh

Note:

How to make texture with
dots
short or long lines, straight or curved
fuzzy edges
patterns with dots, triangles, squares, etc-.
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NAME Tim Rigas

NATE 1..e.hrnary

ECT inn I, "Y low Swea n r"

1. Colors:

Red) Yellow/ (Blue) (Now,0.

(01-z-vny,c', Groon Purpi,L!

Linck White\

Oche r mast ky_redi and brown

Comments (mixture, repetition, balLince)

Big fat lady with a loag leek and body
light blue eyes

II. Shapes:
long circ14's

i) for eyna:

Comments combinations, proputtien,
repetition, balance)

Jong for
/
rto

\ wall
! Straight , Curved ) Angular

Other chair is curv- bod is t_lary___nck is curv

Comments (arrangement, repetition, b4lance)

Texture: Rough all over wall aor3 swvater

Bumpy walls

Expressive: sad eyes
thinking
looking
waiting for SOMOO.'2



Februlry 3 1976!

*Texture drawing wtak crayon or paint
(Paint Center to Mleentrate on texture.

Draw an animal and make it

r] fuzzy

11 furry

sealey
IJ
;1 rough

(-1 feathery

Use: dots

short, long ltnes
different colOr$ nixed
fat ji=ines or thiA lines

yebruary 17, 1976:

*Modigliani portraitS

Mood language of alongi)ted faces

Note: shape of fac.e
shape of features (proportiono
color
lines

*mood

Follow-up: draw or paint self portraits
with long laces and features

*See painting by Tim Rius
i.e., in the manner af Modiglini after we cilcussed " llow Sweater"

and thumbed through several art books.

March 2, 1976)

*Scratched prints

Color dark and heavy ever a piece of drawing paper.

With different tool$, Scratch out textures 7) fingernail

1) pencil ,t4) comb 8) twig

2) toothpick 5) rough edge of tape dispenser 9) scissors

3) plastic straw 6) toothbrush 10) wood blocks

*Scratched print picture

Color dark and sorntch out textures.
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R.jlphy.,ljerp;-.hulpz,.,_creg

(1:',11j:T Yrio__Goza,_,HstLarx_y__Nigh.0

color;i:

Rt.'d (Yellow,

(or- t, Cr,!cm.
_

Blue )

Purple

( Black White

Other lizht_blue_,_ daric_Freen_.,

(ratxture, repetition, balance)

black outline
lots of different colors all around

an,=-17 Sky ajld stars_are jrade

Comnients; (combinations, proportion,
repetition, balance)

Houses are squares, rectangles.

111.

Srculgh0 7k Curved) trees Aav,ular
hills

oLiwr lots of curvy lines, stxajP4t_1inea_iuhansea_.

Cor-TuttJ (rraugement, repetit:_on, balance)

Texture: short lines all over
curvy lines nil over



D'Iarch 4, 1976:

1:4cau yarn pictures

*Sh o pictures and how they are made with coiled yarn.

smooth fluffy
soft bumpy

i1(c t leir own yarn pictures on cardbo d

aw a picture
2) Cover outline with glue
3) Lay on yarn
4) Cover inside with glue
S) Lay on yarn starting from the outside and work in.

-Akre(' for kids to do
1/Qcy messy with yarn and glue - yuck

*i:otor LO music

1,1ten music quality
frist, slow
loNd, sof t
lvtgh,

L.ion to the beat
cLap, march

Colcor to the beat of
pLck a color (light, k)
may use texture

narc

to do

picture to the music-

191

take tcxtf_.r._ priat-5
(wIlk, drawing, ppo

LaY irk!-- over a texture aad color over pick up a Tryt:

s a fldpape r ya n



March "2,_ 1976:

*Texture and patterns of clothing

Sort and graph elassma by texture of clothing

Math: graph paper and crayons
jeans
swearers
cotton

solid
print
stripe

*Paint material patter s (oxn clothes)

Reprod cc color and pattern witb tempera

Nista cloose from scrap box.

March 4, 1976:

*Share to look for patterns
fellow up on amterial patterns

nIttorio Fecchin, t1Saloniet1
Gustav Klimt, TTThC Myth of Danae"

oh 10, 1976:

Staff Inservice on Aesthetics

1. Aesthetic Treats

Taste and record adjec ives to describo the differ nt flavors
1) Peanuts salted)
2) N & M's
3) Sunflower seeds
4) Red Huts (cinnamon)

co1or- and make color chips
) red and yellow
_) blne and yellow
3) red and blue

Compa e values
c.rade therm F r nu light to dark

introduce 01 Iruces Lor muking a
Rainbow

1 ac?`"_='



!,4ET_im_Rtgas HotbieY

mTEKaub_231_916______

0,WCI_MoridrlarL"NewYork .City"

Cotoc:

14)0,

_--

0t=an;42 Creen Furple

iaack

131ue

Other yellow- and dark -

Comments (mixture, repetition, balance)

The red stands out
The blue looks like it is farther Pr.4,7y

The lines go in aad out (in the bAck1

[I. Shapey,:

t

0 tlit..r _Net the._same_ _

CoumLmts (combinations, proportion,
rcp- 'iLiOn, balanC0)

The J5,

lit. Lines:

strait-,ht/

are larger in the middle and smaller on the edges

Curved Angular

th s_
Cirrangoi:leLlt, -u.petttion, balance

lots of repetition

Compared with AMark Rothko "i;reen and Maroon"
humpy lines like torn paper

*Barnett Newman "Vir heroclus Suhlimis"
white line the brieltest
erasod line almost gone
The lines make rectangleA of different sizes iota of repetition

"New York City" hi; happier because it is lighter, has more white in it.

klo0 lu4 like something on a dress
%riook5 like lots of windows, big and small.

1 6



III. Values of colors
warm aad cool

and dark
happy and sad

Discuss color values on paintings
1) tame colors

repetition of colors
balance of colors
Nalltes of light 1 dark
*rood language the colors convey
*can you Eind any color chips that rnctn a color in any
of the paintings

IV. Language of color with music

listen to nmslc and draw

V Colorful langmage experience
1) lobble blowers
2) the group describes the image and feeling of the hibbles

es they are blown
3) liecretarr or recorder writes down the adje ives

4) vith the completed list, each group urites a haikee fron
the words listed on the board

Ma h 22, 1976:

Introduce various lines

Stra ght: Piet Mondrian "New York City"

Curved: ul Slgaae "Portrait of Felix Feneon"

Others: Jackson Pollock,. "Lucifer"
tart-lett Newran, "Vir Heroicms Suhlimi
Jasper Johns, "0 Through 9"
Prank Stella, "Ifafa II"

Good B Going for a Walk With a Line, 'Douglas and Elizabeth Macky,
Doubleday and Co. New ?ork, 1959.

March 29, 1976:

desig

Nee -ctio- papnr

Drop paint _Jh paper
Blow paint with strav
Make a blown painting

c7Symmetry with paint

mpera pninL - straws



Need: drawLug paper - teopera

Fold paper in half
Drop paint inside (alone fold and on the sWe
Close and press

1976:

*Set up center for toothpick sculpture

Need: flat and roand tooth picks
soaked whole peas
glue
wood bases

On a base begin
to hold joints.

**Hard to do

Dnstruct a sculpture using the peas or glue

Changed to constructIon ath tiny marshmallows

**Much better and very edible!

pril6 6 _1976:

kIntroduction to "Peter and the Wolf"

Asr:embly to be n. A..pril 9, ivn by the Perforning Tree

_e __ding of "Por,i and the Wolf"

1) Wny uas the flotL chosen to be th bird?

2) Why %GIs the bassoon chosen to ha the grandfather?
3) Listen for Peter, the wolf
4) What color would you use to draw the b. rd?
5) What color for grandfather?

List eri. again and id ntify characters and dterLbe the action.

*April 9, 1976

Assembly

Draw pictures of the assembly

Share pic,cares of im:arutnentu flute, violin, triincpct, druni.



ATril 20, 1976:

*Make a _ ring instrument"

Stretch a rubber band on
Pluck the rubber band.
Listen to the sound.

oboard.

Now pinch it at warious lengths -
pluck again and compare the sound.

Pinch and slowly move along the -hand - continue plucking - compare the sound-

Try Ilfferent thickness oE rubber band=

-With wood and nails construct an instrument - paint it=
Kids loved this!

attempted t- make up a song!

1.976:

-ke wind instrument"

Blow across the top of a bottle listen to the sound.

Pour water iu._ the bottle blou again, compare the sound.

Set up seve7a ties, filled to diflorent levels compare the sound=

Great for the lrustatcd whis tie rr; in ATV,/ class!

April 26, 1976:

*Make a "percussion in t met 11

N d: Tongue depres s bottle raps (nail hole trhough center
brad (long)

So k tongue depress° n hot water when soft punch hold with punche
acb 2 caps with brad shake for a rhythm instrument

bottle caps

i6o



Li en to music and play the beat.

*Other body ways to make rhythm -
i.e., clap

slap thigh tap foot
mar cli snap fingers

*Share paintings in the Dufy book on Mnsic.

Identify instrunent

Note: color - Linde drawing
identify the scenes and items in the painti

May 5, 1_976:

*Faculty neeting on Bicentennial Art

School project for open house -

Each class will be putting together their own quilt to hang in the ha ,.

1 large quilt to be displayed outside of the office as a school quilt.

Ideas to share: construction paper and

,felt pea
crayon resist graph paper designs
wall paper symmetry
fold and dye with food coloring torn paper

May_11,____

*Picasso plat

sha e and compare "Moon Face on Blue Cr td"

"Fawn-like Face"

Note: expr ,sion due to lines and color
treatment of features
expression of straight vs. curved

Follow-up: facial expression
color faces on circular paper

Paint on p lates and laminaLe or

1 7 )



NX.1E _Darlene Bradtgy,_gp1RhY _Hernandez

).%

OBJECT _Pica s_o_Pet_teKY-_,MIQQn_rac,e_or[ Blue_

"Fawn-like Face"

1

i±J tu o,) Brown

Qorple,

brown 2 s

ComInnts (mixture, retietirioi, balance

green cheeks
yellow hair

cheeks
eyes
nose
mouth

[:=
Ce=cncs ( mbinn.tiorui, proportion,

_petition, balance)

long circle for face
parts of :1 circle

lii. Lines:
- nose face

(Straightno (Eurved j) smile Angular
smil:

Other all are dark - some fat, sqme skinny

Cormwnts (arrangement etition, ;balance)

nose

iine5 and lapes repeated around the outside dots repeated, too.

Texture: smooth with little bumps
lines like a lion face

1) Blue face is sad, no smile
straight lines

2) White face i8 happy, curvy mouth
only straight lines are long, ftt: nose.

7 I



Future plans for Ny and June:

I. Work with cla ses and teachers on bicentennial quilts for Open House.

II. Work with other classes on Aesthetic-

1) Introduce mixing colors

Sha e prints that relate to color

3) Share other pri-ts that relate to more perceptual properties

4) Includo music for perceptual properties

1 7 2



Joan Evans
John Muir Elementary School
Santa Monica Unified School District

Evans teaches a fourth grade claqs. She is an eleme _ary teacher.

The attached material includes demographic information on the class and
the log report. Mrs. Evans was one of the participants selected to
rewrite the report for use in pilot centers.



Tn form t ion

What are the characteristics
of student population?

What are their cultural and
ethnic backgrounds?

What learning opportunities does
the school/agency provide in the
visual and other arts?

What is the level of parent par-
ticipation in art learning
opportunities

What are the policies and goals?

1 Low socio-economic papa_ -ion.

2 Transiency-high rate of absenteeism.
3 Single parent families ate common.

School is located in a business-residential
area of Santa Monica 9 blocks from the beach.

5 17 out of 26 students In my class are Title I.
6) 18% of students population is non-English or

limited-English speaking (at John Muir School).

4

42% of the children at John Muir School have
Spanish surnames and are either Spanish
speaking or bilingual.

2) 567 of the students in class have Spanish
dmes, 32% Caucasian, 12% Black, 4% Asian
cnamese).

ommunity resources - Santa Monica Public
Library and Santa Monica community College -
exhibits.
Use of art centers in the classroom for
expressive art activities for personal growth,
self awareness, and appreciation of art.

3) Art continuum used by staff for record keeping.
4) Art books, films, art objects, reproductions

provided by school library and IMC center.
5) Art integrated in total school curriculum.
6) Art Curriculum Teacher Assistant visits class-

rooms for demonstrations and lessons in art.
7) Crades 5-6 visit L.A. County Musenm.of Art with

a 5-6 class from another school as part of the
Cultural Exchange Program,

1) Parents are invol -d in implementing and evalua-
ting programs.

2) Parent (artists) involved in classrOom at art
center.

3) Volunteer parents and aides involved in noon
art program_

4> Parents will attend workshops with teachers and
aides on art activities which relate to reading,
language, and math,

Create and promote an environment conducive to
learning for all children

) Help children iea.rn for t. e satisfaction and
thrill of learFing, rather than memrize facts.

) Involve children in tba various activities of
school through our "Mini-Teachers" and teacher
helpers.

0 Help each child feel that he is wanted, secure,
hapPY, and is an important member of our school.

5) Raise the quality of interaction of children
with each other,

6) individualize instruction.
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Joan Evaas
Demographic 1
Page 2

mation

hat are the policies aad goals?
(coat'd)

What are the staffing patterns?

7 Achieve the goals as set f
TitJ.e 114CE Project.

8) Raiae th0 level of the CTES scores,
9) Promote An environment for positive attitudes

and relaionships within the staff,

-) There i a ratio of 1 teacher, I paid aide, and
I tutor for every 28.3 primary children.

) Thera i one adult paid aide 'n my class fcr
ne hour every day.

3) All teacners and aides particlpate in staff
devalopmant programs (workshop of setting up
art learning centers, perceptual art activities,
3-D art Activities, multicultural _:=ities
and thern will be one workshop for
teaaers, and aides on art activities relatlng
to reading, language, and math,

17:.)



A DVE

IN

AESTHETICS

Joan Evans
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troduetion

Ny particivation in the Aesthetic Eye Project cr ated a

new interest in a valuable, yet unexplored area of the elem-

entary curriculum. The interaction of elementary and secondary

teachers, administrators, art consultants, art specialists and

ommunity resource personnel involved in art education provoked

innumerable ideas for the implementation of an aesthetic edu-

cation program. During the stimulating and motivating six week

summer seminar, we were introduced to aesthetics through inten-

meetings, lectures, discussions and participatory experienOes.

Personal Background

P ior to my involvement in the Aesthetic Eye Project, I

d d not realize the vital ro e aesthetics plays in our lives

and had no formal training in aesthetics in my college and uni-

versity teacher training courses. Yet, I was aware of the ur-

gent need to emphasize art in the elementary curriculum. As an

art major in college, I was exposed to a wide range - media and

processes in art such as painting, d awing, sculpture, ceramics

and printmaking. In addition, my college and univer ity teacher

training years included such courses as Methods in Elementary

and Secondary Art, Children's Art, and Crafts in the Elementary

and Secondary School. However, these cour.es mainly emphasized

the product-oriented approach, rather than dealing w th concepts,

proceoss, perception and aesthetics.

My knowledge of the importance of ue-thetic educa ion was

somewhat heightened as a re, lt of reading, re

sear an abundance of current I

in ef ctivenes in elernentn

and re-

ature on radinr te- h-

cation for a aster or Arts



11 d

e 1 11 1 ef<Lensi rehaa h in elemntary art

iL 11:[ LI1 , . my '();:lf.:, : edueii,tion

wah quite limit, I. Acs,thetic Eye 1rcijc. nrovided I;he

thc,1::, -or ImplQmonLiut,: an aesthetic eoocation ,

lutl for Li-W ole children in m,r ciLassroom OuHng the

1'),'' school

mnpr L:o of Aesthetic hd000tion

WiLh curr emphasih oo behaviol-al objectives and

.nuntability, many Llassroom teachers ri iih L eel pressured

to ruiso test scores in the academic subjects. Thus, the

humanities, includim art aesthetioe) are

nored and negleci,ed. Since art permeates our lives and our

envin.7onmeut, elementury teachers should emphasize this essen-

tial area of the eurriculum. Automat-,ion, mechaut7ation, mass

produetiop, MA"-:_,S media, scientific and technoloicol advances

seem Lo be tukin precedence in our lives. Wet an educators,

noed to redirect our thinking Into areas that renew interest

in seeini-,, perceiv'ing, visualizing and developing our aesthetic

awareness, senHihilitios and Judgement. We can and should make

time for these invaluable asnects of Life in our cdueational

curriculums for chllAren, especially at the elementary level,

The C rrb ilum nieno for upper grado elementary children

thronh:hout the past six years of my teanhing experiehco, have

conhihtelly ineloded the creative expression compunont. While

ehilcIren have contirstally had rriny opportunities to 1,,e productive

ar-H Le creatively expres thetfiselves with vn, methods, medin

arr -oor-ssi-hs, their involvemen. ±L- aest.hetio domain has
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i in ,

o- tH, aesthetic

'(111,_.7a,Jay procwii adoLa a Lo

No% bHly wern childr,=,n actively Invo!ved in crentiro nnd

tiv- aspects of art, but also and more Importantly, thcy

ftl ae-7.thetic Th.f_it'AvILy and juvigement. The twenty-nine

4th ,!.!:rarif ci-Ildren in my clnss this year, participated in art

prodsction an well a5 verbalizing about formai and informal works

or art in flmall and large c;roup hiss oiis e discussed and

a:IaLyZod art and e7eryday objects based on Dr. HaLy

Broudy's rc aesthetic properties: senory, formal, technical

and expri,r a:Toctf-- Lbls program ware encouraging

and irurlpirinsi-, for myself, teacher and ror the children, as

learners.

The most sinific:an.t outcome of the 1=baogram was my obser-

vallan or children's heightened sensitivity to the aestheLics

in. our natural environent and everyday objects, as well as

w- s of art. In addition, the students approached art produo-

,ion experiences in painting and drawinr!., with a greater sense

or concern for detail. The children demonstrated growth and

OevelosL in creativity as woll as technical skij The Aes-

thetic 7:ye Project provided the inspiration for an exciting .

meaninful. soccessful and rewarding school year.

Class .1 School Description

consisted of twenty-nine 4th grade children of

d'vense culural and othnic backgrounds as follows: 5'67; Spanish

surname, 2,!!!, '7,sueasian, 12:/, Black and 4% Asian. Over half the
AA

children were classIfled as Titlo Ono students. The school b-:,)bu-
A

17 )



1.ow wilh u hin

of ub:..;e'otulT! un,J tran,!ncy MOv Hi Hentary Schoo]

locat.r;(1 in :; Monica in a husiaeas-nEe hrea, nine

'blocks rrem the beach. As an adjunct to the Early Childhood

EducWjen n'..,warri at ouc 1;chool, parents, aides, volunteers

and para-professlonals assis in the classrooms by aorking with

L-)f children., Thc, aL;Gi2Au'cicc of

aide c was pa.ljicularly valuable this year in

7:.nstro.etion in the aesthetic curriculumA,i.

Objectiles in Aesthetic Education

The implementation of the m.sthetic edneatlon cur2Acufum

for !ly 4th grade class during the 1975-1916 school year viere

ased on the followinr; objectives:

'The children will entify quali-'6ies in visual workn such

as liro, color, shap ture, intensity, value, compusition

and contrast.

2. The children will relate aesthetic qualities t- things in

the en-flronment.

1 Th ! childrcn will ideify formal properties in visual works

such as organic: unity, harmony, theme, 1.-p,tition, balance, MOVQ-

ment, space and tension.

The children will reco7,nize i?xpressive wi] 111cc of mood,

dynamic '7ta:,fs and idea language in visual works such as anger,

happiness, sadness, tension, conflict, relaxation, nobiliLY,

wisdo. courage.

5. Io child::en will develop an aesthetic ',,-ccabulary in oral

and written response tG visual w)rks.

HO



[Ite c:hildfea wit?. idntify different 101'; in lyliTiLillfro

anohiueetnne :AW.1

'Phn nhiliinnoo will Of-!IfiJop U1 i I I U n constIntive

Tho chlidren wtil .---loare and contrast the sensory, formal,

technical and expressive proporties in art works of varioul,

stylcs (by dindusning Ui fill n r 1. ic and differences).

9. The ehildron will compare o-,-:pressiveness in visual .1:t with

;',ASic, dance and drama.

Implomen-;atien of Ae:--fthetic Education Objectives

17:1 ra i he p 1. 2 t r;
of UtiUt 5,(; cYe Pro-

:lest ob;')ec+Av,,.-:,,,in my ol,ssroom thl-; year, the folli method5

7And programs were employed:

t. Individual aesthotie -duca.:Lon folder17.1

2. AL,thetio clye bulletin board and swivel art ,-7.;a11ery

3. Art centers

4. L;mall group discussions

'5, Aesthetic eye collectabon

6 Art integration

Ghildren-cot-Artists progran

8. Ae:_;thetid cy- inservice training worknhop for teachers

Prlo u do 975-1976 school year, I had not ap1 ic=1, thpse aesthetic

oducation T-thois and prog,rams. Thene exporimental teaching

:,cchnihnen and procedr,ros will bc dicns:-.ied an follewn:



lo t ion J,0t1ierd

eaitd wa:1 aant-,htle endeation folder ut the

1mFinnind] of school ye:e-, Vne folder inluded a title par7e

the acdthetie education properties to be discussed and

dtedi_ed throuhout the school year. ChIldren were instructed

to ka-T rhoir art wo-l-k and aesthoLic educat';oh vocabulary

in the''.n folaurc. 5pecific leccons dealing with the aestil-

oroper',-,io s were developed. 'The E.Audents compiled thece 1- -3

in theie raldces :Ls well. The art lessons included the s -2/ 0

sensory, Cormal, tedhaical and expressive elements. For the pur-

eod or ihih di=hf:ohsoo, T 1 it 1_jfl U c-Jo lesoz-o=1

fd-e-flin!c with h s,-Tncory properties: color, line, shape and tex-

ture.

Cor', The o'r.Licen idontifiod primary and secondary colors;

'm and cool e.-Aors; happy and ES colors in the classroom en-

viropul-rt, :-Lotural environment, magazine pictures and book illus-
identifyin..7,- colors, the cHd.dren use iod eolees

to craatc the :7-ee0ndary colors (orange, green and purp?) by mix-

inv, the prima2y colors (yollow, rA and blue). Children -:ere able

to obdervn ch7tni,-,ec in the exprcsnive and aesthel properties of

many cia 7:T by ilowly adding different food colors to a Lranspa-Tont

of water. They recordcl Hs a ob6ervat1ons o the art center.

:,:any chi Oren w01e excited about :11eir heo a or After ading

'rod T1S1 rolori_r to bi.ee wator, -,)rt,7,d on lioo tit 71 fu

pat,L1)rn his friends to the

art center to c.):-.-rvo ri,v:-,o'HaatJriP; disc''ve17.



odd Rulibut o furnished t.-2 MOtiW1,

H_on ror anoth.:!'r cotor

_--}

':;ec+-i.in of the book poetical-4 doerihes everyday objects,

symboi thins in our natural environment, ifloods and feelings

which aro associated with certain colors such as red, yellow,

bl_ue, green, brown, black, orange, pink, purple and white. Befora

aout (..och c th childrceo gd7tstions to -It'imil-

latcfl dialojt,ue. For oxample, prior to reading 'out red, I aso-t3.

Is red your favorite eolor? What objects ir the classroom are red?

not: .5.1_mbols are red? What foods are rec rod ov

Is red happy or Gad? Is red angry or calm? '.1hat are re;(1 looling

and moods? Vollowing their responses, I read xle poem abnut the

color red. The children wera delighted to hear their ideas expressed

in the bok apples are red, hearts are red, red is angry, etc.

After reading book, I a3ked thc children tr: tn about their

favorite color. Childrn were groupod accordin tc their favorite

color. They talked about their favorite color with othr children

in their group. Following thl,r discussion, they ,lach drew a pic-

ture with crayon using only their favorite color. One child could

not (Icide on ry.111(e nsisLed that he likes all

colors -id not want to limit his pictu.re to one color. Rather

than requirin,?; Robert to conform to t,he asii:,;nmen, I allowed him

the fruedoni to create a picture uF.linr4: all colors. He drew a boat

th;3 wJter with a magnificent rainbow in the sky. Many children

had oifficulty with this taGk. This experience lded to n 61-sussion

works of in rir,17,eums.

ors color in
1 8 3
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rite chi idron explored and c./:),.1HArted wth various P:t0ia

he Li and a'...avoness or the variety of

huda, Lints and which can he created by colors.

They collected Mr,1:17.. 1H-.!
pictures exemplifying various hus,

tints, shades and values of colors in objects, symbols and in

the oovlranment. These pictures were included in their aesthetic

education Colder. Tho purpose of these activities wa:: to

thei- perc,--ption of the aesthetic properties of col r

W1)L:1 Of evelyday ohjo and suvioundinc,

Line. The children wore asked to identify various lines seen

in tho cin-o,m, We compiled a vocabulary list of different

kinTh of LiTv?: len, short thick, thin, curved, dotted, diagonal,

wavy, Arrtical, horizontal, straight, spiral, cIrcu-

lar, cur,r?cl. After ro'ding the book, Goinç For a _Walk with a Line,

each chld was in-tructecl to "go for a walk with a lino." Using

a pencil, the drew a continuous line starting in the upper right

haled corner of their

corner. Phc

and finishing in the lower left hand

urpese or this lesson was to incroas3 their awarenoss

of the diversified lines existing in our natural and mnn-made envir-

onment.. in aneth,,,r a',..:1%'ity on line, the ol'.ildren drew a series of

overlapoin.g seraipdlt lines witb a ruler to create a patter - This

activity. called. "linkinr, lines" ws designed fo:r the encouraement

of individual creative expression and increased aesthetic awareness

Of thO sh:-Iorv properties of line, They disooverod tha'-, many or

Li- 1H:_! drw.vn on their paper are found in our everda7 objectn,

lst



varisn shapes in the hissroom

environment deit ds squres, ree tafl1, circles, stars, dia-

mond, hexaons, penta6ons and t,Jongles. They.di °red

thaT, shapes are created by connecting straig,ht liner and cies-

curved lines. A vocabulary list, baced on this di eus1.3ion

was developed and incLuded in their aesthetic education folders.

DifferenL shapos cut:, from construction paper were glued to their

paper anj Thlt each child selected his/her favorite

shape a nc tuacs exe-Aplifying their favorite :;hape were

LI

.:;elcite;1 by th children and included in their foldors. In anotheis

ac-L=v!,y for bho unit on shade, children cut a cardL-. ---,A shape and

repeatedly traced it on p7Ter in an overiappirtg fashion. They

dizE:covered that overlapping, shapoo cr7ate now shapes. 11-laj.r designs

were colored wc, srayon. The purpose of these exper'ia-nc was

to enhance their porcer)t-;.on of the aesthetic

ent shapEJs in oilr s.urroundingn 5h:-,1 in works e

-1es of differ-
:7V

Texture. Chil ren identified various textures by touching cer-

tain objects in -,-;he chksroom. They discussed tho difierent tae-

tll Tialittas of paper, sand, pinecones, foil, fabric, glass and

bricks. Aii in, a vocabulary list wa-s developed from thi:3

cunsion and experiencel bumpy, nlooth, rough, soft , ha,-d, furry,

shiny, duil, si-larp, prickly, fuzzy, haeh child collent,,Jd oxamples

of items which have diffarent f:extures such as shiny aluminum foil,

feathcrn, rough nalv!papr, and soft cotton. These items were

an included in their folders.' The ohildern's waronoss

differirhi, qualities inhorent in cerLain object in our

natural and mcs-vade onvironmhr-h wan enhanoed through t a as exper:_enoe

1



f

rj raeh aesthetic p.

sue] a ids

aesthatie eye bulletin bosrcI Ci it( refarca to

tures wi

--1:jec-I on the

''.

their accompanying labal , titles and vocabulary

in our discussions of the aesthetic-. nropertier3 viewed in works

of art. In addition, the student's .-r1; work v,-a:3 exhibited on

Ino eye bulletin hoard, The class participated in

the arrangement and organization of the bulletin board presen-

-7
tation:';.1

An old discarded cosmetic display rack covered with walnut

contAt paper served as a swivel art gallery in our classroom.

On each of the four sides, art reproductions were displayed with

arcomparyir;1 titles ,nd questions. For example, Van Gogh' c paint-

ing cntitled, "Sunflowers," and Rodon's painting, "Vase of lqowers

Te Red Poppy)" were presented with thz- question5: "how are these

two still life paintings similar? " and "How are they different?"

Childrcn had the opportunity to observe and compare the similarities

and differences of the aesthetic propertios of these pailtinp;s

dur.r-G.T, their inependent activity time at the art center. After every

child in th'' cLass had a chance to stl_dy these paintings inciTTon-

dcIntly, wc gatMred around the pain,1sgz at the swl,o1 art gallery

to discuss our aesthetic perceptions. The following qtwstions were

used to stimulate dialogue among the children: Do you see the same

noiors, lines, shapes and textures in both paintings? A; both paint-

ings balanced? !--,_)o both p:,iintings have rhythm and repetition? Do

both haintss cr'press the same moods and emotions? Did the artists

11::iQ the sme techniques to create these paintings': Do you think the
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pni;Lted both Pallitin? 'Jr) ordey: to rospond to

childr,Th wore required to carefully examine,

(J-711pa-,.a and ann j ,! the aesthetic pronertios of each worl- of art.

Art_ Cr_teni-;

Two art center3 were arranged in the classroom to facilitate

indcpc.!ndont art activities in aesthetics and creative expression.

Ode ,:eoter was orgnilLed with La:ak cardn and

materialG. After a new method, modia, process or technique was

introduced to the entire class, the children had ble opportunity

to conti_one thAdr cretive tnrk at the art center where written

instruction and materials were readily available. Children were

encouraged to explore and experiment with various media at this

art center. Th2 active participation of children manipulating

materials Is an important aspect of the aesthe-,;ie education our-

'

Acthet'/c ecIucation gs and learning macrials, visual

thinking t7,ames and a tv.ble for three dimensional objects (collec-

tables) ware organized a socond srt center in the classroom.

Children had the opportunity to chcoL, from a varlety of teacher-made

-'1osthetie education F:amos, "kits aad kaboodies" and commercial

art p,amc2 -for ae:lthottcs and visual thinking.i ont. matrials wF2re

desiRnerl for indepliThnt use by the students. CI' rentimoi an aide

was available to assist children with aolr;h=,tic education learning

ed ,avor

requi_red r.mall group particip.:)tion Childrn rnspond-

to the fc,liowinp: materials: ck:llophane vic-ers; paired

pcordi, match n eolor, line 4W:1, shapo cards: eel end ..hape

Lo and -,,rt h no 'hesc.!
:_0),AD-7!Ing

Ic 7



mAt]ir.!_als will he decribvd feitows:

Cellophane Viewer:4. Rectangles of red, yellow, IDAH and groen

cellophane wc]re cut and glued lo , caedl.oard frame. Children

were instructed to look at the classroom environment LIvrough

the viewer-6. They were asked to observe how the -r OA the

room chanp:ed. Do thing:; looV brir or the room

look happy or sad? Does the (- -13sroom look warm or cold? One

child decided to view the c am through two 0v-el:lapping

cellophane viewer. 'After t '_ving the color changes created

by looking thrnugh the rod and blue eollophane,viewers-siMultan-

eouly, teva that thr_J ='cinm looked very daA.',-c, and sad.

Another child observed changes in color in the classroom environ-

ment by looking through all four cellophane viewers simultaneous-

ly. Todd perceived the dramatic color transformation of every-

thing in the classroom environment. He remarked that everything

in the roc,m looked almost black. Sel,eral children volunt7rily

took the cellophane viewers outside to perceive the changes in

aesthetic properties of color in the natural environment. The

cellophane viewers were extremely successful in stimulating the

children's visual perception and awareness of the aesthetic prop-

erties of color. In addition, the viewers increased themr verbal-

ization9 ait the aesthetic properties of color.

Paired Potcards. r,:y personal postcard collection finllly he-

cane an invaluabl _id. Pair2 of potcnrds of Pqint-

inr7s, drawings, sculpiatre, architecture and utilitarian art

o jOc ta with similar subject matter, sensory, formal, techni-cal

and expressive properties were selected. The postcards were
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)eboled and attached to che,-p-,,,r,etH .0=pns such

are these two paintiaps alike?
tiow are thcy different?

What 1;,EXIAIVC13 do you see?
What colors do you see?
Did the same artist paint these two paintLngs?

'iook at these two portraits.
-no are these men?
a they young or old?

they friendly or mean?
a they angry or choerful?

How are these two objects alike?
How aro they different?

Would you 1Du! to viit the places in these r)ictures?
What mood do these paintihFr,s express?

Which paining looks t shtor?
What kinds of lines do vou see:
Are the Lises thick or thin?
Are the paintings flat or bumpf?

Which painting looks flat and smooth?
Which painting looks rough and thick?

Look at the portraits of these ladies.
What sha-ps do you se,1.?
Do both -N-di-s have th- Sama Fhaped facIe?

Which paintin, has more texture?
Which painting has more oblor?
Which painting shows more movement?

Look at these two sculptures by Rodin and 'flacometti.
Both are titled -;Jalking 14an."
How are they similar?
How are they different?
';;hat materials did the artist use to make these sculptures?
What technique did the arUst use?
Which one looks delicate?
W1-ich one loos, massive?
flich one looks weak?

Which one looL:. strong?
Which one looks lighter?
Which one looks hcavier?



The Lime anatTAin,-, and eomparinr.r, these

of 1.37)9,tcrd at the art cr;ot-.,r durinir, independnt activity

Although tais activity was primarily designed for-indepen

dcnt use, I frequently observed several children discussing the

7Jesthetic properties of the poastoard pairs in a small group.

latch the Color-Line-Shape. Reproductions of paintings, draw-

ings, sculptures, architecture and art objects were selected and

fr,lued to poster board with accompanying ouestions. Tho "Matoh-the-

Line activity required that the child find lines clear acetate

ith different lines drawn in K ink) which match lines

seen in the art work. The'Match-the-Coor" activity was similar.

Children selected colored paint chip 1,.are,s which matched colors

in the art print on their task card. le "Match-the-Shape" activi-

t-1, included an art print and' small c;,..ds with various shapes drawn

ri labeled. The children were regoIild to find shapes o- the cards

-hl.ch match !diapes in the art print.

-W ii,Ape Dingo. This aesthetic educE -ion game was designed

for three or four children. The materials for the activity eon-

si3t of: three large bingo cards with twelve different shapes in

::olors; twcve cover cards for each child; thirty-six

word ,ards with the name-s of the colors and shanes such as : red

triangle, yellow circle, green square, purple rectangle, etc. Each

child selects a color-shape bingo card and twelve cover cards.

The caller places the word cards in a stack face down. He selects

a word card and says the name of the shape and it's color. PlayerS

check t'reir bino card to see IF they have the shape and color called.

If their card has the shape and color called, they cover the shape
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tn A cover card. The garn r.! ct-rninrs bingo until one

player Las covered 41_1 twelve on his card. The win-

nn Meeks his card by reciAng the names of his shapes and

co to the caller. The purpose of this ti.ifity is to

increase the children's visual p rception and discrimination,

and to reinforce their aesthetic vocabulary of colors and shapes.

Many children seemed to enjoy this aesthetic.education-_actiVity.

In fact, the children selected color-shape bingo more frequently

than many other aesthetic educatio- ivlif,ies at the art center.

Art Pingo. The art bihgo &we was designed for three, four or

five: children. The materials fo-,- this activity consist of four

art bingo cards with six art reproductions (including the tW7,

artist and museum where the art work is on exhibition), twenty-four

cover card, sensor:T property cards (ie. yellow, strPiht line,

oval, rough texture), theme cards (ie. dancing, chldren, landscape)

and title of painting and name of artist cards. The purpose of this

aesthetic education game is for children to identify the naNes of

fam.)us paintings, artists name sc'nsory properties and themes of

paintings. The directions are as follows: Players decide which of

the three games will be played (title and artis, sensory property

or theme ) One child will be the caller.-Each p3ayer'selectS an

art binq:o card. The caller shuffles the ca 'aces them face

down in a stack. he selects a card and teLLi Ters what to

look for on their -;crt io cards. For example, if tae children-

are playing the sensory preperty game, the caller mi7;ht selecI, a card

which sus "triangle." The players examine their art bingo cards to

3- any of their art reproductions have triamT,viar shapes. If they

find at. least one triarvular shape, they- cover the picture with a cover

1 9



ri% .

to

rolp

pkiyor ontivp

ii'e h )vor car

Lho whi h hi ye boon

k hi

tor in I. ,1:;

lr tho playor:;

(2

s--- aro corro61, he is

ro.:;porwe-.:1 tre ri t.

Otir!

tJ.1)1.J.(7; 1),:rcirpLioa 1 ju

orrect.

17 thn caller dec ldecl the

the game continucs in the same na

1_Gr.TYPJ 1 on:;

Children part icipated in mall roui ,It ions to identify

an:1 compare aesthetic properti vtsunl works uch as print

tde, po;tearU ietuil rork s of art, magazine pictrues, posters,

hook Illustr tlom, photoraphe, paintings, drawin, sculptures

utilit,_ ts 1 t trl. The simple tion.

do you 11.,:!c?" tiru lated TActhlr) le p v, ahd dialogue on the

1,)atlory, 1 ina 1- technical

rit
,xp :sive properties vp,r4 a.

he Los Angeles Counly Museum -f Art in December,

ou lttsc dircuaaec1 the posters and postcards from the exhibit of

"Matr Paiitlni from the Iterniltage and The 'Jtate Rus lam Museum,

ingrad. In our di c u5nri of Caravaggio

) the ch ldren thlked about th

rcal It looizs. cir comments were wItt

and meaning,ul in that Caravaggio

naturalism and i1ghtbi g contrasts which radically lnfltenced

IOOJ
the art of the 1600 s :nsidering tiTs.l.t these 4th %rade childr- n had

ted osure t o mas-terploces created by famou painters their

aecthtic responses based on their perceptions and observations were

pa

con

ting, "The Lute

t ol light an-

known f

iFlcrit

his developm=)nt of

L; op -isticated and relevant.
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;1 Oi in !-.maLE

eac;h ..ld a

;inile 1 le nesthetjc

- of arL

ront c o 1

luct i. on L1 viaL;

oranr,-,o, rod, (rn "jri, blue, purple, brown, black

vh ltP.

hi color card

ri had the

white,

Tortunity to annl,,IL and e mpare

QpIors in a painting by act _ily placing

Lh erdor cnrd next to t hE' art a p oduction.

example, in our discussion of tLe aes letic properties

the paintini7,, Man with the Coido Helmet ' we compared the

varisti ON Of shnries, tirntc and Imes in Renhraril-ts work with their
color -1.rdz;. The child- discovered that yellow, orange, br-w-

and black ve e the predonitnarit colors of the work.

However, when they pla ed their yellow card next to the yellow

in mbrandt inting, t1ie children detect-d vari-tions In the

colol yellow. Their responh

your

precipitated hy such questions

is the yellow in the patriting look brighter ox duller than

_Llow paper? Does the yellow in the painting look lighter or

darker than your yellow pa.per? Does the y-ilow in the painting

look happy or ,

Other sensory propeti -,- were compared and discussed in the

same manner. Children were ga.ven individual cards with iffernt

lines, shapes arid texture(3. They ident fled these properties in

the work

The same quastionin

by piaeir,g the.r cardsnext to the art r p

haique vas used to elicit fu-7ther

for the fornal, tecimical and ecrressive properties, as

Open dialo-ue based on aesthetic perceptions, interpretations and

Aiv-

idual hacroimd s and perceptions, all ranctions and responses were

accepted. Their answers were never eval ated in terms of being

nsas

jud nts was encour-- d. Du, -the children's difi
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"corrc,:L" nc

V1:1

Fu c rum lul 'fo lr rpwour

ant, H;Anor than striving for a consenst f opinion

among students, -,:hey wore Lncour to use th' ]r n(1ividual per-

tual skills.

Carol 1). Holden's article, "'4hic:1 Looks Faster,

in instructor, December 1975, provides many exampi

tions mhi tczlchor can ask st:. stimulate
arriong children. The utilization of some of the qu

:i-t dia._ i-4

s in a

small gro , settinp; u my classroerri was an invaluable m_ AO, 0-

provoking uninhibited aesthetic responses. Carol Holden explai g

that t1 purpose of t tegy

f1.1 thrc is She ate

to encourage children "to

le are not prescribing what children should value in :4e
aesthetic domain, we are equipping them to make decisions
based on educated perception. Uhat they ultimately decide
in the final analysis is their own choice.

The-efore, WQ should net requim children to d fend and sup_ort

their responses by ab_ "why?* But rathe , we should inspire

their percE!plions and iagina

qine following aesthetic education

in small gr- ip dicn

tions.

sons, £.4 ed for use

ions, were erjved from jdeas presented in

Ho den Live articl- on aesthetic education in the elementary

curriculum:

A Van Gogh Gallery - Nine Van Gogh repr-ducti-ns,. questions a d a

brief descr puion of Van Gogh's bac4Tound were arranged in a gallery-

like vetting on criboard. One panel of the portable gallery included

the following works and accompanying text: "Sunflowers," "The Starry

VI - "CyTreE -d .aatfield," and "Coriifjeld and CyPr-ess



L-)o

;

the ay Van

th br :=3tr

Pnlrlt look LhLC Ic or thi

ply the pa5_nt elierJj or unevenly?

"paint with his Pi ge }mil'

-0 look d fferent if the lair

aw or Paint a sky Like Van Gogh's sky?

1J5 heavy bl2usfl Xec"; to oveate novment and

Daly a few cc1ors.

IArgo 2h2

'lat and smoo

sylo:

Can you imi-

rg kes.

ne of these Van Gogh pain

Arother panel of the portable gallery iricuded five Van Gogh

P°1-tral

ated E,a

such as "the Postn n Roulin, If-Portrait with Mutil-

" and three other sc1fportra1ts. Tha children were told

tO observe these Nan Gogh por ts. Hew are they alike? How are

thc y ifferent? Now does a face look when the paint is applied

tle hlotchell or lines Can you pa nt a face by using little

rius lines? Can you Am' of these Man Gogh portraits?

Rhytl-Im and Balance - To reinfo the formal properties

petition, rhythm anl balance, actIvities for small group par-

Carol Hol sugges ed
verso czrea

id--

a't

th si

painting b

a ver,qtr,

-n t

Gothic" by Grant Woor_:.

thIs painting aliLe

lanced?

line d: n the middle or thi-

id

4hat j5 on the right sA

4ich Is ler? Jhich

bo h aides the same?

rhte-



thf more det I n oho :tid2

Wher the -tc 'ork?

Dce the hou[5.

C -Lb!, ctijoc5 in the picturo,

Which objects aro honvy?

L'!liic. otject; re ,ht?

Hiicri person Is closer .

ich person Is I

Look at CLits Olderiburg's "Dual 1-timbu

Why did he create two hamburgers?

Are they exactly alike?

Can yot y small ences

thc ?,r?

Is it more interesting to see two ha.burg

Is the work more powerful, dynamic And interesting 1.-ith two objects alike?

Do-- it havo hy hn.

Does it have repetit

Where have you seen t o repeated objects side-by-side like is?

Karhol "Green CoccoIa Bott1e5"

Doe,, this pIcturo repetition?

Are all the co!ze bottles exactly the same color

all the colte bottles exactl- the same shape and 212

Does thIs pictttre have ythm.

Is there rby hm in a row of items on a groc-ry store shelf'?

%There have you seen objects repeated like this pictlre?



intinv,s - Ni ' i lowing qucstions can be used to

motite studentEl

in JAall group

'ztimula

What

What color arc the shapes?

work2:

bin° s

jr7eLl d

diuc s:3 the sensory proportles of p.7 _tings

gain, Holden _art -21e l'.'urnished the

an ceLti-v- aeshetie exporie-

ting of shapes arid color...

What colo :he background?

Row many circles do you see?

How many rectangles do 1 u see?

How many triangies do y u see?

in observing

Count the colors.

Which shapes ar_ -he -oftest?

Which shapes are the hardest.

Which shapes are the heaviest?

Which shapes are the lightest?

What happens to the shapes when you turn the painting ups3,0(--down2

How do the pointy objects change?

Is a triangle the same when it is upside-dovn_

Can an artist use cobors , lines and shalles to create an neresting effect

Can you paint a pic ure with circles rectangles and tinits using

only three colors.

Look at Bridget Riley's "Cu -e t."

Do you see movement?

.What is moving?

Can lines make us see moveent?

Do you see more than lin-
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L ok Rt, E L wor 17

h colors lo

ntin

Whieh nolorn look far bcn t nway

11-1ht.::h color loolt1 rA.onest?

WhicJ r lor loolu;

"Green, B luc , Red"

12 there anything happening between the colors in the pain

Are the colors doing anything.

Do you think all thr-: color- should be equal in size and

Do you think he placed the colors in the be t arrange ent?

ollec

Ae thetic eye collecta _e boxes coirtaining various threc-

dimensIonal ethnic art objects were loaned to the Ac_ h tie Eye

Project participant's classrooms by the Office of the Los Angeles

Coun y Superintendent of Schools. These objects were displayed

on a table ir the ciissroom with questions such

How are these objects alike?

How are the objects different?

Do thcy have the s-me texture?

Which objects are shiny and oth?

Which objects are dull and rough?

Children observed and touched these ob ects during t

independent activity time in the classroom. During our small

group d 'ICUs ions, they identified and compared the aesthetic

c_-ive and de cribe the,_. e visual forms in terms of their expresion

and struc ure, but also, they recognized the contributions of

artists of various ethnic groups./.4,

these art objects. Not only did the children per-
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As e dious'iled the aozJthotic eye collery=ab117?s, several

children explained that thow have similar ohjectr3 at home such

as the e.ramie bird fort]. Me)dcan yarn painting and the straw

basket. Many children expres:2.ed the fact that [,i*ly v.-Anted to

bring these ethnic objects to class to share with e-ver:fonw .

we set up a special display mhelf. One child suggested that

every child make his or wzn ace3thOtic' eye collectable 11,1x.

Fortunately, a parent donated 30 small Cardboard bokes 176.. each

child. The boxes were covered with original collage designs

made from wallpaper scrans, yarn, felt and scrap fabric. Ethnic

art objects,natural and found objects with interesting aesthetic

qualities were collected by tha children and added to their col-
( a/

lectable boxes which were kept on their desk,.)8om children

who did not quite grasp the significance of this experience u

the collectable box to store comic books, toy cars, broken crayons,

pencils and scraps of papr. Hovever, the majority of students

collected unusually interesting itema such as Vietnamese coins,

tiny Mexican clay bowls, dolls from foreign countTies, glass paper-

weights, china teacup and saucer from Italy, ceranic bird forms

from Mexico, baskets, etc, items which were too large to include

in their aesthetic eye collectable box were placed on --he display

shelf,- Time was set aside each day to discuss the aesthetic prop-

erties of items collected by thestudents. Children frequently ob-

served the items on the collectable di-play table during their in-

dependent activity time, The participation and interest which evolved

from the aesthetic eye o- lle--able box indicated the success of this

experience for the childrea. 6tudents from varied ethnic backgrounds

had the opnortunity to sharc items of interest from their native

countries and places where they had.visited such as Mexico, Argentina,

19



Italy, Vi-'- un aiH Polo.

1, of th ,c , Nc tib Le j 2n1:-.1 werr.--.1
ed y our c.las to

Johr r1ur School -Mexican Museum, at zed in our EJ . A.ass-

r'!he 11r;ri 1Lre ntFistic aboyit

sha'ii, thoir ccl 1ectiblo cbj 4 --1:-; eraperi , Mexican ttery,

y rn iUflt1flg, hti. paintinps1 caramic bird forms, Mexican itraw

VQ0M for Cinco

hats with everyone in the school. Each teacher arranged

for their cla to visit the "Mexican Muaeurn ," t

objocts a Id slides of Mexico.

n--gmtian

The a sthetic education curriculi

the ethnic

not treated as an

iso ated entity. Inotherlords, aesthetics was integrated into

the total educational program. Nany prominent art educators

such as Conant, Winslow, Hurwitz, Nuell, Foote, McPhail agg Men-

-
delowitz agree that art education is an essentill part of life and

necessary f r human dcv elopment. although many aesthetic educa-

tion ac-tivities were designed for a regularly scheduled lessons

children were encouraged to relate aesthetic concepts to other

_Albject areas such as reading, language, math, science, social

tudies, muiic and physical education. An attempt was m de to in-

spire children to realize that we use our aesthetic perceptio

and judgements in decidi g what clothes we wear, what foods we

like to eat, what music wr.. like to hear, what movies we like to

and what games we like to play. Clothes, car_ furniture

the environmen buildings, sports and even our language pat erns

and conversation are a -ociated with a sthe



To correlate art wi- tiv, total educational p

demon:3' ato how ae:31;hetios relates t) our everyday

followinp; imple nted:

1. Iastead ldren to lunch, .recess and by

rowi3, S A Liti IS Ole followi MOt1 WaLl ly

Who i wear Who is wea ring

clothes with a _ire t-rn? Who is w a lug s with

horlontal es? Who is wearing something iny? Who Is wearing

something bright? Who is wearing so etbing soft: etc. Not only

did children carefully observe the aesthetic properti-- f their

own clothing, hut also, they became extremely aware of a t their

classraatos were In fact, some c ildren qu stioned their

classmates ae thetic judgeffients. One child had to show another

child the blue horizontal stripe on his socks to prove that he was

dismissed. SInce most children enjoy being the fir- our in line for

lunch, reces.:1 and P.E., this technique -f excusing the class was very

successfuL.

2. During our walk to the park, chi d ,;11 were asked t identify the

shapes of the houses, ro fs windo:s the colors of cars the colors

of flowers the colors of leaves, lines in the pave e t extures of

the enviro:.ent, sounds of birds, dogs barking, expressiois on people'

faces,etc. Their hel6htened awareness of the aesthetic properties

in the natural environment led to a gre_ter appreciation f nature.

3. We 1! tened to various types of music (classical, and rock)

and discussed the aesthetic properties of what was hearl. Was the

musi- loud or soft? fast or slow? peaceful or tleml? Whau in-

struments ci.id you hea What colors did the music make yu think of?

What did the music exnress? Draw a picture to the musie. Clap your

hands to the m, usic. Does the music have a repeated patt-rn? is the

mu ic excitin4 or dull?



0 math wlth aethe ren Worked wit

_ -c various colored ruhhr bands, the children

ct'ea'd different shapy

rubber bands to create

e h I Id ye ,

t he go 01. rd They eve riappc1 the

shapes. In anothflr goObOir(1 rtetivi_ty,

chila a desin witA

Then t ho childrubber bar-s while the otle- chi:

who observed had to repeat the design exactly as the f rst child

had done.

5. Before readi g a book to the class, we discussed the aesthetic

propert _f the book corer or book jacket. As the school year

p'cressod, the children teca crea ine;ly aware of aesthetie

properties inherent in boOk illustrations, In fact, during our

yea tudent

pointed out a particular book cover and cOmcriented on the t_ re.,,ting

and varied colors on the book cover jacket,

6. During a science lessen on light, varlous color cards were tvri
(161 ck4,0

to caeh child L'ic examined light reflectionaK in a s

visit to a book mobile(h ld at our school.

exp ri-

ment, we sat near a natural light source, The childien observed that

the color of the card was reflected on to a white paper. After ex-

perimenting with yellow, red, green, and blme color cards, they dis-

cka,c .

Although the p imary intefltion of the lesson was scientific, it Clearly

lates to perceptions of the aesthetic properties of color, well.

7. Once a week our class was exposed to da cing and rhythms taught

by a teacher at John Muir .)ch ol who h - had Orff-Schulwcrk tra

One of our rhythm exper11::),ces invol cd the use of Chinese j mp rop

jump rope. They used thir arms and legs to extend the eLasti.o

various shapes so that tftei, entire body formed the shape. The ehild-

covered that the sun's natura light L .L.r1

which are ex remoly long pieces of elasti Each child wa



1-a wrwly.d wi01 pArlAier. Ono (-hild cred .r;vlpo and t;he other

hrJd to rel.1,o Lo his pm-Lnnrs, This experience was

zicomp-lnied wit,h music. ArLer mMcing a shap, t1:1Q children held

t;he po!=;e for A few moment:;. Th(3.n they oroaLod a new Aape, Tho

childronrly serd to onjoy this exciting anQ unm,mally new

exprience.

Childrimet7iArtists
Eight.': children ,in my c1as participated'I e=

Child-en-Meet-Artists program,licld on Saturday and Sunday, May

15th and 16th. Parcntsand teachers accompanied groups of child-

ren to visit artists' studi_s in the communitios of Santa MOnica and

i1eL Lo. Mgc:103. The artists showed children their work and had

materials Set up so that children could work. The purpbse-of'.

the prorw was to bring children in contact with artists in their

neighborhood to sec whore thn artrot works, what he -he does to

produce art and to talk info4mally with an artit about his work.

The prOgran was very :,,uceessful in providing further development

of the child's c_esthetic perception outside the realm of the cla

room setting.

es:che_tiolikIL;ervice TraipillE_IIREL hosor Tacher71

On Maroh 3rd, an inservice training worktthop was organized

for teachers, parents and aides at John Muir Elementary School.

The purpose of the aesthetic cye workshop was to acquaint teache

with the aesthetic education curriculum and to give them an oppor-

tunity to make aesth,.?tic education learning tntorials which could

immediately be put into effect in their classrooms. Jean Neelan,'

Joan Vaupen and I planned the workshop which involved the follow-

InR: format:
2 0 3



a brief discusolon of what aesthe ic edication means, a descr'

tion of th four aesthetic prope. iies sugg sted .by Dr.. Harry

Broudy (sens_ -y, formal, technical and expressive) and informa-

tion on haw to set up an -rt center for aesthetic education.

The majority of time was spent in active participation of the

teachers in making aesthetic education learning materials. The

mrkshop was held after scho1 . De Tite the fact that teachers

re tired after a long day, many stayed beyond the designated

time -ilowed for the workshops to finish making materials to use

their classrooms. The comments and feedback from the majority

twher e indic that t:12 work-hop.- ias extremely snccessful.

Aesthetic Happe ings

addition to the planned and organized aesth t educa-

tion curriculum

thetic happen.

the 1975-1976 school year, many unexpected

.occurred as a consequence of formai

-raementation of the program. Scve ppenings wi. I he outlined

as follows:

1. Our class frequently viewed films to t-mUlate,aesthel per-

ception. The following qu °tions .provoked dialogue about the

a -th tic properties of tho films viewed:

What did you oc
What colors, lines, te'tures, hapes and patt rns did you see?

What was the theme?
Was there repetition? rhy tt-im? mov-ment? balance? harmony?
Did you hear music in tho background? talking? narration?
Was the music and/or voice quality pleasant? unpleasant? strong? w ,J

loud? soft?
Did the music and or voice enhance the film or was it limtracting?
What emotions did the film or characters or the film press?_

Did the film show real people, pkroes and things (pho cvinhs) or
imag1nary. people, pinees and things cartoons, an'Lmqtion,

drawings)?
Did you tite thu film?
What %AA you see that you liked most? 1-s

Ono day when our e iar. visited the lie- im entitled



,ks," a child turned to me during

on the t tensense blue color of the w

and cornniented

the film

narration, the te ms "horizont and "vertical" wIre used

a description. Upon hearing these terms, one child turned

and pointed to the screen, She seemed excited that she

reee:Jlivad these new ter s which we had just discuss d in class.

These two cUldren pontaneou ly respon ed to:the ae thetio.

qualities the film without being provoked with questiontrig

strategies.

2. At ono of

up with a films _1p Walk Through the Los Angeles County

Mu -um." When we have reading stations, the children at Station

centers in the c assroom a ewle

three rniy select aetivl ies at Lay on o th

children decided to use the viewlex cen

Three

child played the

role of Lhi Laeher or disetssion lender as th y watched the

filmstrip. The leader used a pointer to indicate different as-

pects of the paintings, drawioAE; and cu1pturcs and asked ques-

tions based on lircudy'L; techniques. I observed this unexpected

aesthette happe ,1 whilo I Wd3 tt;tinp at Station One across the

room teachinp: a rc! din 1. -on. rhese three children were tot lly

self-motivated to eok the aesLetic

in this experi t the vie l,

3. A parent of ene bf t

Ionses their smates

chi1dran in'my cls is a prof,s onal

artist. 1 visited onr elrws to r,hare

cuGse.d heI works o art utng Brou.dy' ;
techniques and tho childrcn

hnd opportini. t- to nsk hor quy_itiontI. They wanted to know %here

,7-1 I paintingv, fl1L( 4LL I muteria and terh -

/1 f;hr! f-,!t); )(.1 1-1 t39

;CAOd g it;y ct;tLOi nrirl 01,!7

VC! /
intorL!:-tod in hor work.

'lit 1 III, CAC"



t. Fa icWs Day.vihiL e on yard duty,.some-children ea

mented on all the-different shades of green they:saw children

wearing. One child suggested that we take a picture of everyone

n the playground who was wearing green. Several children round-

ed up as many kids as they could find who we e wearing green.for

the group picture

5. On the last day of school, our class went to e beach for

a barbeque scaveng r hunt and sandcastle contest. As we were

walking back to the school from the beach, we pas- d a park.

One child exclaimed, "Mrs Evans, look at the grass! It's so

green He started ruinixIg 011 the grass and- other children

follo Rather than simply walking past this beautiful gras-y

arca children wanted to stay there for a few minutes to

play. A small hilly slope adjoined the grassy area. They ran

throug,h the grass and onto the slope and back down to the grass.

They play d tag, hid d-seek and chased each other around in

circles. They ff.oemod to love the freedom of b ing in thir3 lovely

wide open space.

Evaluation

Two nothods of assb__ ing.growth-Jihaesthe_ic perception

wore u:3ed. One evaiuitive measure was a checklist with the

names of students .nd aesthetic properties tazght. The aesthetic

property was checked in the box corresponding with the chile

/
(=D

name 0 indicate mastery of the aesthetic response. By the end

the school yeir, the majority or children wore able to respond

to thn sen;ory, forntl, xpressive and technic 1 properties of works

of arL, natairal Lola wan-m,Ido objoet. The Lxcond do vie e for evaluating



cess of the aesthetic eye program mas achieved with a-catsette

rder. At the beg:inning and end of year, the childreri5d'
LiP5 fa- '4.,

Pi ass s painting entitled, "The T ree Musicians." In
4 A

di cussion of the painting in October, he children did not readily

pond to the question,'"Valat do you.see7" When they did not spon-

tarteoucly state the ae-th tic properties, I asked specific questions

such as at shaoes do you see?" "Point to them. ' What colors do

you see?" "Toint to t em." etc. By the end of the year, the chi

had no diffIculty responding. Several children t lked extenively

about the symbolism meaning li ht sources etc. They observed and

discussed many more things in Mar than in 0 tober. Furthermore, the

end of year discussion did not require as much prompting and ques-

tioning strategies in. order for the children to readily respond.

In the discussion in r4ay the children had more inquiries about the

historical development of the painting and wanted to know mere about

cubism. Considering that this particular group of children had dif-

ficulty identifying the sensory properties of the painting at the

beginning of the year, heir r vtin in aesthetic perception, judge-

mentc- reciponses and inte-est had grown imm nsely by the end of the year.

Questions 3ncI children's aesthetic responses in our discussion

of Pic paintini,,- in Dot ber will be out.1ine as follows.

ss/01
/7"

rst

Question 67-12.22:M

What colors do_ you see? white, yellow, orange, blue, g ey,

Whlt ',cinds of line do
you see?

brown.

dia ss-crossed

Do yot see st Right ll s? strai ht
all different ways.

music lines are s trai

Do you see cur, i 7fos

7



Queso__en

What shap s do you see?

Do you see trl

Where?

Are there many t- ngles?

Where do you see circles?-

reotangle in the nUsic

a square

book
a fox

Tes

In the nan's head
The wolf's ear
On his suit (yellow and orange)

In the gul ar
In the flute
it's a clarinet
The eyes
In the nusic book
The music notes
in the hole of the gu tar

Do you t ink these are Yes, it's supposed to be t e
real men? three man orchestra.

Who do you think painted A guy who makes-drums and all kinds
this? of instruments.

Does any-thing in the The man's white slacks
painting have rough -tex- The grey face with bumps
tare? The blue man's hat

Those criss-crossed lines

Does anything in the
pain ing lo k smooth?

The letter_ in the ::usic
The guitar
The table

Is the painting balanced? No.
It is not even.
The shares are different.
The leg isn't attached.

Do you see rep-tition?

What is
paintin-

Yes.
The orarge and yellow suit.
The black squa e leg.
Triangles

e mood of the RaPTY



IP our discussiol of Picass&s painting, "The Three Uus ns"

children expressed their a sthetic perceptions, judgeftens

a interpr.etatjcns of the work as folio

it h a guitar

I se6 The shacios of people in the background.

It s a dull painting.

hks good colors.

I ha.s many shapes liRes squares rectangles triangles and ciroles.

It hks nice textures.

In some areas it is bright and in some areas it is dull.

It 1001u like there's a dog in the background.

a wolf. You can see the head.

There a bear or the floor.

The flute and other instrume_ is don't look re 1. It looks like

sttoX or pole,

S ne of the lines on the music ry intere

rock nusic.

This could be a nouse. tts very weird.

This could be an instrument- like a compact violin.

There's a lue body and under it is black. It might be a shadow or

a- sticX.

It 100_ ike a dead bi d.

There' a lot of brown, yellow, o -ange and sort of tan. The bacc -

t-rounA. is dull. The only thing the background has in it i that

4olf-d°g or whatever it is. It all dull. Black and brown arc

c°10r-s.

he bright ot

he yellow
4e vfearing,

The lij.rJvt3t part

painting is the yellov- and ora

-h- inntrument duller than the yellow in what

yliow and white.

.hcy D,P71 aririg CVOvns. The guy-in the black suit with the lri g-
hlack be:Ard looks like a human beinE;. The crown might bo a .2yrabol

'rot th°ir band. Like iX you have a club, you have a certain shape

for a sYmbol.
2 0(3



The hand As suppsed to be around their bodies, which are

hidden in the picture. You have to figure them out.

The artist used a design with sh

He probably ,Lst used his imagination. He made a design and then

he saw three musicians. He probably thought he could make it look

like three musicians so he took different colors and probably
half of them were there. He just added alittle bit to them

so they'd look like three musicians. He could have taken a line and
shapes and color and then he added instruments ard eye to make it

look like three musicians.

There's color mixed in. There's blue and white. He rnight have

painted blue and then white over it.

He could have dressed up three people in funny clothes and couad
have given them instruments and a music book. He could have made

masks and put boxes under the clothes they're wearing so they could
be squares and triangles.

He painted these figures from hi_ imagination because if it was

real, the shadows wouldn't look at ail like that. The wolf shape

is a shadow.

The shadow is the man's leg.

I've seendifferent pictures like pho
picture, it's just like a painting.
need certain lighting in the back.

It could be
values of li:ht

phs, and when you take a
you take a picture, you

all room. Right here could be walls of different

The background is darker than the rest of the pa ing.

metimes you can tell about somebody or describe somebody by

'ng hats. Now Russlans ysually have these kinds of hats, and

supposedly Chinese people are supposed to have these kinds of

hats. These hats on the three men might be symbols or shapes
that stand for something. They might be from different countr

If the p ture was in_front of him in the room, than the light

would he in back of him so the hats might be shadows too.

Uhy did he have the tail of the dog and then a face and a hand?

It could be a bearskin rug.

the head of the bear could be behind the tablo.

It could be t.ht body of th

t co shadow of the head.

this i tIio hade' of the head.

2 10



This table could have just two legs and press up against the wall,
and this is the shadow of it.

He is an imagination painter. Be do n't do anything real.

He could ha e started from the outside and painted in.

If he painted from each side, then h 'd have to know what he
was painting.

Yes

lie would have to do a sk-tc-

Not necessarily.

Not necessarily.

When he does a sketch first, he paints from inside. Are you saying
that he did a sketch first and then pa nted it from all corners?

Probably.

I don't think so.

Because if he painted from the
to be a very minded guy. I daub

..iside out to the edge, he'd have
sketched it.

Like Marieka's nother said, artists start painting pictd_res from
every place. Like they go from one corner to the other, and from
the middle to another corner.

Yes, they paint one thing and then they start en nother thing.

When you eat food, you eat one thing at One tine and another.
thing at another time, like my brother who says he's very well
minded, and everybody else isn't. Be eats one thing at one time.
This artisiprobably did the frame

V
first and then the shadowG at

)
one time. r

I ' (' '1
II..? ,:. l'

to do. so he made a line and thenOr probably he didn't know -h
made another.

Or do you thi he could ha
paint

I think he made.a mistake here. He Wt blue paint first and then
put white over it. lie couldn't make up his mind.

But most artists use this kind _f paintIng for a background and

shadows.

and then went over it with

It also looks like the man with the guitar had tIoneon, hold up a
htbulb or something agaLris t it bocauL;e it's the lightest part.

It Looks like tills creature's behind hin and the light would be
up hero to make the hadow,

I



It' like when you take a picture. You have the light from
the c-ight and in back, like a suni- p to get a shadow.

It looks like he used a bowl.

Mrs. Evans, yeu said he flattens out shapes. Well, what he
did here.was have people pose and then had a light so we can
see the outline of the flute.

The lighting is probably from the top.

I didn't see the diamond shapes before. ,

Maybe the artist was alone and this is his dog and there's
a window and a door.

It's really an interesting picture because he probably started with
one shape and then he got an idea for these three musicians and
instruments.

He's a very imaginative painter.

The instant I disp ayed Picasso's paintihg in our diaoll

he end of thA year, the-children were ready to commeht'o the

-thetic properties of the werk. Few motivating questions were

needed to provoke ae thetic responses. Kowever, it did -seen ap-j

propriate to interject information conaetming the hi torleal as-7-

pects of "The Three Musicians" during the discussion of aesthetic

prbperties Piea _ pinting4 I briefly.informed them that

Picasso was one of the impOrtant artists who introduced A new

style of painting called Cubism. He attempted to make objects look

Re cubes and cylinders. ImOubism -painting, an object is flat-

tened out and the col- a and shapes are altered.

The children were totally engrossed in perceiving observing,

judging, analyzing and interpreting the painting. The rapid and

continuous pace of the _
resUlting _elf-motivated dialogue of nean-

1 sta made by the children demonstrated the worth and

significance of the a-t-thetic education program.



u Itie Eye Project ori-ntation and ensuing imple-

mentation of an aesthetic education program in my 4th grade
kcorS o

class during the 1975-1976 school year provenlivened learn-

ing a vr4. The aesthetic curriculum humanized Learning

and helped upgrade teaching effectivene s in elementary art

education. Although resUlts of the aesthetic eurriculum are

not totally conclusive, growth and development of aesthetic

judgements in the major. ty of children in my class was clearly

evident. Due to the positive results of the aesthetic eye pro-

gram this year, I plan to continue the implementation and expansion

of the aesthetic curriculua in the future.



John Shambre
Los Feliz Elementary School
Los Angeles Unified School District

Mr. Shambre is principal of a kindergarten through sixth grade elementary
school.

The attached uwterlal includes demographic information on the school and
the log report. Nr. Shambre was one of the participants selected to
rewrite the report for use in pilot centers.
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Demogr_phlc infor ation

What are the characteristics
student population?

What are their cultural and
ethnic backgrounds?

What learning opportunities does
the school/agency provide in the
vis al and other arts?

What is the level of parent
participation in art learning
opportunities?

What are the policies and goals?

What are the sta _ing patterns?

What are the major occupations of
parents?

What is the ethnic and cultural
composition?

What are the housing patterns?

What resources and agencies ar
available to children? Museum of Art.

Children are from various economic levels and
cultures. A fifth of school is gifted, a fifth
E.S.L. A positive attitude on the pext of com-
munity, children, teachers towards school program.

Multi-ethnic population.
28 languages spoken. Majority Caucaion, 24%
Spanish, 18% Asian, 8% Black.

Continuous awareness of school en nt. Work
with Barnsdall Children's Center ond the Municipal
Art Gallery. 200 children are in erforining

musical groups. Monthly programs 'by professional
performers presented to student body - opera, jazz,
instrumertal, dance, and dramatic.

A few volunteers.

To provide a varied aesthetic experience utilizing
skills of staff and community in art) music, dance,
drama.

Classrooms are self-contained. One mac teacher.
Art is taught by classroom teacher. Use of

community resource of Barnsdall and ertists who
live in the community.

Professional - attorney, doctors. L.estaurant

workers and owners, hospital workers,

Multi in true sense many immigrant*.

The hill wealthy. Below hill
Towards city - poor.

Barnsdall Art Gallery across the street -County
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John M. Shambra

Principal

Loa F 1 z Elementary School

Los Angol Unified School District
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RE THERE'S A BUFF, THERE'S A WAY

"The good society, like the good life for the indixidual,
involves examining stereotypes and not mere- y rebelling
against them and this examination is carried on by culti-
vated persons -- buffs in thinking, feeling, and perceiving--
connoissuers who use the critical tradition to rowe forward
to new groUnd. This is the enlightened life.

Harry S. Broudy
Enli htened Cher

211TheSrillays(yilp_p_Idoing here?

On that first day, I sat in the attractive large room with the bold letters "Aes-

thetic Eye" on the wall, ,-.Tatching and listening to quite an interesting looking

group of people. We were coming together for the first time nd one couldn't help

wondering if maxbe this whole Aesthetic Eye Seminar was a prQ,ject that would be

better served by some other principal who perhaps was a conmoUseur of the arts.

Sure, than interested in the arts. We had begun a program in making life

at my school mo-e interesting and exciting by including the arts as a part of our

everyday living, but all of these nice people looked like they ate, slept and drank

art! Now, that's not such a bad thing, but past experience With special interest

groups of educators had jaded my thinking. You know how it is when meaningful

experts expound on their favorite topic of the moment to the p- '-t of diminution

and to the complete boredom of the audience. After all, this as summertime and

after a long hard school year, I really didn't wish to spend a summer in the "land

of " Maybe, just maybe, this would be diE ferent lee was a warm, open

feeling in the room wc would see.

The idea learn ing how to perco ivc , sthetically was a fFseinating one to me.

Obtaining background on such a concept would not only persomlly bc rewarding,



t would, it IiJt Iii Hy open up Hew vil;ta:; th II nut Id be flIMPVILd ID 1I('vf oiu 11W

hat i':c i I I ug atm- were I I rw ;(1 hard to

1 'ell My I iilr WIWI"! .1 I t oiT I ILS ; :1 iitco I VI;it I ti nii OXIII hi I ul cii

)r .ontcmp ly art, tWo group:: C, people often stc I ou . The "that's art'?" group

iho came to the exh ihit hec ey wanted .7AppreciAte art. They

nrebably didn't know li)w to really perceive and surely wout l't let. anyone VIE

hey worL eultur ily depr. I d ThL: other "all knowing group" were Chose who could

(.(pound on each work and tended to "1701- cisdainfully" at those who made -)mments

Like, "I could i_ that myself." Th ii of c_ usually create:z; groat insecurity

,-)n the part of tho "HAt's art?" group and probably turns

It WA, my hope that in some way this seminar, and the people who mak, up

the project, would help me to begin to por -,:tve aesthetically. Dire-Lion uris needed

for the children and staff so that more of us would better understand works of art

as we saw them. To

We'll Do it Topether_

The seminar began and

at the same place.

t dellght 1 wafm't disapp lnted.

immediat-ly established that we were not all begi ning

xpeeted to bring all of the expertise wu possessed from

our diverse backgrounds to the group. We were going to evolve and develop idezs

about aesthet Lc education together. This concept was very important to me because

my task would be to go back to school and Ivtivate Lle staff and community to de-

velop and put into practice aesthetic education. IL is my belief that if a program

is to be successful, it isn't who comes up with the idea first, but that it is

more important that the idea evolve and develop from within the staff. If programs

evolve that way, and a uppor-d by the administrator, b cau administrator



nv I ved I i t Ito

Idea!: and pr(

The lar( I (o flow

vori.ety of co.;

iii u uluvo I u)I)11H1I1 () tlIl(' concepl, educationa

ocloolly a irled to participate th the great

wli, t I) MO( Va I e

mos still wince from t in, men

hout.

quest for porcep

the second day wl rked for four

leet ou the 1.1 m L tote hiug leaping, j ump lug to the enthusiastic

1 the ability to

tivate you to ht lieve your LI If bono ould do all Lh it u as asked. It was worth

encouragement of a live-fool toll dynom donce pr fess(

three woeks ( '1 ,rating

We visited artists, listened to au archltee poets and a jazz bu f who had all of

us enthralled. All of this led up to the ir' roduc tion of II:n ry Broudy and rec iving

a snail book entitled, I ui ni d Ch_eTicdt:iag.

The e yeapy_ .n't a Right or Wrnuf, , Way

The oppor t iiiii ty to -it with Broudy for o few weeks was a personal highlight . I oudy

was a prime icictor in the success program we have begun Los Feliz E1,-entary.

on an educator like 13 -Idy speaks In language that is practical and honest,

and can he understood by most intellige t people, a positive eff I; is made on those

who listen. The idea that aesthetic edu_tion "encompassed much of life around us"

and that each of us could "perc ive a worl- ,o, our clothing or music"

--d that there really was It a right or wron, way to perceive was a very appealing

.1cept. If we could 1 perceive in "the way artists in the respective media

nd to per- ive" we would be on our way Le a more enriched lif

h., 1



1 Broudy said and wrot made a gi('at deal F ;use . Id Enliphtened Cheri

and you'll ind out h)r I

'Eh. pl.m

Hy OI 1 w tld II to (,.( rtt ,; moo ar. I coo Id al)oto -11

k to ny school we could have

imav, oto.; of our I iidntit; ,"

n so in

%ram that would, as B Jld, "develop

We would concentrate on "lelpini, the pupils perceive works of art, the environment,

cicthit , etc. ln the way artists in the respecttve media tend to perceive

When experiencing and observing a potent ally aesthetic object, we would identify

'our basic properties described by Broudy:

usory -.Properties_

Erourt

Expressive Properties

Technical Proper_ties

Searchinp
_

'or a WI--

shape, color, texture, tone, pi 'eh, tempo, dynamics

theme, thematic variation, balance, evolution

characteristics which evoke one's ,gic store"
mood language, dynamic states, idea, and idea
language

"knowi g how som_thing is made is important to
aesthetic perception even though aesthetic responses
and judgments could be made without such awareness."

The ideas of aesthetic education were developing, but I was looking for ideas or

ways that could motivate an intelligent, busy, hard working aff to begin to get

involved without ('s we so often do as principals) "forcing" another idea on them.
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This Idea had I o catoh on Wi th as many teachers as possible. We were all "up

to our ears" lu reading scores, math, communi_y concerns teacher concerns, etc.

etc. Ta her t i mc was valuable and if an idei, was going to be imple -aated, it had

to be worth the teacher's time.

Throughout the seminar, each Lime I enjoyed myself the most and was truly motivated,

the people who made the pLesLIltatious were not only knowledgeable about the subjec

but gave something extra in their presentatio - They --re "turned on' to their

subjects because they were "connoisseurs or buffs on the subject. In analyzing the

semin r, interestingly, when a "buff" made a presentation the ratiugs by the parti-

&:ipants seemed to be in the highest category. When the same per on made a presen-

Lion on another subject about which they were obviously knowledgeable, but didn't

have that "extra" interest, the rating of the group didn't seem as high.

It seemed so simple -- here was the ingredient necessary to involve my staff in

developing aesthetic perception. Find out who the "buffs" were on the staff, and

if the subject was one we could use in our classrooms, we would encourage the

teacher to try it out. It had to really be on a voluntary basis. If teachers

didn't want to share their particular interest, we wouldn't force them. Of course

was there ever a buff who didn't want to talk about or share information on his area

of inter st for hours on end when he found someone who would listen? As _it turned

o_t, after identifying the "buffs" in the staff and community, ---e found that even

if we couldn't use their subject in the class, we didn't want to miss out on the

opportunity to learn about a subject such as perceiving fine food and the great

wines of California. As an offshoot to the proj c held two seminars on those

subj cts and the entire staff learned a great deal and had an enjoyable time together.

Now that I had made a beginning in aest etic education and a way to get some a:

c
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staff involved seemed ponsible, it was time to develop a plan for the development

-f our aesthetic program. In order to understand what we did, some background

about Los Feliz Elementary echool might be helpful.

The School, the People and the Commun

Los Feliz Elementary School is lozat ,d in tn-e2 urban center of Lo.i Angeles in

section of the city known as Hollywood. It is blessed with some natural ingredients

make it a unique school in today i_orld. It has a school population of ap-

proximately seven hundr d pupils that is naturally integrat-d, ethnically and

economically. Fifty percent of the school is caucasian, twenty-two percent

Spanish surname from all over the Spanish speaking world, twenty percent is Asian

and eight percent Black. There are approximately twenty-eight languages spoken at

the school with about a fifth of thestudents classified as English as a Second

Language. The largest group of non-English speaking pupils are Armenian children

who have just entered our country. Economically, no one group is dominant and most

the parents live in the community because they want to. There is a high pupil

transciency within certain groups attending the school.

The staff is intelligent, hard king, challenging and professional. They have

earned the respect of the community and expect the .a-e f_o: the pupils, parents

and the principal. They have high -:tandards for themselves and the c,chool. The

staff is integrated and is young, either in age, heart or both.

The location of the school is across the street from the Barnsdall Municipal Art

Gallery and Junior Art Center, near a great hospital complex and not far from

Griffith Park.

T comudiLy is tr_ y cosmopolitan.



The parents, nts and communit are very proud of their school.

When yol de sc rihe a s.hool L-OLL jog like Lo. Feliz, one sonietime assunies that there

are no orotlems, or that certain programs sful Mere because the s-hool

doesn't have to Face "th. kinds of -roblems we face -E our schocl." Experience

has taught me that it is bast not to assume anything about anyone or anything at

a shooi. Alen you live --d work with people, you live and ,-fork with prehiems.

It is the way you resolve problems and the degree of success in resolving problems

makes a school setting alive, success_ul and worthwhile. This is what we work

for each and every day.

"Mat First Faculty Meeting,

At the first faculty meeting of the year, I related a part of the experience in the

Aesthetic Eye Seminar, introduced Enlightened Cherishin & and offered to let anyone

...-yho --as interested in the opportunity to borrow the "only copy. The idea of con-

noisseurs or "buffs' on the staff was introduced. Help from the staff was solicited

ifi deveJopi[ on a limited basis, a progrTm of ae hetic ed cation.

Individually, I began my "quest" for the "buffs" on the tati and to my relie_

found some without much difficulty. Some of the staff had previously uemonstrated

their expertise. Those who felt comfortable including their interest area in their

lesson plan ing w r_ encouraged to do so. We came up with the following "buffs."

1. A second grade teacher who wrote pop songs and was an expert on jazz
and jazz performers.

2. A fifth grade teacher who was planning on an advance degree in art
history and was the school motivator of art activity.

3. A fourth grade teacher who was interested in quilts and needle-
all types.
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A fifth grade teache to had studied opera and had wanted to be an

opera singet..

5. A six h grade teicIir who wa, talented In flower arrang.

b. A kindergarten teacher who was an expert in photography.

7. A sixth prado teacher who was an experiment in photography d videotaping.

8. A musIc teacher who wanted to develop aesthetics in rhyth.

Not too bad fc- 0. beginning! Many of th- teachers had been using their fields of

st in their izisronis before, but had not thought L terms of an aesthetIc

approach. Which, if any, would follow through? Time would tell.

Planning. witll _the .9_taff

The buffs, grade level chairpersons and I met to develop our plan for the year.

1. As a part of our staff development, we planned for a month that would
emphasize our working with Barnsdall Municipal Art Gallery, developing
our skills in perceiving original works of art using the Sensory, Formal,
Expressive and Technical Properties as a basis of perceiving.

Live performers in music (classical, jazz, instrumental, choral) dance,
(classic and contemporary) and drama (plays and improvisational) would
be brought to the total student body on a monthly basis.

The staff would seek out artists in our local community to demonstrate
to individual classrooms and perhaps work within classrooms or with
small groups of students.

4. As a school community, we would seek ways to improve the physical aes-
thetic atmosphere of our school and school environment.

We would continue to build on the arts program that had been established
and wherever possible, include ideas in aesthetic perception.

6. Individual teachers who were "buffs" and had aa interest area they could
incorporate in the curriculum of their classrooms would, on a voluntary
basis, work throughout the year with their children.

the Mone-

With our plan fablished, the next step would be for me, as principal, to support

the staff by helping to find the resources in the school district, within the local

school, parents group and the corrununity at large, in order to be able to implement

our plan.



One of tlic privileges as a participant the Aesthetic Eye pro-ject was

that after twelve years a_ay from the classroom, I was allowed to be one of

group of teachets again.

I have always tried to listen to tiy staff and to be alert to the problems

that faced them as teachers, but an administrator usually views problems from

a different vantage point. My impression was that teachers felt that while

mst principals were positive in their support of the arts traLors

we e "slow with the bucks" or "didn't have the funds" or the teachel "didn't

want to bothe_ asking for funds. Money is necessary to provide materials and

people for programs. Many legitimate reso- ces are already available in school

districts, schools, and communities if we just would seek them out. Sometimes

when the funds aren't available, there aro different wavs to approach our goal.

We might even find out 't doesn't take funds. If the idea is worthwhile you will

find a way. Hopefully, we would develop ways that would be helpfl ii. dealiag

with thi problem.

What IciLilly_1)-.?
The staff showed a gr deai of ent u "asm as we bega our school year.

In September we usually do. It takes at least until October fifteenth before

the normal school 1:ottine of problems arrive. This was the ideal time for an

activity of staff development that would involve all of the staff. It is

always a surprise to me that when you are interested in a special idea people

will seek you out and offer a service that is exactly what you need. This was

the case of _orking with the Ba-- dall Municipal Art Gallery. They were

int -ested in developing a docent program that would involve working with

children, teachers and the community in viewing the exhibits throughout the

year, and they needed a school staff to work with in developing the training



teclinique. The coord n tor of the projecIt tuJj. been a membei of Aesthetic Eye

and, of course, would be implementing ideas from the seminar. It was perfect.

pa ticipated as grade level groups, viewcl thc exhibit, developing our

perception

properties as our base. The teachers enjoyed ontinued with their

classrooms others did not. All of the staff said that, perhaps, while they

woulrin'L bo able to participate with their children at the Gallery, their

personal approach had been affected. They would be approaching classroom

activities as well as their own personal perceiving using what we had learned.

(pas using the sensory, foliAal, expressive, and technical

The Live Ferforme

The goal of providing a live perfomance each month proved to be much

than we had anticipated. Our school district provided two performances

from the "Performing Tree" our PTA provided funds for two more performances

from this group. We saw the East West Players, Twentieth Century Sounds, New

American Jazz Ensemble and Story Train. The local high school offered us

performances of "Charley Brown" at our school, the Parks and Recreation Depart-

ment b _ught us a free performance of a marvelous puppet show on the "Carnival

of the Animals". Through the efforts of parents, friends and staff we were

offered free performancea of the opera "Don Pasquale", a jazz duo, rock group,

and a wood d instrumentalist. Our own orchestra senior a d junior choruses,

performed in concert in the fall and spring with a culmination of an historical

concert version of an operetta.

The children of our M.C.M. program staged a theater presentation as a

culmination of their Bicentennial studies.

The children as an audience we prepared prior to viewing a performance.

They -were encouraged to not only enjoy the performances but to view them

f.1 4?4i 6



aesthetically rind expectud to discuss performances critically as a followup.

The dev1opinent of th- students as an audience has been most rewarding to all of

us. Adults would do well to take lessons from these student audiences.

The Artjsts Commually_nd our Aesthetic Atalah=

of our teachers said, 't get over how easy it is to get

resource people to come to school and work with children. They all thanked me

for the chance and even felt they got more out of it than they gave".

It only took one teacher to invite a professional artist to her class to

demonstrate sculpture techniques and soon we had artists, musicians, an a h

itect, dramatists visit us. As an 0 fshoot, parents demonstrated subjects that

r nged from ethnic dress and food to the paraphernalia they used as doctors.

The cone pt will continue and it didn't cost any money--just honest appreciation.

Our solid, old, but well kept school plant was continually alive with the

color of our children's work and the smiles of the people who walked down the

halls appreciating the atmosphere. The materials for art projects were from

the normal sources of school funds and the smiles of the people were free.

The activities in individual classrooms demonstrated a continued effort

and that we indeed were making exceptionil progress toward enriching our school

life through the opportunity of perceiving the wol I around us.

What liqppened to the Buffs?

I must say that by our just talking to each other about our "connoisseur

interes s" we had a most interesting and enriching year as a staff. Most

teacher:I made a greater use of their ar -s of personal interest in their daily

teaching.

Our music teacher applied for and received a grant to buy materials for a

project e tied "The Sight and Sound of Aesthetic Perception". The program
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was for fourth grade and will be expanded next year.

Thu creative use of video tape and film was in _. great evidence, especially

during the sixth grade promotional culmination.

As a firi1 effort for :lie year, the staff drew on the skills of the "buffs"

ool to stage a costumed drama featuring our M.G.M. students in a

BicentCnrIiLll Culmination that was presen ed to our t-tal student body.

They were pleased at the results and so was I. Howevor was there anyone

who would take the "buff" concept to tie degree that they would 'go all out" for

the whole year. Of course there -as! To quote Doris Rowe, a second g_ de

teacher at Los Feliz Elemew-ry who was the "jazz buff" who did "go all out":

"The thought of teaching jazz had never oceured to me. I have

been involved in jazz for a life time -- teach jazz to my second

gr-d- ? When you asked me if I had ever thought of including

jazz in my teaching I couldn't believe it. I'd always kept it .o

myself around school".

Well, Doris didn't keep it to herself for long. After the init al shock

that she could include such a topic as jazz in her teaching and the insecurity

that quickly set in "how am I going to teach jazz to my second graders?" the

"buff" was off and running.

I had never seen a "teacher buff" unleashed before. To say that e_ ryone

from personal fr ends, relatives, paren community, felloW teachers and

principal would be included during the year is a gross understatement. The

results and the reactions were fan-astic.

From the te "After I started, you really don't teach -- the child_

learn from the exposure to the experie ce. There seemed to be a magic -- you

are really reaching th-ni . on a level of feeling"

From pupils: "I like jazz because it makes me feel good on the out ide".



(INCLUDE DRAWLNGS HERE WITH QU)TES)

par nts: "I didn't know what my daughter was singing.

different. When I asked her she oaid 'I'm supervising'. (Of course we all

krow it was improvising).

Improvising was in great u..e. The idra that evolved in the classro

came from all types of expe

The teach r's experience and kt--iedge were used in the development of

activities that would he interdisciplinary whenever possible. The activities

were varied. H-re are some of those activiti

Students listened to jazz music from ragtime, New Orleans Jazz,

Chicago Jazz, Swing, Be-Bop, Cool Jazz to Jazz rock.

- Top jazz musicians c the class and performed and talked with

the children.

A listening center was made from an old piano keyboard. The children

would listen to Art Tatum or Fats Waller and play aloag with them.

- Listened to the local jazz station K.B.C.A.

Children constructed paper mache instruments and play acted as

mu-icians.

- Hand sewn dolls of musicians were made by the boys (who didn't wish to

make those other pioneer dolls the girls were maki g).

- Children designed covers for sheet music.

- Each child had an authentic piece of music and became a publisher,

- Record album covers were designed.

Made upright pianos f-- work folders

At the school dance festival the students made up a cre'_Ave dance

to j- z rock.

- Children took assumed names of jazz musicians and singers as they



studied them throughout thL year.

Morton, Bessie S

eluded Scot n, dolly Roll

Dizzy Gillespie Buddy Rich, Benny Goodman, Gene Krupa,

Tom Scott, Oscar Pete son, Art Tatum, Charlie Parker and Ella Fitzgerald.

Studied hioraphios or ran !IS
nitiLciaui and whai. IL was like to

live in those times.

Creative writing was improved because the subject of the wr ting was

the children's exper ence.

A student who had never written any music made up his own music notes

and called ft "Hot Jazz".

Pupils wrote thank you letters and made books for visiting guests and

musicians.

Class received personally
autographed photos from fajnous jazz artists.

Over fifteen r-source artists visited and worked tn the class with the

students.

otfls

Children de eloped pride in the fact that jazz is Mericas contribution

(as an art f ) to the world.

Parents reported that their children were enthusiastic about jazz at

home. They recognized jazz on TV or radio. Some parents took their children

to jazz concerts

Several children were able to recognize schools and styles of z; cool,

be-bop, Di ieland, modern, jazz rock, etc.

This is quite a list and really includes only the highlights. But, it

do sn't stop here. On the last ( y of the sche-1 year, that second grade

teacher "huff" e(me into my offi and asked me to be sure and t- n on the

jazz station K.B.C.A. at 8:30. The disc jockey was going to dedicate a song

to the class in room eleven and Los Feliz School. What great public relations

,30



for tho school, I thought. Little did I realize that Doris had talked to the

disc jockey for forty minutes that morning and had be n telling him all about

her gr--t children, school, pa_-onts, friends and principal who all shared a

great experience in. j az wit oL ond g

Who- 8:30 arrived and we listened to the announcer tell about this great

school who -- a "groovy teacher in secon de" was teaching j and a

"swinging principal" had encouraged her and "how far out" it was to be a part

of a "heavy enlightened scene" I knew that there was no doubt about it. If you

can And a buff on your staff, you will indeed find 7 --ay _to an enlightened life.

Next year? I can hardly wait to see o the "new buff" will be. There's

a "buff' out there somewhere -- ready to .-hare an exciting subject with all of

US.

The only ques -on is -- can a school survive two "bu s"?



Charlene Morimoto
Jefferson High School
Los Angeles Unified School District

Miss Morimoto teaches ceramIcs and calligraphy.

The attached material includes demographic information on the class

and log of activities.



Demoljaahic Informatics.

What are the characteristics Poor motivation, poor learning skills (reading,

of student popu, tion? comprehension, language), poor self image, apathy,
failure syndrome, hostility, limited concepts,
segregated educational and life styles, material
conscious. Limited interaction with accepting
and meeting challenging situations successfully.

What are their cultural and
ethnic backgrounds?

What learning opportunities does
the achool/agency provide in the
visual and other arts?

Majority black Americans, culturally disadvantaged.
Tiny injority of Chicano students; population
increasing minutely.

Art program: senior high art, drawing, painting,
crafts, art production, ceramics, design.
English: Literature, creative writing, poetry.
Music: Choir, glee, band.
No comprehensive, systematic learning in these
areas. Isolated learning.

What is the level of parent Almost negligible to nen-esistent. Parents show

participation in art learning little interest in knowing about curriculum or

opportunities? student participation (if a dozen parents come
to "back to school night" for total Art Department
it is a banner year and this has yet to happen in
the 3 years I've been at Jefferson).

What are the major occupations of Welfare. Some work but income is low.

parents?

What is the e_inic and cultural B ack Americans, culturally disadvantaged. Small

composition? amount Chicanos, culturally disadvantaged.

What are the housing patterns? Single and multiple dwellings; most rent, a few
own homes. Frequent shifting of housing locations,
as well as family units: Students move from
household to household depending on internal family
problems or convenience; many live with guardians
rather than both or single parents.

What reso rces and agencies are
available to children?

What are the policies and goals?

Gilbert Lindsey recreational facility. Will Rogers
County Park, YMCA, Jefferson High School, community
recreation buildings, Carver Jr. High School,
elementary schools, night schools. Most are used
infrequently due to gang territorial problems.
Also, community libraries, (small).

To have an outstanding athletic program, to present
a "good" quiet school image, to maintain a positive
"showy" facade - educational concerns a minor con-
sideration. Primary outlook is not to make contro-
versy and keep the "up" on the school situation
without any real depth or comprehensive program.



Senior High School, grades ten through 12,
inclusively. Comprehensive program. Principal;
two assistant principals, one male, one female;
dean of girls, dean of boys, counseling staff;
Compensatory Education staff; Departmental staff
(Art, English, Math, etc.), Work-Study Program;
classified staff, registrar, financial manager.

Ethnically mixed staffing - on the whole balanced.
Hired with regard to extra-curricular possibilities
(coaching, primarily) rather than teaching qualifi-

- cations.
Jefferson a "last chance" school for many teachers;
that is, they cannot function at other locations so
they are placed at Jefferson as a last resort - if
they cannot adjust they must be terminated.
High turnover due to fragmentation of staff and
administration. Many probationary situations due
to quality of individuals hired (have not or cannot
pass L.A. City Schools tests, personal friends of
principal, etc.), general distrust and low regard
of all for each other.
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AESTHETIC EYE PROJECT REPORT

Charlene Morimoto
Thomas Jefferson High School
Los Angeles, California

IMPLEMENTATION AND EXPERIMENTATION

The implementation process has been a s ow process. B cause of

the environment of Jefferson High School (situated in the inner-city in

old dingy buildings plagued by vandalism and poor maintenance), the

make-up of its student body (high absenteeism, poor reading ability,

little motivation, much transiency), and its faculty (isolated and

somewhat hostile to their situation), the task of implementing any new

idea comes with some difficulty.

Placing all these variables to one side I took the chance that

anything was possible if undertaken positively. Progress has been in

very small doses but progres_ there has been. The documentation of peak

experiences that follows is a summary of our progress. Running through

the information that follows is the fact that the aesthetic process is

becoming internalized as well as externalized...we are all learning an

attitude and a way of thinking...our enlightenment is an ongoing experi-

ence and experiment that has just begun and hopefully we can build and

expand in our expectations. In the year following our Aesthetic Eye

summer, my stud-ats and I have gained a greater confidence to explore

and articulate that exploration that goes beyond the art classroom into

every day encounters with the outside world.



AESTHETIC EYE PROJECT REPORT

PEAK EXPERIENCES

SEPTEMBER
_

Art Production Class: as a preliminary introduction to lettering, the

students looked at and discussed various types of lettering as to style,

form, color, arrangement, etc., and their use in advertising to present

a particular image or message. Students participated freely in the dis-

cussion and were able to verbally identify these qualities andrphysically

point to the comPonents that made up the whole of a lettering style.

This identification process continued throughout the semester and the

students heightened sensitivity to the qualities of lettering made their

own attempts at producing different lettering much more succesSful.

OCTOBER

Ceramics Class: as an introduction to the "mask" unit, filmstrips about

masks have always been utilized but seldom discussed. Attempting to help

the students to see more and be more verbal about their seeing, the film-

strips were reviewed after their showing, and questions as to use of

line, use of color, differences, likenesses, emotive qualities, etc. were

asked of the students. Frame by frame, the studentc became more alert

and in-olved in their seeing. About half way through the period in one

particualr ceramics class, two of the students asked to lead the discussion

themselves and continued on quite creditably.



AESTHETIC EYE PROJECT REPORT PEAK EXPERIENCES

NOVEMBER

Began the first ajks with my art department colleagues. Somewhat negative

in response, the two art teachers (one male, one female) indicated that

they would be willing to listen to the ideas and informa Ion of the

Aesthetic Eye Project....seemingly a small step, but for the teache s

at Jefferson High School a large first one.

DECEMBER

The rush of the holidays and the high absenteeism left December a

blur...for the whole past semester, I worked with my student teacher to

develop a senstivity for working with students to develop his and their

"seeing" ability and articulation of that ability...unfortunately, not

as successful as hoped for.

While takinga class at California State University, Los Angeles on

Inner City School, I exchanged information and ideas from the Aesthetic

Eye Program. The teachers were enthusiastic and excited and wanted to

know more about everything.

JANUARY

Ceramics Class: having mounted the Los Angeles County Museum of Art

post cards and the individual pages of the small artists' books on a

stiff backing and laminating them for permanence, they have been in

constant use by students and instructor as visual aids. For a sculpture

project, the aids were used to discuss the dynamics of motion and style

in various sculpture pieces; t .0 students could point to smooth and

rough textures, cloose between flowing and j gged lines, see the dif-

ference bet- eon using stone clay, and metal in making a sculpture piece.

coo
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AESTHETIC EYE PROJECT REPORT PEAK EXPERIENCES

JANUARY -ontinued)

Again students wanted to lead their own discussion after the initial

experience. Later, during the project, they were able to help one another

in making judgements as to the direction of their own and other students'

work.

FEBRUARY

A New Semester Begins: the advanced students in art production and cera-

mics are becoming more comfortable with seeing with greater sensitivity

and expressing verbally what they see. There is more interaction within

the classroom with beginning students seeking out the more advanced

students for a sounding board for their ideas and/or problems. The

advanced students, in turn, gain practice and confidence in their aesthe-

tic assessments. The interaction between students and teacher is no longer

one way, but circular with studen s learn ng from the total environment.

MARCH

Students in all classes have become much more independent in their work

and no longer seek out the teacher as the only individual of authority

or approval. The teacher's role is evolving more and more into a resource

ro e and a technirian's role. The students seek out each other more readily

for an exchange of ideas and critiques; they are having to take on the

role of the artist with aIl the aesthetic decision-making that goes along

with the arti,tic process. Some students still rebel and want dcci si ons

made For then but the teacher and other students, through questioning,

guide these students into their own deicisions.



AESTHETIC EYE PROJECT REPORT PEAK EXPERIENCES

APRIL

Took groups of students and other teachers (outside the art discipline:

social studies, wood shop_ English- etc. ) .o see the Design 76 Show at

the Pacific Design Center. Because of the background the students had

gained in seeing color, line, shape, texture, etc., the students were

actively asking questions and showing the teachers different details of

the various pieces. The exchange between students and teachers gave

both parties a greater awareness and appreciation of the show and the role

of the artist/craftsman. The students even sought out the various Design

Center personnel for answers to questions--often getting an intimate and

informative tour as a consequence. Teachers and students remarked about

their heightened enjoyment and awareness of the show because of the

active involvement of of the students' aesthetic "seeing."

MAY

For Open House, two of my advanced ceramics students and one of my advanced

Art Production students set up the displays, gave demonstrations, and

answered questions from parents and visitors...a first time event in four

years at Jefferson. The students themselves admitted that they were more

confident in expressing themselves and talking about their art work.

Generally, not very verbal or demonstrative about their work, their

confidence was a pleasant surprise to all concerned.



Karen Giles
Arcadia High School
Arcadia Unified School District

Miss Giles works with students in grades ten through twelve in the high

school art department

The attached material includes demographic information on a class and the

log report.

2 4 0



_DII_Logs..uh.ic_ Information

What are the characteristics
of student population?

What 1-.re their cultural and

ethnic backgrounds?

What learning opportunities does
the school/agency provide in the
visual and other arts?

What is the level of parent
part ipation in art learning

opportunities?

What are the
of parents?

occupations

What is the ethnic and cultural

White middle class (uppe-
College oriented motivated by parental pressure.

FEW minorities.

Primarily white protestant.
Small percentage of Chicano and Black.

l-3% of 2800 students.

ART Art Awaren
Art Fundamentals
Advanced Drawing and Printing
Photography
Design Graphics
Fabric and Fibers
Ceramics
Jewelry,
Women in History, Literature and the Arts
Art History

Music Poetry
Drama T.V. (Production) Modern Dance

Industrial Arts

Very little participation in a
however.

Professional - Business
Medicine
Law
Enginee 'ing

some in music,

A comniunity of well-educat d people.

Mite, upper middle class protestant.

composi ion? Very few Chicano or Black.

What are the housing pat -ns?

What resources and agencies
are available to children?

Single family dwellings ($40 000 and up

Many new condominiums.
Few apartments.

Library
Parks

Arboretum
Golf Course
Tennis Courts

Nearby Mountains.



Karen Giles
Demographic Information
Page 2

What are the policies and goals? MAINTAIN STATUS QUO!

What is the organiza onal s uc- Traditional subject centered, organized by

ture? departments, 6 periods per day, quarter,
semester, and year classes.

What are the .taffing patterns?

VERY TRADITIONAL.

Principal
3 Vice Principals _ ActivItIes, Discipline

and curriculum.
Attendance Supervisor
6 Counselors
Career Guidance Counselor
115 Teachers
Aides only for Special Education and MGM
Librarian and Assistants
Classified



Karen Cues

The Aesthetic Perception techniques learned in the Aesthetic Eye Project
were utilized and experimented with in a general art course at Arcadia
High School, called Art Awareness. This is a beginning art course and is

a semester in duration. The students are mixed, grades 10-12. Two sections

of this class were used for the experiment. Most of the students are of
middle to low ability, but are, for the most part, enthusiastic about,
at least, the production of art works. The class was project oriented, but
the following material was supplemented in order to develop their aesthetic
perception for not only sreat works of art, but also for their own creations.

Included are handouts, assignments and a record of student progress with
regard to aesthetic perception.

lst_ Aesthetic persLplAga_EL;tulLt:

General -

Civen beginning of semester, before there had been any discussion of
Aesthetic Perception.

3 slides sho

1) Andrew Wyeth, "Christina's World"
2) Marc Chagall, "I and the Village."
3) Piet Monduan, "Broadway Boogie Woogie."

Students were to each write about the three slides shown. They were able to
view each for approximately 7 minutes. Students were to wTite as much as they

could about what they saw. They were to write what they though the artist was
trying to say and attempt to explain how the artist made the communication.

The students were'not to JUDGE what they saw.

Following the writing assignment, each of the three slides was discussed in

depth by the class. It was agreed by all that much more was seen in the dis-
cussion because they were encouraged to look more carefully and in depth.

This was all done prior to any mention of Aesthetic Perception.

ART AWARENE_ Everyone received this - it was discussed in detail. They

re to fill in all of the blanks! (A quiz would follow -

They were told they needed to know this terminology).

What is AESTHETIC PERCEPTION?



The properties of AESTHETIC PERCEPTION:

SENSORY --

FORMAL

EXPRESSIVE --

TECHNICAL

You will be responsible for knowing and understanding AESTHETIC PERCEPTION!!

Quiz on Aesthetic Perception (based on Handout)

V at is meant by Aesthetic Perception?

2) List the four general properties of Aesthetic Perception and attempt to
explain each.

3) What is the advantage to ha ing Aesthetic Percept-on?

4) Is Aesthetic Perception judgmental?
Explain your answer.

) Why does man create?



ASS ENTS'

The following assignments were all given in conjunction with a unit covering

the same material. Ail assignments were presented after lecture and discussion

periods which utilized many examples pf art work presented in actuality or

slides. The assignments were used in some cases, prior to the actual art

project, and in others, after. The assignments were used to determine whether

the student could understand and utilize the information given in the presen-

tations.

All assignments ultimately asked the student to determine what the art work

communicated in terms of what was visibly there, within the work.

GROUP WORK: SHAPE AND LINE -

Students were to work in groups of four. As a group they were to select one

post card art reproduction from a collection of about 50. Each group was to

analyze the composition in terms of the 1.-,'Auj. and lines it contained. Both

lines and shapes were to be described in writing as completely as possible.

Many adjectives should be used. Lists of descriptive words could be set up

under the headings of SRAPE and LINE.

In a consideration of the two topics of concern, should be included the

character of each in an attempt to arrive at their expressive aspects.

GROUP WORK: COLOR AND VALUE -

This group assignment was quite similar in nature to the preceding assignment

dealing with Shape and Line. This time students were given an art reproduction,

they were not able to choose.

They were to analyze the work ior its color and value. Descriptive terms were

encouraged. A consideration of the placement within the composition of colors

and values was important.

The wcpressive aspects of the colors and values was to be included.

GRO TEXTURAL AWARENESS -

All stEdents brought in an interesting three-dimensional object in a bag.

Each student took someone eise's and felt the object very carefully and then

described in writing the differeet textural surfaces of the object and how

each made them feel.

After writing the above, the students were able to look at the object and

then were asked to describe the visual nature of the textures. A comparison

and contrast was encouraged with regard to the tact le and visual experience.



_1ST E: P Cr iI FORNhE P It Mal'?
_

111,s 1.,,ac, done bc-_!fo r tj1 y der presentation on any formal aspects
pwEvits, tom@

-1 jlfe aT meat vais placed in the cntcc of the classroom. 'The stu----
clouts were a51.(ed to riescr:ibe how rill of the sensory properties were combinea.
They L,Icrr a not to cougider just objects, hut were to stress the visual senscrry
pro-parti es.

Iiey vox e to eaGh o L LLIr f tiowing wuid iti
an CC

la t 10 n Emphasis

rioutr-nst

Each it on req nired at _ xp la at _ion of whore it waS seen.

A &et-al:led discugs Ion folloved tb:is exercise in an attempt to explain
TOKMAI pitO2R-TY te,ratinolorz,y.

Rhytliin/Rrpotitiuti

TA to t hu up -

CROUP 140BIC: foRMya TROPE

Sti:Idexits were to worl Le Cranps of four. Each group was to select a la
art neprodkict ion and apalyza it according to the process we developed ln
lac-Ain at ttie tL1t ILfe saL-up. Descriptive words were to be used and an
explaiati_on 0 f precisely c,ficre Balance, Variation, Contrast, Rhythm, and
Dnphasig we-rei to be folxid

_SLTDES FCkkf_AL PROPlrer

Each student wag to -view -the slid.c of Picasso's "Weeping 1,10
cbief ," anc.I then vrite a clescription of its formal aspects.

ith Dart ctr

This vas done_ as a gtoop iftorwards and again students agreed they saw even
zore than they hod wlillc r :t I I IS;
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e or Wo r
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P ERI OD

Artist _
Da e ot 1..4' or lc

LiSt as mtaity 0/J28Gisti: iLm wo-rd t-_i you can regarding ale ae saftic proper t les
ot t he ar

c;ENSORY not} ( Element r - frin actullly be observed in a work of axt )

LI NE

Sli APE

caLDE

VkLUI

TEXITRE

SFACT



FoRMAL PR.OpEICHES: (Hot.i the sensory properties are a

nAlANCE

CONTRAST

VARLEIY

EHYTH REFET1TI R4

EMTHASIS

-ange-

_EXFRESSIVF: PROPETZTUS: (What the work has to pay as a consequence of the
sensory and formal properties

TPCHNICAL PROPERTTEq: (Use of tools and materia1s)

What materials were used and how were they handled?



1_0(1 I), .1 I at s

) Des.ribo whjt i meant by Aes Perception?

ART AWARENIESS
QUARTER FENAL

2) Li::a rhe 4 picIpCL tics AestliatIc Vc2roc Lion and define or decribu

Gerterally, in a conposLten we find on y one of the aIove properites.

4) Match tIi follox ms:

C.

D.

Wheth's "Christina's orld"

Van G_Ol's "Starry Night" ) Ahstr-ict

Mondria Is "Bxoadway Boogie Woo 2) Realistic

Kandinsky (,_ 1. works) 3) -NonObjective

Chagail's utti4w of Russia"

5) Name the 4 different typcs of Trintmaking.

The fruit or vegetable print which was done on the notebook was an

example of which of the 4 types of printing?

7) A single elenient can be con idered a MOTIF. When a MOTIF Ls repeated a
results.



8) CI te an example in hot h t he na Lur.al and Fro u-aunAle environment ol] the
enu (Ivit W (d/ iv /if J.

9) DesQralo the difference between positive and negative space. Use the
following design LO explain your oasw(tr.

10) List the 5 charac e istics (physical properties of LINE. Define each..

11) Briefly explain, using examplas, bow lAnes can communicate emotions.

12) DaLi and do Chirico were bo_- members of what artistic movement?

13) Compare and contrast the work of Dali and de airieo. Give 2 similarities

and 2 differences.



14 Arraiwo the fotiowtu 3 geometric shapes Within the given 8pace. You

may wait( to play L.tvound Ow shapes la thnmbnail sketches on the
hack, in order to fiod ao best pwittible nrrangemeat for this space.
You m.ly me the :thapes in any f-;ize. They may overlap one another and
run off the pago

L

15) Draw fAc 6 color, color-wheol.

16) Circle the primary colors.

17) Nhat arc the 3 sets of complinentary colors which exist on the 6 color,
colorwheel?



18) Hxoo and cool cotors are examploi; 01 Wow, kinds of Vxdor schemo0

19) How many colors would oue uso From the color vheul for each of the
[oi|mw|nQ color scheinc!-;2

Monochiomat1c

Volychima

TrichromaLie

Dichromatic

20) Look at the slidc aad discuss it in terms of the Aesthetic Perception
formaL. Rcfer to the 4 properties of aesthetic perception, as written
in illistion 02. (Yoo may nse the back of this sheet if more room is
needed).

Slide u==ied - "100 Campbe11 Soup Cans" Andy Warhol



Robcrrt

State University at Los Angeles

Dr. Reeser is an Associate Pr,e5sor, Art Educ tion Department.

The attached material includes general demographic information and the
report of a study conducted with two groups of college level non-art
major students who are elementary school candidates.
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VhaL a
t Litt( n

phic I 13 forma

the characteristics of
population?

Mat are tht It cultural and
ethnic backgrounds?

arn iag opPortun 1t Irs does

school/agency provide in the
1 and other arts?

Is the level of parent
prticipatlon in art learning
ooportunitles?

What are the major occupations
of paren

14at is the ethnic and
cultural compositi n?

Wat are the honsi g pat :ns?

What resources and agencies
available to children?

are the poi cies and goals?

What is the organ'
-e?

College jt. s seniors, and grarduote students
preparing for elementary teachiag% primarily non-
art majors.

Varied - Caucasian, Black, OrientaL., Chicano, and
Indonesian in my class.
University - quite varied over 5 '1-/ from various

minorities.

One course '- one required for credential.
Electives in art aro possible as part of program.
Full art major, B,A. and M.A. available.

N/A.

Multi-ethnic/cultural

Non-resident campus. Some students omniute from

as far away as 30 miles.

The full range of cultural resources in L.A. basin
is available to these adults. The problem is their
lack of knowledge of what is available.

Provide liberal arts and speci lized educational
programs.

-i- al 1) State Government
2) Board of Trustees
3) Chancellor
4) President
5) School Dean Fine and Appli d Arts
6) Art Department
7) Art Education Area.

B.A., B.S., M.A., M.S.

What are the staffing patterns? Lecture 48 students per instructor
Activity 18-24 students per inrtrueto



REPuRT OF AEiTHETIC nE PROJWA ACVAITILf.3

RUBMiT u.

For this project, two groups of college level non-art major

tudents, who are elementary school teacher candidates, were chosen.

Both groups were pre-tested with the Mittler Judgmental Response

Form. Eighty slides of works of art were shown and subjects were

asked to rate them on a five paint scale from highly valued to

negativ'ely valued. Scores were obtaincd by asigning fmr points

for a level five response, three points for a level four response,

two points for a level three response, one point for a level two

response, and minus one point for a leVel one or negative response.

(see table)

The experimental group was taught the same way as the control

group with the exception that emphasis was placed on the development

of aesthetic criticism abilities. The experimental group was Shown

slides of art work weekly and asked questions about the works tO

encourage aesthetic involvement. It waS pointed out when subjects

wve making descriptive, analytical, interpretive, or judgmental

statements about the works. The sensory, formal, technical, and

expressive properties(Broudy) were examined in detail. Subjects

in the control group were shown slides of works of art bi-weekly

and given lectures about the critical and historical implications

of the works. Lectures were given on criicism in the course of

the class.

The art works produced by students in the control group were

critiqued by the teacher. Works by experimental subjects were

oinitiqued by the individuals and by other members of the class, en

a regular basis.

Both groups were also askcd to write a criticism of a work

of art prior to any instruction on criticism, and again at the

end of the course. The duration of the experiment was eleven weeks.

Written criticisms were scored on a scale from zero to four.

They were examined for logic and clarity, and for inclusion of

all the components of criticism. see chart)



PRE: AND POST-TEST SCORES FOR TEE MITTLER JUDGMENTAL
RESPONSE FORM

EXPERIMENTAL

-silbject-

GROUP CONTROL GROUP

scores scores
subject Pre-'-est

scores
Post-test

scores
-ain

1 190 201 11 1 177 177 0

2 251 263 12 2 199 207 6

3 124 199 75 3 166 191 23

4 184 199 15 4 176 233 57

5 206 229 5 185 231 46

6 146 213 67 6 192 250 58

7 111 180 69 7 169 202 13

8 232 263 31 8 254 250 - 4

9 165 180 15 9 177 177 0

10 113 157 44 10 217 271 54

11 045 090 45 11 082 146 64

12 091 126 35 12 125 161 36

13 158 158 0 13 132 138 6

14 165 192 27 14 211 222 11

15 082 159 77 15 148 191 43

16 149 18) 34 16 184 181 3

17 232 264 32 17 166 177 11

18 112 165 53 18 136 214 26

19 125 156 31 19 266 291 25

20 165 188 23 20 174 181 7

21 187 200 13 21 269 257 -12

22 197 223 26 22 229 229 0

-, 81 147 66 23 158 213 55

Averages 152.7 185.4 208.3 22.9

AVERAGE NUMBER 01, WORKS VALUtD :NtGATIVE1,Y - DECREASED PRE- TO POST-TEST

Experimental Group b.5

Control Group 2.7



PRE- AND POST-TEST SCORES FOR V#RITTEN CRITICISMS

EXPERMNTAL GROUP 1NTROL GROUP

subject pre-test pest-test gain su1 pro-test post-test gain

1 3.0 3.9

.

.9 1 2.1 3.0 .9

2 3.5 4.o .5 2 2.5 3.8 1.3

1,6 3.2 1.6 3 2.3 3.7 1.4

4 2.7 4.0 1.3 4 2.5 4.0 1.5

2.4 4.0 1.6 5 2.8 4.0 1.2

6 1.9 3.9. 2.0 6 2.9 3.9 1.0

7 1.5 3.6 2.1 7 2.8 4.o 1.2

8 3.1 4.0 .9 5. 3.2 3.8 .6

9 2.0 3.1 1.1 9 1.9 3.1 1.2

10 1.4 3.5 2.1 10 3.1 4.0 ,9

11 1.0 2.5 1.5 11 1.6 3.2 1.6

12 1.3 3.2 1.9 12 1.9 3.4 1.5

13 2.0 2.2 .2 13 2.4 3.1 .7

14 2.2 3.8 1.6 14 3.1 4.0 ,2

15 1.4 3.9 2.5 -...)
1 r 2.0 3.8 1.8

16 2.1 3.8 1.7 :6 3.0 3.? .7

17 2.9 4.0 1.1 17 2.3 3.3 1.0

18 2.1 3,5 1.4 18 2.6 3.9 1.3

19 2.1 3,6 1.5 19 3.2 3.9 .7

20 2.5 3.8 1:.3 20 2.3 3.4 1.1

21 2.1 3.8 1.7 21 3.1 3.6 .5

22 2,2 4.0 1.8 22 2.9 3-9 1.0

23 1.0 3.4 2.4 23 2.1 3.9 1.8

Averages 2.09 3.60 1.51 2,55 3.67 1.12



ip

Discussion.. of .results,. Scores for the Mittler Judgmental

Ronponse Form were tallied and compared. Gains were determined

and averages for pre-, post-test, and gain scores figured The

average scores for the experimental group wore lower than those

of the control group on both pre- and post-tests. This correlates

with teacher judgment of the art background and abilities of the

two groups. It should be noted that the difference between the

two groups was considerably narrowed during the experimental

period. Initial differenee in average scores was 32.7 and enC

difference 19.8. The increase in average scores for the experimental

group was 35.8 while that of the control group was 22.aegaApt

an analysis of covariance it is not possible to state ther\signifieance

of this increase, however it is eoncluded that a significant

difference in abilities to respond to the aesthetic properties

of works of art is effected by the experimental method of teaching

as compared with the control group.

Scores for the written criticisms were tallied and compared.

,sins were determined and averages for pre-test, post-test, and

gain scores figured. The average scores for the experimental group

were lower than those of the control group on both pre- and post-

tests. This, again, correlates with teacher judgment of the art

background and abilities of the two groups. As was the case with

the Judgmental Response Form, the difference between the two

groups was considerably narrowed during the experimental period.

Initial difference in average scores was .42 and end difference

only .07. The increase in average scores for the experimental group

was 1.51 and that of the control group 1,12, Since an analysis of

covariance was not computed, the degree of significance LI impossible

to $tate. It was concluded that a significant difference in abil-

ities to communicate responses to aesthetic properties of works

of art is effected by the experimental method of teaching as com-

pared with the control group.

Qbservations. It was gratifying to the experimenter to note

that subjects in thee""1121--/Il-grTA8reased their enthusiasm for

art considerably more than the control group as evidenced by in-

creasing numbers of comments about art works which has been per-

ceived outside class, a higher level of questioning during the

clas periods, and the evident growth in ability to ask their own

questions when contemplating works of art. It was also noted that,

1! 5 8



although tlie experimental spent more time -discussing art and less

time producing art than the control group, the experimental group

increased more in expressive skills development than did the control

group. Members of the experimental group frequently brought, on a

voluntary iiolicited basis, objects of art to the class to share

with the class members. Several members of the experimental group

indicated their decision to learn more about art by taking more

classes. Many experimental group subjects personally expressed their

gratitude and ama7ement concerning their previously unknown abilittes

to confront,suceessfullyp works of art. There was a general feeling

that application of what was learned in class was continuing outside

the classroom and would continue after the class was completed.

'9
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DATE

EVENT

A 'THETIC PERCEPTION VISUAL ANALYSIS SHEET

oliowing is a check sheet to assist you in perceiving or "seeing every -hing that

appea .s to exist within a work of art by identifying as completely as possible its

aesthetic properties. The properties are divided into four groups: sensory, formal,

expressive, and technical.

FART: TIST:

Y PROPERTIES: s or components that can actually be observe_

Vq1ue orm Space Color Texture

cofltour

blurred

concentrated
scattered

3 di en.
flat

deep
shallow

dull
dark

smooth
velvety

isolated high contrast vague clear sombre soft

rhythemic/repetit. soft distinct vague vivid rough

smooth flowing sharpedged distorted distinct div. intense harsh

swlrling gradual change realistic empty warm rich

rough and jagged reflected light mass crowded cool contrasted

angular light source linear perspective clashing actual

other (sp cify) luminous organic other subdued implied

dark, murky geometric (specify) dominate other

other (specify) other
(specify)

subord.
realist'

other

(specify)

(spe y

FORMAL PROPERTIES:

Balance

observing the ways sensory properties appear to be organi
each element is harmonious to the whole.'

Contrast/Variet Rh thm/Re-

symmetrical variation of color, regular

asymmetrical line, value, etc. irregular

exaet or approx. curving

other (specify) angular
movement of color,
line, etc.
pattern
actual - impl ed
etc.

Domina

d or unified,

ubordinate

obvious or subtle
emphasis of color, line,
etc.

:SSIVE PROPERTIES: what the work has "to say as a
and forms:Ips=a-ertip,

3a.91(fE91.1-ona1 tone) pynamic State

gloominess, cheerfulness, weirduess,
mystery, agitation, etc.

consequence
and_subject

sense of tension,
conflict, relaxat on,
etc.

ways sensory
de aicted.

lLarivag

nobility, courage, etc.

PROPERTIE use of

medium

oil, acryli e charcoal, etc.

tools and narerials.
_App_lication

direct, indirect,
flat, impost°, et

Hariu nical

freehan-. ,

machik-wry
indirect

direct use of
(air brush)

(printing, etc.)

26 8
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T 2. AESTRETIC GRITIGIS/'

Historical

identifying the expressive
intent of the work in terms
of its culture, period, style
or school, etc.

CO TS:

eative

attempting to identify
what artist has expressed

accomplished in the
work.

Judicial

estimating the vatue of
the work in terms of formal
excellence (properties),
how true it is to its style,
etc.

to what ex ent it is
important in the att world
and to the viewer.



PROJECT GRADE FORM
ART LA CANADA HIGH SCHOOL

NAME

SUBJECT

PROJECT

SENSORY How have the visual properties been used/utilized within
the project? (shape, color, texture, line, proportions)

PERIOD

FORMAL Have composition and orgarc
your work to achieve expressive
variation, balance, evolution?

been used to organize
through theme,

EXPRESSIVE How have you used mood, feeling, dynamic states (tension,
conflict, relaxation), idea development? How about

originality and creativity did you do your own thing)?

TECEINICA Did you complete the requirement
How well did you execute the pro
in? What about your work habits
artist or a slob?

of the assignment?
et in the medium you worked
-- Do you act and work like an

FINISHED APPEARANCE Would you hang in your room?

POINT Ai- A A-

BREAKDOWN 20 - 16_
B B-

15 12

Li+ D D- (Grade yourself 1-4 in each of
7 4 the a ow-3 above, then add

DEFENSE__

TOTAL POI T
_GRADE



NAME_

DATE

T NAME OR NUMBER

List all the colors you see in the pr you are working with.

List all the $hapc.$ you can find in the 341110 print you 'ose,for #1.

If you were to e1nge size and becon- '-01 tall and could walk inside the

art work; (a) re would you be? (b) Ro would you feel? (c) Uhat would be

going on?



"*
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VENTRILOQUIST 1923

Colored sheet,water color;15 3/8 x 11 8

Douglas Cooper, ArgillierS, France

1

vENTRILOQUIST belongs to the group ce col d sheets in which
transparent horizontal and vertical bande cross And form a kin

of screen of varied rectangles.In itself the effe t of this pat-:
tern,is like.that of the "magic square" pattern, in which square7

and rectangles are put side by side abstractly,somcwhat remin-.

iscent of the twelve-tone system in music.But most of the 'screen

pictures contain graphic designs imprinted on the screen by t,

transfer or rubbing.In this way Klee links the poetic element
of the design with the poetic element of the scene represented.

The VENTRILOQUIST is one of Klee's most grotesque figures.The
inflated body with Its pinks and light blues on the varying
browns and olives of the screen suggests a eunuch.Inside the
belly are all sorts of animals whose voices are transmitted to
us through a gramophone horn.The pitifully small arms are rais.-

ed like those of a real orator,but they reach into the void,int
the brown darkness of the grid.He is a "Caller in the Moor"as
we learn from the subtitle.Once we know this,the light pink an
blue tones may suggest a will-o -the.-wisp quality.
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COMB-1'; PtAr HMI 1 NCI- WOUSULT

Write on individual '-ummary of- one or mmre peat experience(!..) - OCtiViLV thdt

vid,. alive, valnahle, worthwhile in turtherin,; the (..10(11'r, or thk project.

tjdVe d Vgirk!.,i1Op !!_ Lcaclier5 un 1110 8csUx!LiC I.Ye Progrdill.

he jraore,,I, mid ex( Lenient obuuL wha ,!rt about o roce ved very po5 ve ly.

I lin VItt invs 'r'`'`hvo ways (J1 Hirovi .re most stimulating awl

!reedyu d spriugho,-ird for discussions that foilowe.' 'eclure.

What most rowarding was the after events that welo going 011 in various class-

rooms. Several of us have gotten together to share ideas.

-Aospletj_c_TyArTjyinciples___Scraphoo

After giving my class sevoal lead up Aesthetic Eye experiences or lessow, | asked

my (7lo':s to wke r-frophooks. =This experience gave the class no opportut lo look

for. examples of all the design art elements and principles we lic.d talkd
They were also asked to find examples of Broudy's sensory proprties. an

exciting time. They were in the room working on finding .r,d cutLug examples from

m-gazinos. When they found things, they were quite excited. Vhey discovered that

to a few advertisements included Several principles. They also soon discovered

t,at some magazinu 'nclude more "aesthetic" advertisements. "Erl-tee" magazine

wa', considered the , They discussed the pros and cons of using *:,ain ones

for various principles. They argued certain points. They asked questions and

checked the charts on the walls. They enjoyed working on their scrapbooks. It was

what I wanted it to be, a learn-by-doing lesson. The esults we/u filivOstid They

really like their scrapboos and they learned a lot.

-In January we developed a total curriculum for thr, afternoon kinderartm using
esthetic Perception. U lg a Learning Center apvoach,activities found in the

; 'ers reenforced an ac Mc experience. These included color, texture, rhythn,

oast day and night. ine, expressive properties, historical f)ckground, shape,

nitecture form an,: -areer, technique - painting - (Monet recreating his

erush strokes), creative movc.dent based on Rodin.

A testing center was uwd to support a diagnotic chec' heet. Each center used a line

art reproci,iction as a motivator.

-There were many peak experiences:
1) One of my student's picture was selected to be on exhibit in the Governor's office.

2) Many of the students in my classroom were checking out art books from the school

library. Also, they were siting in groups and discussing the art work. The

stimulation was only from what they wer2 learning in the classroom.

3) A student brought il a plate and shared it with the class en her own volition.

(Only a plate!) It was described beautifully, as she emphasized the shape,

sui face qualities, and color of the object.

-Due to the necessity of having to build an entire new math program for my Jr. High

students, and having a completely separate art program, I have had little chalice to

employ the techniques learned in this seminar.

I am in the process c):' developing a product packaging slide unit for wy wife's fashion

evolution course at B-ooks College. The intent is to take Dr. Broody's idea of the

person as an aesthetic object and show how the aesthetics of fashion and the accenting

of different parts of the human body, has changed over the years. (cont'd on next

Pd9e),

'2, 7



I ww. OW' !,L:Inn I -eponsible ter the

gi,d)p ul wnIT Ilw:ninhouL Flw Id Pu(10.c. Molh.

11 the fir,,t time thdt 0Hr lwen involvrd (any kind or dis-

/ 01 !,,tudent ,o-t wort. lthc members or Hie distriel Art!: Curriculnm Committee

run throiv_lh fe,:edrch and bevelopment, put ok diplay that very much

impresm!d our school hodrd who, I
believe, will be more ,monablo to future 1:t dis-

nldr, and projects invo,ving di,,trict funds:. ihe :ocal ,ommullity we vet': pleased

to woll, (H student; OH :=H1n1 :y.

-A docent Lour of the ;-!Oth Ctljory Art for 30 students at the L.A. County Art iluseum.

The children were 8th grade students from Rio Hondo School, The students resooded

well to the docents, were eager, asked '\uesiions in a knowleckleable manner, and -es--

porded well to the docent questions.

The film sent by the Museum to be showo bofore the trip was well received both by

students who were going on the trip and those who were not. They did question the

value of, For -,nmo of Fh:! ort shown.. but after the tour most of the 3<

otidents had a better understanding of 20: Century Art, and began to like it more.

In the several weeks of art that followed, the children would make unsolftited corn--

went-A about art prints in the rom, a. ask questions about a certain print or its

artist. The tour and film presentation seemed to awaken the Audent to art, to make

them more aware of art work done various periods and to the differences in various

artist's works.

-Semester final project for Art Awareness Class, which is composed primarily of ,,*(.u-

dents who have had no act background. This class is primarily filled by '.;opho:Jores.

After having studied Aesthetic Perception j'or a semester, the students were a

projQcv. which would reveal the: sensitivity to the aesthetic perception properties.

The proJect involved tne following:
I) 2 sl: shows were shown, each accomparied by music. The slide shows were com-

pwwd during the summer seminar. One show dealt with collection of images from

Watts Towers, and the other dealt with St. Elmo's

2) The students were to view ea..h slide show and select 0,, of them with which they

!,-an:ed to respond to in their project.

3)Tho assignment invoIved communicating in a non-objective mailef., their feeling about

what they saw.

They were to exT*-essthe emotions they felt in vicariously experiencing one of the two

places thi(Aigh visual images. (tne slides.) The students could choose any medium

with which to work. Prior to this lesson, in the course of the semester we had deait

with many different witerials and techniques in dealing with the sensory, formal and

expressive propertics of aesthetic perception.

Ti :! students were at first threatened by the freedom of the fi eclom of tho assignment,

but once they got started they enjoyed it very much. The projcts were quite different

in character, but very expressive.

This assignment indicated to mo, visually their ability to deal with the sensory,

formi, expressive, and technical properties of aesthetic perception.



I I i |o t hr.= Litrupi,,In I'd int /0'

A Awe!: WW:; prepared fni the student to reterew.e for analyzing one ot the

works during the exhibit Lour. Af1J-- viewing ,.he entire exhibit, the student selected

elle of ale wori for an aesthetic anolysic USih(j the sheet provided. The sheet was
divided into major categories of sensory, formol, technical, and expressive. (descrip-
tive vocabulary.) Hnder each category was a I. of words which would enable the

student to iivire iirately desLeibe first of al] what, he could perceive through his
seses, i.e. volue, form dad space, (J_Oor and texture, then secondly to per-
ceive through his own intellect and emotions, the expressive content 6f the wnrk. For

example, the student would look under the category of sensory properties and ..ee a

list of words describing tynes of line and would check off, and/or add those which
were found in the wor'K of ari which he oas analyzing, continuing to do thi throughout

each property under the category of sensory properties. After completing all cate-
gories, the student had sensed a real involveirient in the work, realizing,. a varying

degree with each student, how much is to be observed and felt, and ,,.,xper enced as one

loot', at a work of art. The students all enjoyed this experience, ab: ny or them

hdd to liLcrall,y pull that. WP rwdld leave nn time, It y

] took a trip to U.C.L.A.'s Sculpture Garden. My advanced scl iire students

conducted the Lour ior my beginning art students. My advance studee made their on
choice on which sculptor they v!ished to speak. The advanced students were more inte-

rested in the scuipturer of their choice because they had ;.esearched the sculptor
and had knowledge with which to speak. I believe my beginning students were impressed
with the knowledge of my advanced students, and were inter,..,Led in listening to them

because they were pers. All of the students seemed to be stimulated by the fact the

culptures were real (not photographs). They could feel the sculptures, look through

them and walk droun' them. Because the sculptures are real the students seem to rea-
lize that they sculptures are important works of art.

-Studer! ,ave '7)ec0me much more verbal in discussions, =prior to, and after projects.

Whc- strips or visual aids are used to introduce a given assignment the students
have become so involved with discussing the individu,1 slides or objects that I have

been asked to step back so that they may carry on their own discussion! This carries

through the project where students will Join in on individual critiques so that they can

help and learn from another's attempts at the project. Althougrr the final criticisms

are still not as verbal or ins fitful as they could be ..... my students are doing

better than those in the past who have not had this experience. They are much more

aware of each other and the work that is going on cround them and pend on

another more, rather than constantly seeking out the teacher.

-1) Warm, friendly discussions with administrative consultant in i,rea E Hofer.

regarding goals and objectives of the Aesthetic Eye Project. The follow-up was an

exhibit in November at the Area E office, and very rewarding comments from many

staff as well as clerical workers. Concut 'ent with thd exhibit was activity regard-

ing Are,: L Ar- dal Art Show. ThrougH a suggestion made by on aesthetic darticipant,

we contoted California Federal on Wilshire. As of this dxLn, we will be exhibiting

there in April. This represents a major departure from lievious sites selected for
our area in recent years.

21 A planned Saturday field trip to Russian ehibit and lunch with somo of my Art

Project students. We arrived at ten and d d not 1(. le until three. We talked and

walked and looked and touched ark'- relL and neard everything that wuy going on at

the Museum that day. Althow;., we enJoyed kossian exhibit ve,j much, it was

more the casual feeling we all seer i 'o sh-c.,! about being somewhere when I was n0t
to he, amd the students di:I hdve to study. They asked so many questions



'1:us

that it beciime d oame of exploring il I
did not have every answer at the Lip of

Wv tongue. We looked at books, slides, fashions, etc., everything and overy

show. I honestly had to encourage them it MS Lime to_go home. I think they

liked the idea oF not being clocked in, clocked out - just human beings. I

liked it, too - very mudfl! I hope Lu do morn in May and June for the simple

reason it adds meaning to my life and work.

-As an assistant principal I organized two workshops f--six 6th Grade teachers and

!--,tdrf. Mot-ials were made available for utilization with aesthetic perception.

All iho teachers are enthusiastic and actively participating in this method. It is

gratifying to see perceptual awarenss heightened and vocabulary increased.

A) f'roject Beginning Art I: A - Scope, B Sequence Approach to Shape

/1) Bike Shadowgrams - shape studies made into a group mural.
( 2) Brush Strokes Mosai c

delineate - the expressive qualities of brush strokes - focus on shapes

cut: into mosaic ch;ns - glued together to create a new visual entity.

)3) rind a Shape in the ilo.ic and create a !Ion-obJect design nsing spaH ,1

Itechniques - overlapping, transparencies, etc...

4 Final Project A Fantasy Gard.on- Using colored tissue, eaphasizing oeomet i-
_ ....-.

cal ly originated shapes for objects - highly suocevjul.
5 Began with two discussions, demonstrations on katuraI and mechaAcal forms.

.Project= Second_Semester - Rainbow Unit emphasizing primar.v and secondary colors -

Look at 61e Sky did this a day before the storm. 1de then had ,:. -ainhow over

the school early one morning after having discussed shape, line, and color of'a

rainbow and looking at the sky. The students though I was a Guru after predict-

ing one - a highly success-crui unit - now on display n school library. Advanced

Art is now focusing on clouded skies which emphasize color and texture, meod.

This are being placed circular mats to help see the skies out of their original

rectangular context. I showed 100 slides I had taken of skies along with taped

music to start them off they are turned on. Media. will he used: 1) watercolor,

2) oil pastel, 3) dry brush, 4) spray gun.

I am grAually building the students verbal and visual ,JocabHary so that they may

Se more articulate on bothlevels_ of learning in ickntifyinti with an art object.

-Students -reparatory teachers) trying to understand art and the aesthetic experience

associated strongly on an awareness exerei_se (students labeled this a break through)

of Herbechalz and began to be excittd about this inner quali4 of response to visual

acts of man or nature. This was. a valueless experience at the adult level you

have to "undo" the learning that has preceded and has been firmly planted. Secondly,

they responded as to realizing the inquiry as to a word andline symbols were varied.

from one to another showing expressive perceptual responses - resulting in redif-Zing

drawings are tho reflections of how the artist sees and his ability to chose and

eliminate what he selects. Finally to relate the reponse is different from each
_

viewer and each creator as he perceives and creates works f art from the creator

role or the v(ewer role all equally important and discovering which parts of t!--7)

visual experience permits the varied responses and the follow-qp of_ inquiry to the

different responses from each participant's work. Finally to vjew the art_ exhibit

and to write how the presentatio.n_ is as creative and aesthetica-fly p easing as the_

obiets. Very interested in the knowlodge of how artists work. I will include

students' comments oo aesthetic education as the most favorable approach to a_17.

learning. in the elementary school program -an anproach to 111 subjc!rl'. :aching.

['hey requested ikis approach to all their edlic ';:; classes,



-I) .COMP. Pool_ la h tour guide requested to develop and bring in ono physical game

(i.e. kit) geare ) heighten individual experience of art to be utilizod in

conjunction with an exhibit, The games havy been turned iii irul will be shared at

out next brainstorming session at the gallery.

rxamples of Dis(.overies

) A special pocket oi slides compiled for a specific exhibit and to hO shown

before the to rn ui it ilized as an activity for children who went in the

gallery.
a) Have two proj ctors with slides of 1) art work by other art i st who have created

related works _traditional to modern) 2) other artworks by arti ts in exhibit

not shown 3) everyday objects or visions related to works exhib ted i.e. if

piece consists\of patterns and lines - a photo of lines painted in a parking

lot structure to define parking spaces.
Purpose: to broaden definition of art

to sensitize perceptions before encountering exhibi
Lo encouraeo heightened perceptions of every day visions

to occupy groups waiting for a tour

Fill a si 'de sheet with words and plcLures relutod to varaus pieces in ititiori
use cards for words and cut up pictures to fit into slot, arrange for visual

impact Lo entice particip;Jnts to play). Choose a piece to discuss have parti -

pants pull outoll cards or pictures related to this piece each ,areicipant has a

different slide sheet - using different words and pictures
Then place all cards on floor and work with group to arrange th n in a pattern that

best recreates the feeling of the piece.
Purp 1) utilizing a non-verbal game with nonverb-1 group to s imulate _

clxpres.Aon and discussion
2) To ioorease verbal and visual vocabulary
3) to allow each participant to experience and feel coiFiden. with their

own creative abilities.

I consider this gameqgood idea to have been d peak experience as tho guides came up

with some very innovative and educationally valuable material. The above is only

a mere sampleine

A great discovery for disseminating the approach

3) Afternoon - at the Municipal Art Gallery -

I have been offering the y--_wkshops to expose teachers to_the techniques we utilize

for heighteno perceptioa and to assist them in incorporating said techniques in

their classrooms. The 2 workshops held to date were very special in unique ways.

1) A group of teachers who signed up for workshop to expose thein_to a pre-field

trip experience - these teachers were given an improvisational tour one week

c'fore they brought their own classes. At the completion of the tour questions

were answered and each teacher spoke with me individual7y about the nature of

their students and their needs, so that tours given the following week would

respoTA to those needs-an enlightening experience both for myself and teachers.

) A workshop for teachers and parents who were bringing a group of children the

following montn when tours weren't offered--first they experienced an improvisa-

tional tour-then all discussed possible games and questions that would he

utilized at that exhibit. Part of the group returned on another day to observe

tours in process including children of similar age in years to their students.

I showed up on the day they gave their tours and 1 was excited to find a highly

motivated and inspired group. The classes had been divided into small groups-

eaJi group led bv teadiers and parents (1 to 2 per group). Each group ':as

playing an exploratiou game that had been previously created by the head teacher

(mimeographed in plcket form for each group) . The pArket consisted of various



gnetion and looking u'J(JnsLiorlS on each artist exhibited. The children

were all tightly !Arrounding their leader in anticipation of the next question

or i(Iea to explore as a group. yery wed" done considering it was their first

time encountering t h e e techniques and mo7..t were not fami iar with mode-

hOghtening perception, etc.

) Short filmstrip on custch,s, folk songs, and places in Israel.
Students brought pictur,!s and artifets from Israel. We viewed them and

talked about them from the "Broady approach.
We learned the Israel folk song, "Come and (Janice. " Added various instrument

to .accompany the song.
Ended by evewine joini g in a circle dance to the above folk sbrig and instru-

mental accompaniment'.
2) Thru trial and error, I learned to break up the class into five or six groups,

and put my best students in charge,
Each group discussed a different nicture using the "Broudy approach", then
exchanged pictures till each group had s en and discussed all five or six

pictures.
I then played musical excerpL that I Lhow L char -Lerized each picture, and

asked the s'.,-:cnts to t:atch piclAires and muL

We finished by using crayons ard making abstract drawings of these 3ame mwAcal
excerpts, listening for and differentiating between piano-forte, crescendo-

lelato- _catu, slow-fast, light-heavy (dark), etc.

-1 They: were two experiences
The first was sharing Modigliani portrits .nd co ,, ing them with other

portrait prints ond pwqc6rds. I have included some that I use,i in my po. trait

packet. Othrxs 1 took from art books.
The children expressed a lot of mood language and descriptive leIngnage while

discussine and _Jmparing the porcraits. Then we took only the Modiglianis

and expreszd to mood facially. Smi-ral A' the cnildren then painted or drew

portraits in the same style.
The line drawings wore in Hack ink, toripe,a or thr,.! addition of

one color.
I have included one finished portrait of black and k temper).

The second was the staff inservice on aesthetic: awareness. M'ist of the

teachers were curious about the activities and several of them tried some of

the activities.
A particularly sw:cessful experience is having primary Ciildren mix paints to

make new colors, shades and tints, and to create -a rainbow to cover a.whole

wall made up u ':aded paint chips. Many of the children had their first
experience mixing points and now they mix paints very well.

One day we went on a walking scavenger hunt to notice forms and shapes in

the neighborhood architecture. We were searching for similarities and contrast.

While looking in May Coluany window thsplay une of the students comnented that

it was a balanced display. Ny little bilingual speaking third grader shouted:

"That's not balanced, the person who put that, who made it doesn't know that

there are too many straight lines, not enough variety."
WaS startled at his perception. I wasn't a colorful or fun to look at

dispidy and he was right. His perception has grown.

I OH HOYJ parje)



At it %iork!,hop I 1,1 ve 'Ivo chi 1 (Won cjo Liirough the proder ties on a

En -hit. I ',hint Lhe KandisEy, and it was hi!'r, su,Tealistic one

about his childhood. I ,aid mme than: Tell mo. ahou_t_ i print.

They said a lot about color'_ they easily went irrto the

intent of the artist. Thor.' i'rastrated child And the

cros'i symbolized reliqion ur '
.q,,,rirohment. IiHy went OH

arid on u:;ing their imagir Lew LrOdliC i on on the

'pack of the print and it , the e',i..rpret,lf ion tho chi Idren

fel t _ A Peak!

-1 The most logical place to implemew: th, r:o(jram COWPIte 1,-ovamp-

ing of my touring techniques at tk LAJO, and my Aesiro spread the know-

ledgo ,f what I learned in the hopes fY turning on others. I did both and I

have two peak experiences to report.
In my initial contact with the students (usually high school age, sometimes

junior high) I attempted to make thed feel at ea!7e in the gallery through

casual chatter in an informal give-ad-take atmosphere. I emphasized during

our first few minutes together that the students would see art that they would

not nornsarily like at first glance, or possibly at all, and that this feeling

would be o.k. and understandable. My desire would be fur them to be able to

see art without making judgments before it was understood.
Everyone seemed to give a big sigh once they knew they could express their

feelings. I did provide relevant information on technique, materials, theory,

and art history but through self-discovery and careful looking the students

were able to glean a good portion of this information on their own.

After the tour was over, I made a special point of tel the students that

this technique is somewhat new and in the beginning stages of development.

It seems to be a general feeling among the students and teachers that I toured

that participating and conceutrating on visual aesthetics rather than lecturing

were the major h;lhlights of their experienee, mainly because they were made to

feel theirviem wey important and necessary to understanding what they were

seeing.
The level of enthusiasm and interest in those students and teachers that I toured

appeared to be much greater than that shown by groups who were not exposed to

this method. Because I found such a useful and easily learnable tour fo-

turning on others visually, I decided to give a demonstration and an informal

lecture to uthers.
There were only a few women who were skeptical about trying to feel comfortable

with this technique, but the majority who attended and practiced the technique

during the demonstration agreed tha', it was worth trying on others. I have

spoken to most of the women after they have had the opportunity to incorporate

what I demonstrated in their own style. All of them have found a great deal

more personal and group satisfaction from using this visual perception tnhnique

as well as d greater interest from the students in what they had to say.

This exper-ieneo has been a rewarding one for me. I have been able to briefly

touch the lives of the student.s that I moet by showing them how to open their

eyes to the beauty around them as well d to influence and expose other adults

to the benefits of aesthetic perception.



-I) "All (d U lvi at. tewit.

Six face!, were verbally presente(I to staidenL,
surprked fo(J.i onn an angry face.
We analyzed a,!c each face would he in term-
air angry Taco would be red in color, woili.h .

squinting. We named the colors of each exp
nose, ears.
It was valuable necarse we touched on oll major aspects of sensory properties;

color, shape, THe, (.exture. It furthered the goals of the project because
't tdtally involved the students and gave them an excelleht vocabulary to use
when talking about facial expression. First graders usuaily only know happy

and sad as faci,H expression.
They drow all six faces in aesthetic terms.
"All of Us Have at Least Six Faces"
That We Sometimes Show
They Tell Others How We Feel
If They Want to Know.

: happy, ad, frightened, stuck-ut

or aesthetic educ,rLiori, for instance,
uid he tight, eyes would be
sion and included hair, eyes mouth,

. i ,-.1-,L,,, ,_.:,...
1 . iry i pnr:. n' s hu ktupc__. '' Nightengalo" intern_ tion of a inesu

folf tale set to music - the children lay on the floor with their eyes closed.

The music is interspersed with the narration. After each story part and music

following, 1 stopped the phonograph and asked the children to describe either
places or people or animals in the story. Most of the children were able to

agree on such items as size and color of the palace. "It was white and big"

the Emperor "big and hcJvy but ugly" - The Nightengale "sm111 and pretty and

fast-moving with pretty colors."
We have talked about how colors make us feel and we have talked a great deal

about fastness and slowness of sound. We had done very little with sensory

up until the "Emperor's Nightcngale."

) Field Trip to Municipal Art Gallery Great! class broken up into 3 small

groups. One group saw slides of shapes and colors in everyday architecture.

One group with Nancy through gallery - she had them drawing shapes and discus, ng

feelings before ever going into gallery. Other groups at art center with

"hands-on" project. All children participated in ell threu activities.. Parents

that went commented on value (- trip, and on personal -jain for themselves. Great

discussion the next day!
2) Parent of child came and demonstrated giass blowlng small group discussions

in discussing flass blown objects.
3) A parent also came and demIntcAed potter"-, wheel and pots thrown. Very alive

discussion with small group awl ;..rtist.
4) Art objects brought from h,mes i(icluding pihtings and weavings - had great

discussion on textures along with a "Vuch and feel" session.
5) One small group of 4 was discussing three prints and one girl came to the

conclusion (on her own) thru the comparisons they were doing on colors, shapes,

that two of the prints were by the same artist! and she was right!

Lesson on mixing colnrs through fing(er painting using primary colors and then

painting pictures using warm and cool colors they mixed - resulted in much

discussion and excitewat.
7) Several of the SWRL Critical Analysis Phase Filmtrips produced very alive and

valuable discussion in large and swal 1 group settings.



el) I teoch iL 1110 college level and eael 1ii0.1(2 tiiuuglit objects into the

classroom to discuss in terms of design, Usually I take in a variety of objects,

things I -feel the students will respond to or like rather readily, and others

which,1 feel they will dislike. A rewording experience was last fall when after

I had presented the objects and the class and I had carefully looked at and

discussed them, several of the ,- ickits said that they had grown to appreciate

the objects they liked least riu)rv ,han those they had originally liked most.

) Visiting the Ludio of Mr. Roberto Chavez. He is an artist and muralist in

Los Angeles and has many murals all over the city. His studio is in Venice.

The visit was preceded by a slide presentation of his work to several different

elementary school classes. The students were asked to observe the slides and sz

what they saw. They asked questions about the artist and 11-' ,erk which were

recorded.
One student from each class wfio wished to visit the arti eiio took home

and returned a parental permission slip- And together e -co the studio

(on a Saturday morning) where we met ke, Chavez and askee ,i;m the questions that
were of concern to the class.
Roberto spent 2-1/2 hours ans .

and paintings ill progress and
their visit and his answers Lc
A tape and slides of the visit
follow-up to the trip.
The student representatives helped with the presentation by answering other student

questions and participated in expthining about the slides and what they had

experienced,
Working with Joan Lvaiv, ond Jean NO0OH i I an "Aesthetic Eye Workshop' for

teachers at John Muir Elementary School. The teachers kept on producing long

after the workshop was overt

the questionc. showing them his sketchbooks
eing ideas with them, --elLuckeills enjoyed

questions were beautiful!!
riade and presented to the classes as a

The whole class was very motivated and enthusiastic when we decided to paint a

big mural during Christmas time. It was to be hung in the library. The whole

class participated and they couldn't wait for their turn to paint the assigned

portion of the mural. I took a whole week to finish it. I took the opportunity

to discuss color, shape, lines, and r-.pace. It was a real experience to see

their faces light up with excitement.

I must honestly say that I cannot recall any peak experience - I feel th.t

generalll the children became more involved and really looked_ at the art works

more than in previous years because of my using the improvisational tours and

the questioning (not a lecture). There were some children who were more

"turned on." In talking with tehm it seems generally they were the ones who had

some previous exposure (with visits with parents, etc and were really interested

in art.
The workshop could be called a peak experi:nce - this is what they really like

best and what they would call the peak experience.

Los Feli? Staff and students worked with the Barnsdall Municipal Art Gallery and

Nancy Wa. in developing aesthetic perception skills with students and staff

studying :al works of artists. Small groups were taken on tours using :same

techniques 6:,ed during the summer in the seminar.
) A second grade classroom teacher who is a jazz buff, worked with her students

studying Jazz this past year culminating with Jazz artists coming to her class-

room and performing roues playing for the total student body. The students

made instruments, had a piano keyboard, listened to artists from Bessie Smith

to Count Bassi° to Jazz Rock artists.



I tal school environment W ) cled hy Lie mphasis ploced ((1 ieI.ii oti s

at the beginning 0( the yodr. Lolur, form, mv,ic, opinions by :Audents, ind

approcii.:tion of what slaident d 'ists have done is quite evident as you walk

through the school. Monthly programs iig artiF,ts including the

opera, bon Pasquale, jazz, group of Are chdral, insLamental
pantomime puppetry group from the Los Ac roation bopt., os w,11 as

Lnc, student group from ftrshdll High Schoo I II) "Charlie Brow " were

presented.
The school aLL
student body
CH the level

-acted f 'rformances, p ft per( innanc , from P.T.A. and

qell as the Performing Tre-, fLom um. district funds., hll ;ri

aesthetic appreciation hr inr-ased immensely.

) Presenting a dramatic visual impact to affect AministrALor, lnd

students was my intent in arranging the exhibit of nineteen scul- eplicas

of well known works of art). (These were new -criv_als7 the first ot our [IDEA

Title III order). The administrators were pleal,e6. and remarked that it was

nice that the painting of the classrooms was )fl to be done. They showed

concern about the old and dingy classrooms.

the chool District %,,Tly administrators u. ing T cii sp1aye0 :;overal of lir-.!

_ulpcjires. One principal took a sculpture baa to show his staff', Another

arranged to take slides of the collection. The ,ssistant Superintendent is
interested in having an inservice on the aesthetic project 1-en the rest of the

NDLA Title III grant arrives.

Many teachers were eager to view the sculpture, and made .omments about other

sculpLres t.hey woulu to see added to the coilection. Several teachers

brought I-row home items t'ney had aqui red in trw'eling, as f it WAS o.k. now

to he excited about s'_joh ti.'ings. Teachers 0-ieC,J.,id cut about half the collection

in the first week.

All six art classes of 6ct, 7th, and 8th grade sttdents were excited and

interested in the sculpture, and since the exhibit was in the classroom, were

very aware when pieces were borrowed for other classrooms. They treated each

piece with respect and care, needing very little instruction in how to handle

the pieces. Many questions and discussions were generated by the presence of the

i:culpture. The art students brought in other stulents between classes to see the

sculpture.

ine spin offs n ust this fi A week have surprised and pleased me. For instance,

the little art books given to us at Aesthetic Eye I pulled out, along with some

other small art books, and lacking . a bookcase. I Oled them in a Lw.sket on my desk.

To my surprise, '-tudents picked them out of th- basket like cookies, and either

glanced through i.aem while waiting their turn to see me, or took them hack to

their work tables for a longe- look. This new curiosity and enthusiasm has

resulted in some good discussions.

Several tN:chers in science, math, social stucli CS, Music, and en lish are

interes ed in uiaking oim, !st-s to go with some of the sculpture to broaden and

:?nhanco its use!

An expe-ience of "strc, t art" began with a field trip to Claremont, where

students saw a "treet Art Exhibit", the Martinez Mural in a courtyard at

Scripps College, the exhibit of "The Gallw' is Studio' and Griswold's Old

Schoolhouse.



[hose filtHr experience,. were tied together as env ciritwiit.a I art. The "Street

Art by Blaa Americans" included photographs of St. Elmo's Village where

Aesthetic Lye visited. The "Gallecy as Studio" emphasized the artist's atti-

tudes about their works that. would be dismantled after the show, placing values

different from selling or preserving for pOsteriLy. The MArLinez mural showed

the students how 0 wall could be enhanced with a painting. Lastly, the trans-

formation of an old high school into a colorful environment that included pin-

ball machines in the basement rounded out the excitement of the day.

The studerit then planned to make a splashing difference to their school_ They

decided to do quick large designs On the school parking lot where all stu(Lnts

bussed to and from school and where teachers park. During class time, lunch,_and

excused from some classes, the stud-nts decorated the asphalt with soft colored

chalk.

The responses were startling. A bus driver apologized for having to drive over

a drawing. Then students pointed out and admired the tire track prints made by

the bus and chalk. Students running to catch the busses stepped around the

drawings. Those who had the time, stopped to admire and talk about the designs.

TrJdchrs vwre fH 1 of positive.comments. The local newspaper came, took photos

ahd ran a full page on the project. Even some of the school Board came to see.

Je v/crc asked to make some of the designs 111D,., I asting. The school bought us

paint and the students worked a number of we lith enthusiasm to complete the

project.

inging in or taking s uden to origino

their own ability to under, Land and

We have used games and questions to get

r, work has irned on" mar

he work -- such as:

ude

Hiding the titles of work and having the :udents name the work and then try to

figure out why that title wos given.

Relating work to music What does this 7/1u d like?

stoLL- was given E post card reproduction of the work in front of them.

rit is alike and what is different?

does a work change when you start across the room from it and walk to ard it?

For sculptu wsllk ..round it

2) When we were talking about composition students were asked to relate composition

te lit., poetry, dance. Individuals with special backgrounds and interests

vv.--e used to explain "how composition is used in music", etc.

This seemed to help many students understand properties in new ways.

October 14, 1975 Mrs. Fran Naamo, parent of one of the children in my class i

a professional artist. She visited our class to share her paintings. We discus- d

the paintings using Breudy's techniques and the children had an opportunity to

ask her questiOns such ds:
a) Why did you paint that?
h) how did you paint it?

The children wer( very intere her work, asked many questions and there

was good interactior.

8 6



Jcfober 197!) lou Vi tier 5 ear I a ii'

p-:litincr. (prints) or di ITierer,L drtist. infeepret

children discussed the ap,Uul ft operties of each

,..,Mnen really seemed to enjoy Uri,. ;-

following the discussi n Topi

they ' ixist like Lc he.

) October 8, 1975 P book mobilo come t:-.; JOH Muir Scuoul Once a yi and each

class has an opporten.4 to look at ,Ind select books. One student pointed out a

pflrticular pock cover at the mobile and commented on the inte esting and varied

cs on the book cover jacket.

IM15

onp

--- the children four
of the sea ocean. The

and did comparisons. The

wrote 'Aorie. about their ite one,

ore on the place inting)

) November 19, 1975 Our class visited the library and saw the film "Sharks"

(J. Cousteau). During the film, one child turned to me and commented on the blue

color of the water. We had just finished a unit on "line" and another child while
viewing the film and hearing the words HORIZONTAL and VERTICAL, said "VERTICAL" to

me and pointed to the screen, like it was an exciting word that she now knew.

) November - I showed the librarian some posters, prints and art reproductions, tha
I've buen using with my class. She is now using these prints on her bulletin board
for the Mcentennial Unit prosentatiorls On American art, and she likes them so much,

that she is ordering more for library . Ch -! is also in the process of trying to

get the okay to order an oxcit i art __elation program.

6) We have seen art films such , OLD'S ROM THE DOT AND THE LINE, LINE, DISCOVERING
PERSPECTIVE, HA LSTONES AND HALli:JUT BONES and THE CITY I SEE. We have seen art

filmstrips such asUSIHO COLOR and USE COLOR WITH CONFIDENCE. The films and

filmstrips have been followed by discussion of the aesthetic properties seen.

7) Every Friday morning several teachers volunteer to have tre ts for the teachers

(3x a day aesthetics ). Two other teachers and-myself chose a theme of YELLOW.

/61 foods were yellow and we wore yellow. The teachers were overwhelmed, enjoyed

the food even more and commented that the colors were exciting. We served lemon

jello, bananas, grapefruits, lemons, and yellow ambrosia. it cs delicious and

beautiful. The principal commented that it would be d (1cult number to follow.

'L one of the learning centers a viewle is eet up witi the filmstrip "A Walk

Through the Los Angeles County Museum." When we have reading stations, the children

at Station 3 are free to 90 to the centers, do reading games or g: to the art

center, listening center, etc. Three children voluntarily got together, turned on

the vinwlex and proceeded to disni.s- the works of art they saw usihg Broudy's

techniques. One child pleyed the rrm. f the teacher, used a pointer to point out

different aspects of the paintings drawings, or sculptures and led the questions.

I was sitting at Station I teaching a reading lesson and these chil_dren ,/ere on the

opposite side of the room and wore acting totally independently and were self-moti-

vated to do this.

) March 3, 1976 Juan Neelan, Joan Vauperi and myself did
for the teachers, parents, and aides at John Mui
50c.c.essful. We briefly discov.ed what aesthetic ,

aesthetic properties of FroLdy and to Use crki

classroom. Most of thc time vcs spetit in active pa
making aesthetic ednuAion games and materils to US2 in
were so involve(' that, the: didn't even want to leave. Some of the responses on a

questionnaire evaluatien recjardi ng what they especially liked were:

o aesthetic eye workshop
School. It was very
eans, the four
art center in their

of the teachers
timer classrooms. They



"v. ei rig Iji e Hoke 9drziv,, all d e friatUri tilr t hat: w in red1-1 y usu -in tile cl ass
It d ii grivak. 1ve s, ill 1 ill ese Liiirq cc.) ulcsi be pp L "

iSrdp, SiOri f aninl L. on 2,1,r tirt, On (.; !in], !s.

'1i iw (14 1111-H 1,,k .k id ii v n I 10 no "

"A ii U uIj, Io co r rs he op por 1,0f it y Lu nriV e uhu in. `I

"0 ny-Lni za-Liora, di --;p1 iy oit ing ir od
av ii Ir l V -1i-1 ab -le and LI inp t.-7) n kr Ci ir awr

II

"A 11 wa s great.

,our a rid Jeans ' pre:sent:a tit) 11, yoLlr enit1i LI sia sin ai tJ var -iety of vater dal s.

"r ie OK amp Ie.-7, a lid di p1 ay s - lois of good id ea

"Demos vier o iat lye, rec eived lo ts oF in put f d -isp lays 4ind b oi . s

ng Lb inqs that unle can a. ctual Ty use.'

dur orga ni zat ion bri of opEeni ny , r elv it st-ttenien is ex 7planations of materials ,
and especi al ly fan ta sti c EXA.NPL ES of what to natke an d the ir purpose _11

"The 3 di f feral t I deas yoLi had., v Is al id , bl e o rakk.2 the -idea s, lectiires
short , but interesting.

"I en jo Jed the -woo 1W oF ;vat e i al s GT dis pla-Y and th e sup a-Ja--i la ble to a ssemb le
and a rt to sk or go mo

"Maki ncj Lh inqs" an d ' an Neolo n' s p res en tat. Wt.'

Iveryt hio

'IT he va Holy

"Good -out] dries and idea s for fu ture -fol simpi -e direct pres entat ions,
varip ty Gtooks and yaine s, good linter --ial s and trlos,9 1 ittle en okie5 were yominy,

19 ou t of 19 teach ers Fe:1 t hat the vvor kshop wa s suc.cessful..1
When asked what th ey di d NOT 1 i ke about the -Wor ks hop , their respo nses vere:

"Ar-e Jou k idding? Wel 1 , was frustrat ed th at I didri't get every thing done

"SO ri inuie of bei iig ta, lk d to; tO j List show ga Tiles arid gi e their u5--,--es arid iv e
us t uie to make th.vm wa.s irry rriai ii i nterp st

"LeAck of t mine - a Thal f ,day woul have b een n -ice , or Evan a vi hole day.

"Nc3t. ,aough time - can our ntn:L. one hog in at 1- 3:30 or 4:00? "

Enough time, labile 5 Inuit{ have heel pl ace d vith crafts idea s On -thorn.
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"EverYthin( as great."

"A enough time to do everything.

TcNchers questions about 005 thetic education mci jdrd

1) Oces Jean hive any guide or plan that we could possibly

2) HOm do you teach ae,thetics to children? U0 you say this is a=_

Hom ccin I build an aesthetic vocabulary? Can any craft b

3) Couldn't w
Cbuld we n
Ve meer?

have a dpfinite
ain special fund

c?

ning permanent) center for each room? (mandato -Y?)

OY large reproducuions such as the Lacemaker by

(1) We need some good set ups that make good ol' messy art easier and more productive.

5) When can we have another aesthetic discusion?

Ry peak experience was when my students came to their final end semester and
expressed their comments about my class, saying that I had changed the way everyone

saw their environment even Lo the level of looking for details. That 1 had
accovlished my goal of integrating art into the total curriculum and that now
they look at art in an entirely different perspective with the key words being
appreciation for the exhibits both from the artists expression and the histori-
cal, and the awareness necessary for all learning and self expression (needs of

the future teacher).
I believe the second semester was more successful - 1) the students understood

the values of knowledge in the arts as it relates to a consumer, 2) de-empha-
sizing product for proceJs, 3) adding depth and breadth to the scope of an educated
person, the role of the artist ui the society and for leisure, as a serious

subject worthy of si:.uay and exploration.
Valuable peak experience was visiting the African,Exhibit on caRpus and feeling
the interest reaped for the work and the exhibit, the curcosity cf the products
and its relation to the music all positive reactions that I was hoPing for.
The other peak experience was the class involvement in the shadow puppet exercise.
The'excitement for exploring mood, shapes, forms, rhythm, composition, drama,
comedy. All spontaneous special effects in color uses of the overhead

projector body and puppet the final resulting in the body involvement and the

puppet was put aside. The students were so a part of the activity, they sugges ed
teaching all the art elements and principles by this method.
Another peak experience was with the awareness charts they made. After making

them in the Herberholz example, they made comments that now they understood the
direction and attitude of visuals and feelings and were ready to continue.

The experience of weaving was also expressed by the students to he important in

values of the consumer knowledge for hand woven vs machine vs applied desIgn or

woven designs. The sensitivity to color and texture was also heightened by

this experience -- a respect for technique could not be over looked.

The drawing of a still life but first understanding how source of light influenced

the artist's response and selection. A second lesson taking a still life that
KA been drawn and reducing it to its geometric shapes by means of collage. ihe

students began to be sensitive to abstract art and the mental exercise one

exibits to achieve successful results.
I was pleased with the success students fo nd in contour drawing as well as the

projects.



ly peaks wer when nj tudon begin as,nig tic questions and I no longee

need to, They became capable of examiOng the aesthetic cont nt of objects
and responding with appropriate evaluat'ons without iv help.

- unfortunately my job scope changed very soon after the beginning ci the
school year -- I an not involved in th classroom and arn involved with the

teachers and dides only as tar as reading and ESL and Spanish as a Sec nd
Language are concerned.

1- Tour to the asadona Workshop. Seeing slides on masks-- Analyzing ,he sensory,
formal, techlical, and emotional properties of the visual forms se 1.

Incorporating these properties to their own works.
Follow-up activities. -Talking and discussing about the senso y, fornial, and
technical properties 6f their classmates work.
Sustain 'Thterest. and spontaneous verbal interchange took place.

) Visit to the Barnsdall Gallery. Each group had a guide.. Children were able to
discuss and analyze wnat they saw. Spontaneous discussion and internalizat on
of concepts learned during the tour happened weeks later.
Follow-up activities- Creative writing viewing of a film of John Outterbridee's
work.
Children recognized a sculptural piece seen earlier at the gallery% Comments
as to the techncal process of creating his work took place.

) Visit and presentation by Irene Ramos, Sustained interest. Presentation took
one hour. Children fascinated with the tools an artist use. Explained and had
them leok closely at a canvas. Had them feel the textural qualities of the canvas.
Elicited ideas as to how an artist gets ideas. Showed and explained where ideas
can come from such as books,, places, things, and other artists. Then demonstrated
how she begins a pa4nting. The children asked questions. One child commented

on the odors of the paints and liquid. The child saw and felt the consistency of
the paint. She showed _how an artist can obtain texture by building up layers
of paint, hy using different tools, such as a palette knife, brush, sponge, etc.

View trip te Tucker Wildlife Sanctuary. The children went on a looking, smelling,
touching, and seeing tour. Saw how animals are visually the color of their
habitat. Guide pninted out to the children the advantages of this. Children felt

the many differen qualities of the native growth. Some leaves are smooth, others
rough, some stick, and some ridged and hard. Then me went on a "hunting" by

seeing for a particular shape. We were looking for a woodrat's home. A child

commented en a trip that our class ye look for certain shapes in a painting.
Follow-up. The importance of "seeing'. How an artist might concentrate on one

property such s shape, line, color, etc.

Participating at Loyola University cinco de Mayo Dance Fes ival. The children
went to the Chicano Art Gallery and loter danced for the students at Loyola.
Children saw how color, lines, pattern were integrated to achieve a total effect.
Also the children commented on how one had to feel the music. Unless one feels it,

it is very difficult to remember the steps.

1- Sensory Perception Exercise. To help teachers nake sensory perception a COUSCiOUS
part of teaching, the following exercise was used at the workshop meeting with
primary and elementary are representatives. After the workshop session, teachers
were expected to use or revise that part of the exercise appropriate to their

particular classroom.
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Procedure. 1 Seven spices and seeds were placed in separat Ihich

were drranged so that all were available to each person.
ThesQ seven substances were identified only as A,B,C, D,E,r, and G.

Lac!1 person was aske(I to identify:

a) the color,
H) the chape,
c) smell,

d) the taste,
e) the foul or texture
f--) what the substance was.

4) A chart with appropriate blan.,3 provided au opportunity to write identifying
features about each substance.

5) Each person was allowed 10 to 15 minutes to out down in writing descripti ns
of the mysterious subttance. Their individual descriptions of smell, tas e,

etc. were read aloud to the group.
6) The descriptions were compared for likeness.os and differences,
7) EAch substance was exposed: A) Rosemary, [3) Dill, C) Peanut, D) Caraway seed,

E) Pepper corns, F) Sunflower kernals, And G) M and M Candy.
Results: Almost everyone guessed or knew items C,E,F, and G: peanut, pepper corrs,

sunflower kernels, and the M and M's. Their descriptions were very similar
and close in wording, However, Items A, S. and D vere given descriptions that
va.led greatly, end less than 50% of the group !.new what the substance was.

-E-Arly in the term I asked my stud nts to bring in, or analysis, an art repro-
duction or music recording, which they liked and considered a genuine work of
art.

One day of class a young woman brought in a copy _of a Da Vinci study for his

renowned St.._ ArlairaiaL.-Ec_l_Ch_ild. The students in the class immediately
showed their appreciation for the work.

On the same day I_had brought a reproduction of Mother Archie:s_Churoh.by
Andrew Wyeth. This is a picturt whioh, at least on first glance, is simply an
arrangement of black and white areas and lines, formdng an interioryiew (quite
realistic) of an abandoned and deteriorating church. A white clove is depicted

fluttering in the fore-ground. To the students this painting vas drab. The

almost abstract arrangement of dark and light a eas made the work to them seem
sterile and uninteresting.

-Both works were then reviewed by the class for sensory, formal, and expressive
characteristics; and an attempt was made at criticizing them for their "unity,
significance, and truth value." The Da Vinci was immediately found meaningful--
expressing a religious sentiment, which the students remarked on with approval.
This picture had immediate appeal and significance mostly no doubt because of
the students background in Roman Catholicism.

But the Wyeth, even though labeled as a church, seemed to have little or no
appeal and significance. In fact, the picture earlier in the period served the
purpose well of making the notion of 'significance' in art more comprehensible,
since it seemed a good example of deficiency in significanca. However, I urged

that discussion about it continue. The dove ws found puzfling. It was an

element that was not easily integrated into the rest of the painting. Was the

Wyeth also deficient in unity? And the lighting of the interior of the church
seemed to the students soMehow wrong. AY was the origin of the light apparently
not from the window but somehow from some other source?

I. I



lhen suggested that the dnvu is also a phol far the 1oly Spiri .

Suddenly all became c lear. This too was a religious painting. It too had

nificance in almmt the same sense as the Da Vinci, The lighting in the

Wyeth was from some heavenly source. And the dove seemed to refer to a con-

tThuinj spiritual presencL :n thv -! o7,6 churc,h. Thi ndden new viek-1 of the

Picture now mode the Wyeth far more interesting.

The hour ended 'cut wny of the students hung back and emmined the picture

still more closely, talked aheut it to one another, admired the artist's

technique, and clearly valued the whole picture now.

1-Sue McInnis, one of our Pest elementary art appreciation docents, had been
previously trained using the Dow Elements, Principles approach. After hear-

g my presentation of Or. Brcudy's approach, she felt his.approach to be

clearer and_more informative. She immediately incorporated the questions
in my materials into her presentation with happy results. I was able to

witness these results when Sue gave a demonstration presentation to a First
Grade class at Rancho Santa Gertrudes School in the Los Nietos school dis-

trict, After the presentation in which Sue used the questions to help the
children see many of the properties in the reproduction, al t the children in
the class surrounded the art print. They were talking to each other and

pointing to the picture. They were "turned on."

2-Presentation of the sensory, formal and expressive properties in ny first
session with teacher-aides at Rancho Santa Gertrudes drew an interesting
response. Mrs. M. Hodgson, who was serving as faculty liaison attending that
session, said she had taken art aPPreciation in college but never reallY
understood what it was all about until 1 presented it by Or. Broudy's method.

3-iAhen teacher-aides who mere paid to attend three training sessions asked for
and completed two more sessions of 1-172 hours eab on their own time!
would say they were turned on.

Numbers two and three above listed have led to a positive response by the
teachers at Randio. Several have indicated an interest in receiving such

training, Perhaps Emily Sunahara, a teacher in Los Nietos and a nember of
our project, will be able to grant such a request in the near future.



COMMENTS - PLAK EXPERIENCE WORKSHEET

Ndke a list of the structu _ Lh

v4-orkshop mcntings ha s aff.9xL,ed:

e rued during the semi-- and

1) Classroom prectic in lctarning !.ituatiobs

-- This past quartr 'In two of my classes vie u-ed a couple days with analyzing

twee pies of sculpture. In doing so all tne students realized how limited
their vocabulary was to express their thoughts. For an assignment we took six

1Nords: line, color, texture, shape, Oininsion, and weight. Each one found 15

aljectives to describe each of --Liese wo rdii. From here the lists were combined

and given to each student sc that tllev can use these words to talk about a
piece of art work Going through this process has made them more aware of what
they were doing in producing their ovm art work.

2) Any situation beyond toe classroom

Probably the most influential and explos v- reaction to the working out, of the
Program has affected many department., in our school. Meetings with principal and
dept. chairmen have caused greater emphasis in articulation and openess to visual

environment in the school curri'allum. A lot of underground work has been laid.
The Art Dept, has a lot of influence on the curriculum and meeting the needs of
the students, 1 see the Aesthetic Eye as a major starting point in contributing
and sharing the arts in all phases within the school.

This past week 1 have been talking with sone leaders in our civit community in

conjunction ,,,ith our community library. It seems that the time is ripe to begin
putting together a program through our library as a community service. The

program will be directed to the elementary aged children inviting them to the

library and talking about art in the context of what pictures you find in books.

Most of our exposure to the Great Works of Art throughout centuries are to be
found in boas. After this initial experience the children will have the time to
do their owl piece of work. We are hoping that their verbal rc_sponses to thei
work would reflect some of the material talked about previousl, .

--Aesthetic Eye Kit-I designed as a master's project and revi;e to fit the project.

Postcard question notebook
200 art prints folders - school payed for the laminating
Aesthetic Eye - Art principles notebook
Classroom art Library
Famous artist's reports: 2 or mare completed by each stucimt
Aesthetic Eye Collectables checksheet filled out by each student.

Got together Art Prints file for our school library.
Aesthetic Eye Presentation to faculty
Faculty interest stimulated enough to sign letter requesting some type of inservice.

Principal interested in starting our own school Collectables Kit. (The principal

would like to ask:the parent group to help.)
Talked with administrators about some way of our district supporting this project.

They are making further plans.
Principal decided to spend some inoney to buy an Art Humanities Kit for our school.



-The language deve oped by the workshop has served as a bas-s for all learning
experiences in kindergarten. Children are now asked to .describe what theysee
in terms of sensory, expressi ve, creat ve properties. They also compare l ikeness

and differences.

Article in Inst uLtor was a gm:a
situations.

ncw terms to lea-- Thig

Personally the I thetic Eye Project has opened new vistas for enriched viewing
for me and my family. Life has taken on a new and wonderful scope.

--a) This was the first year famous art pict -es were discussed in the classroom
on a regular basis.

b) Art centers have been used oftener.
c) Art lessons have been more than just drawing.
d) Various ways of presenting the aesthetics has been practiced.

) I have been able to use what I've learned for my own daily living.
Reborn aesthetically!

1--1) Classroom practice in learning situations.

2) How to develop a Presentation to show the aesthetic qualities of clothing as it
relates to people. Dr. Broudy was an excellent springboard for the development of
this_type of presentation that will be meaningful to young college girls stUdying
fashion design.

Helped me to realize the need for a large district display of student art as a means
of directing the attention of both the school Board and community toward the area

of the fine arts.

1 -More discussion of art prints. More wade available to students' homework assign-
ments-notebooks-well received both by parents and students. Parent comments durin

parent conferences. Art Center--more books, art prints, post cards made available

to students.
Check list made up for each class.
Art prints and question sheets prepared in individual folders or in ividual art

prints or post cards (32).
More charts prepared for discussion.
More discussion on line, shape, color, volume and texture _ befor. each lesson as

they relate to the lesson.
Art word-a-grams for vocabulary (3 on vocabulary) (1 on artist.;

) Field trip to Art Museum for 30-35 st dents with docents.
Local walking tour to observe trees, etc.

- 1) Provided a new concept for dealing w th the basics of a t.
2) Awakened me to the wide varieties of material which can be used as a

stimulus in an art room.
3) Provided a structure for discussion of vorks of art.

2 Most important - it helped me te perceive the world much more in dep

far greater sensitivity than before. This kind of enrichment has broadened me,
and thus enables me to project that awareness to others.
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I--By involving s (urten Is in as theti: perception prior to studio exper

I find that the studen ts are able to transfer this ability to "see" to the

creati ye experi erice as well as the skills building expeTiences, thereby pro-

ducing work that I find is far more superior to the work of students I had

taught in prior years.

) Many students have shown interest in vi siti 1VJ museumS nd exhibits On their oum.

1--Much mo c class discussion and cri tique of v sual aids (film strips, produc-

tions, etc.) and individual projects (during and after completion

Greater emphasis relationships of learning situations.
Greater preliminary input or "walking '.hroug:1" the critical as well as technical

aspects of a given project.

2) Working (very slowly) with members of my departm nt in s owing them approaches

to making their classes more verbally and "critically" oriented. Showing them

possibilities for games, etc.

Have given zeroxed copies of worksheets, information, etc., to other interested

teachers met in my graduate classes at Cal State, L.A. (Dne school absolutely

went bananas over the sheet made up by the elementary school teacher from

Alhambra - checklist) so bit by bit it gets out.

1--It has helped me create a preordering of ideas in a equence that 1-havefoLind

extremely beneficial in terms of time and classroom tension.

I feel more secure as a person and a teacher in what I am doing, and why I

am doing it. It is easier to eliminate that which is net relevant in analysis

and discussion regarding prepared projects courses and uaster teac ing!

I would not be possible for me to experience Or even function within the

project without acknowledging the overflow into my personal life. Inner city

teaching demands emotional/intellectual response as a constant, this has always

overflowed into my home life via exhaustion, tension. The preordering mentioned

above (1) has helped me specifically in this area, Plus the reinforcement of value

in the arts. I do not have to separate my home and school environment in
terms of how I perceive it. How I react it remains the same.

1--See #1

2) 1) District Art Faire
2) School Art Faire
3) District Steering C mmittee in Art Edoc -ion

4) Attempting to develop programs with City Recreation Depa_ ment
a) Viorkshops for teachers, students
b) Demonstrations for students

5) Docents trained by local high school

1--See #1

2) Have applied this in conversations with people, administrators, etcAdult
Education. I find that the seminar has reinforced my own approach as a high

school teacher. Discussions in faculty lounge with teachers in other subject

areas has inspired some to use prints in their rooms.



-I hc1V e ,Lressed more aesthetic attitudes and responses than product or

expressive onphasis. Though this has labeled my class as a complete experi-

ence in the art education class as one that begins with lifewherethe student

is,. brings him through awareness and perceptive exercises, into the art of

today and past heritage, into the role of the student artist and his responses

to the visual verbally and nonverbally allowing for the expressive to work.

The final circle of the course is designed to allow art to speak in everyday

life and to stress knowledge of the skills. Expressive and aesthetic

responses can benefit and enhance life styles and even to allow money and

leisure time to be spend more wisely and fruitful. A return to notice where

we began.

2_ In discu Jons with friends and college professors all seem to want.this

approach and feel the American public is indeed ready and needs refinement in

artistic judgment. I have experienced only favorable attitudes to such a

program. One stress was not to control the response as to dictate good and

bad but it must come froui the learner 7- exposure of the observation and

carried through the visual experience into the expressive and finally into

the evaluation responses.

1--General Ways:
1)The structure refined my own e pectations of what should be pooled on a tour.

Although I have been concerned with encouraging individual perception of

pieces on various levels, I am now more aware of making sure certain areas are

covered. I do not use the structure in a strict sense of application, but

rather have adapted it to my socratic interest of inquiry and utilize games

and questions to cover most of these areas.

2)Broudy's_Framework and interacting with other professlonals with similar

Coneerns in providing the experience of art in art education has been invaluable

in providing continual support and food for innovation. Since 1 am very

concerned with further developing and expanding my approach, I feel my

experiencsin the seminar have cootributed significantly to the grades and

interest of my tour project.

ziE)J:LaT21PL_9_1___Vfo_ot on ML.8.22ril
Geraldine Dimondstein's warkSho0 on aesthetics and dance - helped ne to

refine self-awareness activities and perceptual games we develop 'n conjunction

with an exhibit - when a group of children get off a bus and come to gallery,

they are typically hyperactive and anxious -- to allow for a transition between

the bus and the exhibit we develop short, quick body activities to release

energy and tension while simultaneously sensitizing perceptual awareness --

Geraldine was a wonderful stimulus for the creation of other movement behavior

exercises that would work well on a tour.

2) (As described in question #1-part 2) Afternoon workshops for teachers. My one

day workshop at L.A. County Museum with Aesthetic Eye participants inspired me

to_think about integrating teacher workshops in my project as a means of

utilizing gallery as art education resource - by exposing teachers to my

philosophy and techniques as well as discoveries made by participants in my

experimental tour project 7 I hope to utilize the gallery as a stimulus for

further developing aesthetic education in the classroom.

Via a docent participating in art project (Aesthetic Eye), I vas hired to give a

workshop to a specific group at LA County Museum. Docents from the P.I.E.

project -- Although 1 hove given docent workshops before - 1 feltethis one

to be very special as the fuel adopted from the Aesthetic Eye Project has

been incorporated in my techniques (the same ft!el as discussed above).



We have learned to listen from a more basic or fundamental approach. To listen
for the actual sounds we hear, and then iscuss how the composer used these
means to express his ideas.

1) Made presen-a_ion of art systematic,
2) Made a mental checklist of concepts La be aware of and concept to note and share

with children.
3) A long-range plan for covering the basic properties of art as a yearly

curriculum,
4) An Ojective system of integrating m[Asic, literature, dance, etc., into the

total art experience. i.e., color range of shades and tints to the range of
tones in music -
texture of painting to the rhythm, beat syllabreation of literature.

For my own self. I am more aware of qualities of art.
It.is difficult to say if any abstract transfer of learning on appreciation has
taken place in the daily lives of the children.
Several occasions the children have arought in magazine prints. Their initiative

and selection did reflect a transfer of learning.

1) In math I do a unit titled Space Forms everything from tetrahedron to a 20-sided
kosabedron. I've done this for past 3 years and this year the results were
remarkably better and iCs because of the aesthetic perception we had been doing
their designs on the objects - their formations in a city of the future.

) My overall perception and the way I look at objects and even a person's face is
totally different now because of my experiences in perception in last summer's
workshop - A Truty Worthwhile ExperienseIn Growth For Me!

-2) Not applicable - See #1

-1) 1) It influenced science by giving a method to visualize nature.
It gave a vocabulary that was used in social studies, reading and math that
enriched basic tasks, and interelated disciplines.
It gave an outstanding art center that was very successful in producing sensory
elements in art work.

) Parerts have been excited about their children's art work.
Other teachers have set up aesthetic learning situations in their classrooms
as a result of the faculty presentation I made February 24th.
Our district is planning a major workshop next Fall on aesthetics.

am much more aware of the appearance of my room and the work papers and
folders the kids have. We have discussed what makes some things "nice" to look
at and what makes others "ugly." The children have been consistently encouraged
to verbalize how things make them feel as well as what they see when they look
at or hear something. Children have not been allowed to Merely state "I like
that" or "I don't like that."

2) 1) P-- sonally I've always wanted to know how to draw...just enough to be able to
do neat bulletin boards and ditto sheets. By dissecting pictures or objects
in the same manner as learned in the seminar I've been able to do this.

2) I've been able to interest people that could care less about "art" in really
looking and noticing what they see.

3) I've gained more confidence in myself which has led to a greater enjoyment
of the arts...drama, dance, music, and art.



individuals in Rty cla, seem to be more sensitive and aware to things in general.

2) Great spin-off discussions in ynall groups.
3) Helped certain children become more verbally expressi e.
4) Class more aware of colors and shapes in their own art work and that of the

peers.
a) Many in class seem Just generally more alert and aware after we have had small

group and largo group dif;cns,ions of works of art.
6) Have been better able to utilize critical analysis phase of the SWRt art progrm

which we are piloting.
7) Children have brought in works of art from home forediscussion or to share,

8) Children seem to be able to better an wer the ques ion "why" when it is asked

of something.
.) Parents have told me at open house their children are mentioning names_of artists

at home and discussing them. Several pa ents have mentioned their children

wanting to take art lessons.

1) MY approach to teaching has been so similar philosophically to the structure

which was advocated during the seminar that it is very difficult to note ways

it has affected classroom practice.

-21 1) krenewed interest in focusing attention on the "object". eaffirrnation of the

value of skills that lead to "seeing anew."
2) See above.

When I have the opportunity 1 try to use the aesthetic approach while teaching

new concepts to the children. Pictures are very useful and 1 use them to explain

to the children the relations between ideas and images.

2) Outside the classroom it has helped me to be more aware of my environment.

-2 Does not apply.
2) See page 1 - question 1.

1) Students talk about their own and other students work in terms of proper ies
and feelings, in informal classroom situations.

2) Students use classroom reference materials freely when starting new projects
or_when having difficulty with work. An individual might aske..."How can I
make my work look lonely (excited, happy, etc.)" then find his or her answer
after looking through teacher suggested material (although'many times another
student will say -- "try the I3oger_Dean book or Pali" or t e student will find
his own material.

2) 1. Students have been attending art shows outside of class on their own time.

2) Students come to class and share information on things they have seen outside of
class, murals, billboards, ads, music, etc. and talk about them in terms of
feelings and properties.

Ability_to verbalize art by having class and small group discussions on
aesthetic properties.

Aesthetic education games at art center added a new dimension to cente
activities - children have an opportunity to see that art is more than just
painting and drawing and "doing." They have experienced the fact that art is

seeing, as well.



We really zeroed In on th art elements and pri ciple , not only in

cred ing art, but also in talking about them,

)
Evidence of the art elements and principles were seen mo e distinctly

in their art work.

J) VisUal presentations are more meaningful for children - Every Monday we

visit the librdry fur a bicentennial Unit pr(Jwraation at which time resource

people as well as the librarian talk about different areas of the U.S., and

)w concrete 3-D objects. These 3-D things aroused great interest and

eiscussion by the children. We also listened: to music from various parts

the U.S. and again the children were quite stimiated.

6) Spontaneous discdssions took place which foculed on aesthetics. Our class

arrived at the library early one day and while sitting and waiting,-one child

commted on the painting of Lincoln on the bulletin board and said that it

looked real. Consequently, an impromptu talk took place on the aesthetic
properties of the painting and the children were so interested in the fact

that this was a print of a painting and not a photograph. We discussed the

difference between painting and photography, too, This was not a planned

activity, but spontaneously derived from the children.

Children have talked to me about movies they have seen such as "Jaws", and

leir emotional response to the film.

) One child was selected by Joan V upen to visit the studio of the artist,

Mr. Chavez in Marina Del Rey, on a Saturday field trip. Robert Pagliaro,

the tudent chosen, was involved in answering class questions, and cormenting

about the artist and his work. Robert told Mr% Chavez that he does drawings

and wanted Mr. Chavez to see them. Joan Vaupen took slides and made a tape

of this rxperience.

-l- I wa_ not aware of a -tructure during the seminar ept for emphasizing viewing

the work of art. I acxepted the necessity.to develop this aspect into the curri-

culum of classroom teaching but not as a single response. I.believed in the

motivation of seeing, the searching for the parts in which the student has had

experiences to draw upon, and finally the emphasis from the seminar -_(and my

previous methods of teaching) the emphasis of art and the rnnsumer. .1 felt that

for years I was alone ,n art education with this philosooL. I was delighted to

find a group who was at least in part cooperative in similar goals. I felt my

students could use the aesthetic perception handOLAt for all phases of the art_

program from judging motivation, expres-ion, exploration, classroom, field trips,

as well as the art product. The aesthetic criteria became a living example of
understanding art, not simply something to look at and respond -- I feel we took

aesthetics into the individual and he will respond in a more natural way - one

of knowledge that has been absorbed not just learned.

2- The strength of my direction in helping the classroom teacher to the final goal

of educating the elementary child, has been reinforced and is becoming more of

an area that I want to express. The attitudes of people of teaching aesthetics

in general is not accepted but when I discuss awareness, perception, judgment,

consumer, technique knowledge - expressive with regard to goals_and problem

solving - they begin to accept and see that all as a part of life and a part of all

subject areas taught. How art reinforces the knowledge learned. (Mly attempt to

reach the public.)
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has rcjriforcel my Lel ief t hat what I am doing is worthhi le.

am more awa re of color a nd shape in c hi ldr en a s painting s a nd hom t hese
modes are affected by the expressi ye qu al iti es the chil dren are tryi ng
to conimuni cate.

2) I personal ly m mo re re eptive and appr eclat ive of art works when I am

exposed to them_

A step-by-step approach ma kes teaching of ae sthetics easi er to under stand
and teach Broody's steps for exploring the painti ng or other art pie ces.
Observing flitia-t appears to exist wi thin an ae sthetic object o r everit by

ident ifying 11s properties
b) Looki ng for sensory proper ties of every day eventsthe teacher i s a ble to

show the importance of the arti st' s (cook's) skil 1 in prepar ing a fi ne meal..
The planni ng cf ta ble sett ing the- col° r and fors of the food, the s mell
the taste and even the tou ch trans lates a common eating expe rience into an
elegant aesthetic eining experi Eric e.
Everyday experiences can b econe ae sthet ic ex periences. Comm unicatio n can
becone an aestheti c experi once and extend in to their art forms -
11ashi ngton School -the art rep took the sentence Ir_pilging_Ls2rczI g_rindam
the street and asked her c lass to make a picture. Then she took the second
sentence, jpiLliaeri ght red aut omobi le quietly lg-ibbon

Sh e obv iously is aware of th e import ance of
increasi ng the chi ldren is irnagi nat ion a nd is maki ng the effo rt to br idg
a variety of ear t forms (poetic -for m)..

c) Husic in the classroom becomes a v ehicl e for expanding the iniaginati on--
the feel ing e.nressedthe repetit ions of themerhythmthe visual
picture music can rake to -the 1 ist ener. Chi ldren can move t o music or
dance --make verse -that fit s certai n Ems ic. Children can be shown the happy
expre ssi ve qu al i ti es of fo lk music and the contrast of forma 1 church rnusi o.
Ve have used -the Bomar Series, An imals and Circus. The mus ic that sounds
to you 1 ike e lephants? Is the ele phant danc ing or marching? How do es the
'music tell us that the ele phants a re ap proaching, then di sap pearl mg in the
distance? Are the sounds lovr or h igh? There are many an ilia Is repre sented:
turtl es, the elephant, the kang aro os t he cuckoo and the swa II, etc.

2) This teacher began to encourage th e student to do even more art work Hi s

buffi sm has grown awareness and enco uragement to the. sudcnt 1 ike K I y.

The Yourig_ Buf -f: Kell y' s teacher G ame to the Aesthetic In ser vice Nee ting ñth
this pic ture. She was exc ited abo Ut Ke lly's drawings of jee ps land rovers
and vans , and recogni zed this youn g buf. f. An excel 1 ent exam plc of b uffisrn,
Several other students have i ncrea sed t heir interest.

An art represen tative from the elementa ry school put on an a rt exhib it for t he
flusicIArts Festi val. As she was g iven a min ia Lure easel to display pri nts,
she, in turn, is givi ng nth Rabe r of her s taff the gi ft of a di spl ay ea sel
and a set of art prints The tool for sugge sted discussion of vi ewi ng pr int s
has been incl uded. Thi s, -too, v-os first used with art representa tivos at
the art workshop.

The most important conclus ion for 311e wa s the awareness of th di f fictlty
in de fin ing arid de 5cr ibing an unkn own s ohs ta rice, ospeci al ly lth reg.arct
to the s en ses of taste and srnel 1. Most respon.--.es call ad the carraway seed

rye" . 1 heir descriptions were ve ry di ffere fr cm one- ay iof her,



The_ -- tie as k stueents to do mart triirrgs they are
unaccus tomed to dC). Often t hey need vecabulary and v rbal Exercise s -that
involve seei ng and feeling r el ad onshi PS that include taste and sine 11 s

certainly wa s a peak experience f or tht group and me. The cri gi nal idea caine
from a scien ce teacher at An n Bechtel ' s school (Hal e)_ He engaged his stud ents
in a science exercis e tes tin g meg ic sulistances such as baki rig soda, cornsta rch,
powdered sug ar etc. , and th eir r ea cti ions when pT aced in-to llciuj cis ince
vinesar. Th e substances vier e uni denti lied and observa tions had to be made.
In science c lasses they also are interested in awareness and the importarce
of observ ing srnal 1 differ enc es an d the ir ef

1 - -The fflai n org an-flu-lion of city course in the psyciotoy of the arts is based on
this structure 1,11 theories and fact s presented are viewee as cxten5iors,
addi lions , 5 ubsumpti on s, oppositi on s, con-pi ements,

b -My students are free to talk to the cl ass about the ir feel i ligs. or knovalecige
about a work of aTt or Mu sic, but they are enc_ouraged to ta ke this framemork
as a guide f or arvaly-si 5. An d they do seem lo use i readi131 after an in iti al
peri cd of re sista:ice.

c- -This structure seems to be a very usef ul fi rst appreach -to flew works or tot ally
new fields in the arts allowing the s tudent to keep an oper rnind. It
encoltres c los- e Qbs-eryat ion of a rt fo rms that one night at fi rst f eel rs s-
tance toward or e-veri be somewhat intim idated by.

d- -From tiis fr ariowoTk one c an proceed to understandiric %..rhy cl ear conc qts and
refi red trrinoloiy is needed for deal ing with the exper iien<e of art. Fcr
xample, it helpeKI in lea rni ng why it is neces sary to disti jiiish s ens-at ion s

from percept ions.

- -My stuclen ts atteneed COncert 5, vi si ted art nus urns, vet t to p1 ays a ed MO iv n
pi cttures thr oughokt tha tem, For extra credi t, they suInmi Ited a b rief
revi ew. It is nut difficult to observe the ch ange -toward i niproved perce ti ons
arid tetter j udgernents as the tern prog resseci.

Will mail an e (inmate i f you wi sh.

1) --Ta kes ermphas is off of rep oductive copyin g nd pu ts it on visual in terest I n
ii ne, celor, design, etc.

Gi ves eitsi ly un derstcod purp xperi menLo tio n in aes thetic properlies in
cl assrocm si tua Lions .

2) --The strature a llows a Inure istic approach e nabli rig the layrrian to make
a painl ess entry int() t he area of art appreciation whi le at the Game time
or rousi trig in ter est w!iic h causes h im to pr ohe d eep er



SOMVARY OF CCM1EflS FROM V oiz 161-10P A5

I di d ITU own fo rm of clocunien ta tioz But fe
as to w he-the). t hi s I nforniati on wa. s v al uai, le
1 i ked n-Pore h el p. on that,

E SHUT

tin
to you.

lly urcertain
woul cd have

Acfequat e.

More tine need d for this ---4I doet feel triat L ye dome an adequate
job in repor-ting results on paper due to lirnited time.

Di so rga ni zed , October rneelirig ended u lved or was asl eeP?
$50. CO spend ing, unclear.

I feel that thi s area rnust be niadw nor e 5 pecif ic in the futcre. Perhaps
a set o f reccrciing devices to choese f row) . Sone peopl e had little idea
of what t hat mean t.

Felt th ere s hould have been more Trofessi cnal gui dance arid uggeti on S
fo.r log ging.

I don't remember thi s spct.

I had a 11 th e I nforrriation I neede E isrser artic le helped a o Our
di scuss ions did, too.

Good ex chang es made when ea ua ily iratrob c

This as pect seemed to toe Nery lirn ited, E 'M st ill quite unclear vit h
regard to th is. "Too open -erid d!

The rnee ti ng I #as able to attend .al -I but the l ast one -- f SOME EI.ELP,

yes.

More sp ecifi cs were needed.

Job FVIik e Di SCJSS iort Groups

We need ed more tine (I V* cl di have like d iii ore ixe d gr cps, -to ).

Too -few sess iorts. Very little me-ani ny ful irate roc don invoi Ned.

Troe nios I val uable I ri Ler'cI inje of iIQJ Lc) g t AE in to the cla Issroonl Game
these tfin es.

I would have preferred ha -virig a ri unber of Vie sta ff present for each
ke grcu p. rneetin9 i NI order to inter act more and assist. Sonic -

ti mes i I not to a gripe s ess ion k\I itYa a fev rnonopo lizine the ti He _

A too 11 cjrc up wi th uh-fortunat e I nt era cti on S.

October ar d Nov eniber were both lie 1Pful

3( 12



]jke Discussion Grp112 Cont'd)

Need more time to develop together ideas and materials for curriculum
development.

I feel most teachers need more development in the sha irg, echanging.

These were good, but we needed more.

Our group worked very well together, shared classroom ideas.

Our group was too small and not enough interaction.

finportant for exchange of ideas.

A lot of time was wasted talking about things that were not particular
with aes hetics.

Good for sharing ideas.

Our group spent a great deal of the aloLted time debatia
were unable to really hear what the other had done 1 or
dcainated.

Discussion Iith Dr Broud

Too much time with Broudy -- We needed more exposure

-- Thus we
2 people

-o other approaches.

Dr- Broudy is fine and respected for his knowledge of aesthetics, but his
knowledge of art is limited as well as his knowledge of art education
framework.

bst valuable I learned a lot and felt good about sharing m.4/ experiences
with my class - great input from members of group on what to do in areas
of uncertainty.

Also like c oss-grouping.

I wish we could have been able to move into other groups sometimes.

Outstanding segment of entire workshop.

Excel lent.

We should all have had tapes of his tal s for r ference..

Would have liked some time in Job-alike g oupings with Or. Broudy.

0 3



Discussion Vith Dr. Broud (Cont'd)

Excellent very stimulating and enlightening. I w uld have liked
more direction and instruction in this area. I had to come up with

my own creative ideas but would have liked more input. ,Interesting

to see what_other people are doing gave me good ideas on further.
ways implement aesthetic education in my class.

Excellent Real "strength bombardment experiences"_

Much better clarification of problems!

Very helpful to overall gain from seminar.

This was the highlight of the program_

Absolutely the man who was atle to clarify the meaning of aesthetics
in relationship to life.

This was the most exciti g aspect.

Great!! Unique to hit target.

Always super.

Good wish we could have had another point of view as a speaker, also.

He made the whole thing worthwhile. Delightful way to learn!

Dr. Broudy is clear and to the point with his philosophy and gives fine
direction also he comes on with such ease that he spreads this feeling
to the entire group. (Needs to get into the classroom

An outstanding humdn being.

Peii-C-1-9-P-11-gi-Strate-iesPostCards,
Booklets and Collectables

I'm glad you didn't just make these things available It forced

everyone to really think about.

Creative in some respects not too well articulated for specific grade
levels in some cases.

A sumary of how individ als used these materials in written form for
participants to refer to at a mure leisurely pace.

There was so much covered, now I jtist need the summer to assimilate

and develop plans.

Not enough successes shared on filriisLrip viewing.



12_9_PiStL511:21tf1,-
_Booklets and Collectables

More seems necessary.

Needed more time and more specifics in helping each of us.

More careful and structured discussion and plan.

Felt like I was being forced..

Enough and good. Fran was an excellent mode1 I wish she would
have done more.

Very helpful but organize for more time.

What was done should have been disseminated.

The collectables mere one of the best things to come out of the program.

Adds to my store.

This is the most likely kind of material to aTtually be most useful for
the classroom (primary and elementary teacher

Viewin STi_des

More explanations of project principals as to what they are

Very helpful.

got a lot of good ideas and received a real shot in the arm to keep
plugging away.

Excellent - need nore of this throughout the year.

Very helpful - more organized perhaps.

Last time teachers weren't given time to explain what was going on,
this session was nuch better.

Good, often
selection.

"A pictures

and irrelevent material. Need more careful

A coordinator should have previmed and structured prior t- pres2ntatioo
generally worthwhile but use of excess of' ime frame.

Excellent way of sharing information.



YigYin_Lstes (Cont d)

Intere5tin9 throughout the year.

Sometimes boring in number of presentations, however great evidence
that something is taking place in aesthetics.

3LASal_8f5th s

Great! Really bmught people t -ether -- made one feel more involved -

humanized the situation a lot.

Should have had followup discussions each tine on the purpose, etc.
responses recorded. I did it in my classes, it was successful.

Great in sum' - workshops we could have changed to other lunch
alternatives.

Great idea but would have liked a break -- different_environmen
the cafeteria to spend more time talking with participants in a
nAnner rather than spending so nuch time setting up food.

i.e.,

elaxed

Great as always awaYs well done.

Enjoyable setting and pr vided time for interp s nal idea/experiences
exchange.

Delicious but didn't like preparing food to bring each tine because I'm
not fond of cooking and was too pressed for time.

Helped us get to know each other so tha we'd feel nore comfortable

about sha ing.

Wow!

Fun. Made for informal give and take.

Delicious but something was lacking. I guess I expect more soup.

Yammy!

Yummy!

Loot enthusiasm toward end.

Men must eat - women too.

The idea of this important necessary eating function was really excellent -
However during the summer seminar 3x a day aesthetics was at its peak -
there were other more important uses of our time - envolvement of Superin-
tendent and school board members. Sequential development of an aesthetic

program in the classroom.

Excellent.
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§h_a_rillJUILgassroom A. .roaches

Some people got too carr,ed away with this -- need more balance in these
discussions, maybe call on more people.

Could have had more round table discussions.

These I have always found meaningful because of preparations made.

Helpful.

Motivating!

Wish we had had more time for this!

Would love to have had some time for sharing. This part _was very helpful.

Good helpful in formulating new ideas. comparisons.

We needed more.

Good, but here too, more stmcture to prevent verbosity.

Some much too long and boring, suggest a time limit or more guidelines
given or set.

Super!

Very - very worthwhile - acts as cataly t for new ideas.

VerY valuable when it related to what I'm doing in the elementary class-
room; very boring when it didn't correlate with what I'm doing with my class.

Very valuable for reinforcement as well as idea sharing.

gained a lot but could it be restricted to the tiffe limit for sharing.
Sometimes is dragged on and caused,inattention.

More needed in more realistic te-ms rather than "models".

Good, but many things not relevant to total group.

This is extremely important -- to share and spread technique

To_ti_grOlipAiscussio

Very important and int_ esting.

Often lengthy and uninteresting to some, better to keep individual
problem to lob-alike.

Stimulating fo the most part, more next time.



Total Gruu Discussions (Cont'd

This has improved as the workshop has progressed.

Much wasted time in discussion of irrelevant material because.some
people go on and on and say the same thing 25 different ways (particiPants).

Spontaneous discussions were great. It seemed, however, when me set

out to discuss something, we did a disappointing job of it.

Too short and sometimes not enough follow-up on concerns brought to
group's attention.

More structure necessary. Questions often rambling and unnecessary.

Good, we needed more time.

More time for debate and discussion.

Towa-d the end -- March meeting more of the real problems emerged.

Generally excellent. Some people seemed to take over concerning problems

not relevant to group. Possibly a more firm time structure might help.

There were some people who monopol zed the time -- the leaders should
have stopped them.

Periodic Evaluations

I -)ink it's important to talk to more peoPle orally.

Work, but important in evaluatin 9 the worth of project.

All good discussions seemed to get st fled because of what seened to
often be less important.

Encouraging and helpful.

Not detailed enough.

Excellent and necessary!

At times I did not feel that what was being asked was clear as
were raised in groups. I do think it is a good idea as it makes one

aware of where and how far we've come.

questions

Will be good if there is significant feedback.

This must be important to those in charge!



Time fKillriiaRPARInA

Had forms in time just hard to gind tine to complete.

Might have preferred knowing in advance (i.e., in September ) what kind
of responses would be wanted (or was that done and I missed it?)

O.K.

Not adequately structured or guided 7 most time spent trying to
decipher what was wanted rather than doing.

Felt too pressur4d writing responses on the test with slides. I was

more enthusiastic and spontaneous in my initial test booklet respOnses.

Too indefinite and we were sidetracked by each others interests
(we weren't self-disciplined enough).

Enough.

Needed more structure. Much wheel spinning in groups. Might well have
had leaders who were primed.

Good chance to crY talize ideas one-te-ene.

I think most of us already wrote an evaluation in our report we are
turning in today -- so we may have already said what we wanted to say. ,

I know you need feedback however -- I am experiencing a bad attitude about
the method this is being done. Sorry. .

I feel we have just begun and the facts are only now beginning t-

f.; 0 9
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Projet Evaluation Fort
Workshop Meetings

Most freqLJerly mentioned activities included:

Workirtg with Dr. Broudy on the extension of aesthetic perception approach.

Sharing by,porti_ pants of their -o-k with children.

Sharirig in job alike groups.

Being together as a group with a common purpose.

-Lions for repeating a series of workshops included:

Schedule two day workshop.
Shorter day might be valuable.

Consul tants
de community resource person on social studies and develop vays Of

int lating aesthetic education concepts.

_rease job alike sossions.
Develop guidelines for job alike group discussion.
Meoting of job alike groups between workshops.
Appoint group leaders who are aware of product to be dowel ed.

ivi
SCSS..

Add consultants from other fields.
Increase time to discuss problems.

ludo more sessions on evaluation techniques.
Provide more opportunities for dialogue and interaction between pa ticipnnts.

ludo workshop type meetings to make for the

classroom.
Present papers on cur n search on aesthetic

Commn-i
Dissomina6e peak experience material.
Develop way of duplicating material that was shared.
Dovolop some kind of weekly progress report on a post card.
Involve principals earlier in the year.
Visit achi other at work.

al cem

Too many

Lc.ador -

nts included:

slide presentations by the same people.

Id stop pooplo monopolizing time.

IR job .ilikc
be concrete.

lectilgs community agency group often di- nized could

Rnnblin,,,.,verhosc and

sQi!M alive and e<ci.
and some I rustrations wore

-vant material presented without consensus.

Jng as simmer because the reality of application

not cleared

rti 1 0



Pr ject Ealuatjon Form

Imple entation in the Classroom or Other Learning Centers

assroom ActiVities Li_sted n- ded:

established aesthet c education learning centers
visable objects
discussion
objects in the classroom
food tasting .-

guest speakers
hands-on experiences
work with vocabulary
relating aesthetic education to other areas of curriculum
helped coordinate district-wide a t exhibit
used it in reading with children
showed art reproductions and discussed sensory propi- ies
used teacher "buff" idea
showed art films, filmstrips
madt bulletin board arrangements
used books
made art gallery in room
taught color awareness and na 'n- to non-achiever

arranged a drawing display
art, word games
notebooks
collectable box
study trips
use of art Prints

Communic-

sharing this experience with high, school art teachers an_ acuity

presented teacher workshops
involved staff in Barnsdall Gallery presentation
showing other adults the benefits of aesthetic perception and how
to communicate this enthusiasm and knowledge to others

Students gained appreciably more from the art experience a
result of the exposure to aesthetic perception.
System very helpful with kids.
Beneficial to student teachers as well as students and myself
Most successful when children had tfme enough to explore and
investigate a piece of viSual art and translate to their level of
development.
The sparkle and enthusiasm of stivents in being able to understand
a work of art through self-discovery.
Easier than 1 thought -- kids so responsive and uninhibited.
Group involvement was consistently high and productive-when the
total length of time involved is considered.
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Aw areness of_

It has_helped me to firm up my aesthetic teaching, to give it a
more significant structure, to give balance - verbal-cognitive means
of approaching a visual-intuitive learning process. New ideas for
presenting visual ideas to students including a print center, a book
center...I am developing a greater awareness of how to teach non-verbal
students to verbalize aesthetics.

Needs

The influence I was able to make on other adults by showing them the
benefits of aesthetic perception and how to communicate this enthusiasm
and knowledge to others. The sparkle and enghusiasm_ of students to
being able to understand a work of art through self-discovery.

Easier than I thought - kids so responsive and uninhibited.

MY whole approach to teaching has changed - I analyze more - we approach
discussions more openly - products are more thought out - senses _more
acute - and my class has grown 100% in their ability to perceive from
a shopping center landscape to a work of art. It's really amazing.

A whole different approach of sharing and receiving responses in a
classroom rather than lecture series.

Involving many areas of curriculum into an art course - showing its
relativeness.

It was difficult to change the students of an artcra-ts program, but
it has made the year 100% more interesting by posing- a challenge to
real' try to present aesthetic education..

Assistance in evaluating implementation into more monito-ing hel

Help with documentary implementation.

Nork sessions in making instructional mterials.

Specific models for continuing with extensions in drams, literature,
and music, and ways to make transitions into these areas.

a419g5jlons

Provide more consideration for secondary art teachers who a e faced
with a project oriented situation.

Continue compiling and sharing of experiences opens up range of ideas
and situations and encourages participants.

I 2



project Evaluation Form
Effects Beyond Implementation

Work with ssiisiiaLL_Lgiacji2sc_T-Ar

Atmosphere of total school community has been affected.

Given several classroom teachers ideas for art lessons involving aesthetics.
Discussed prolects with other art teachers in district.

Two teachers have aesthetic learning centers and approches due to a faeuity
presentation I made in February. Our district is having a workshop next year
on aesthetics.

We have met with the City Recreation Director an arts and crafts coordinator
to brain-storm ideas for coordinating our efforts. All parties appear to be
enthusiastic concerning busing students to the city and center for exhibits
and workshops This would also involve teachers.

School inservice; parent orientation and exposure, school newsletter sent
home to all parents.

The enthusiasm and value of the program has been seen by our school district
and by the County Schools ,Office and teacher representatives from the county
schools as I have presented approaches, ideas and materials that have been
welcome. It is a project that is now knoun and talked about favorably in
San Bernardino Couaty.

Sharing with other teachers in the district.

yOILciliaiLlith students

Children seemed to be more aware of their surroundings. They would be looking
for lines and shapes all around the room.

Getting student to feel that art is natural part of life, not lust a picture
on the wall.

More student involvement.

The approach is working. The feedback from the students is more than what
expected.

personal_competency

These are all things I have done before, yet I foe-_ I am now much more able
to separate what my art education techniques should evoke from my public -
not just demonstrate improvisational concept - but specific ways that I'm
developing via this technique.

Has, aff

given
ted my whole approach to art education - always knew these aspects
art class - never thought of extensive importance as appre 'ation.

Personal growth - Increased ability to deal with artistic works. This can

Le communicated to friends and relatives and seens to have been most

appreciated.

A por_onal satisfaction, worth and knowing.
about what you do, what you know and what you _
consc ous about one's sensibilities is a prob

$ not enough to be vague
tha,nk and feel. Being self

for an artist! 3
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las:: based oil ;test

ii new view people ii[ lieL ically. 1 ar gite I r 140 iii or1iorat iou of esthe

goals and qualities at all relevant I irrelevant opportunities, and s.ome

of tilt. 1.1fft,I zit) turno,I onl roIovant- :tft:or . 1 try to

live, dress, housekeep more aesthetically and guide my lamily in this

ection. My 'pot luck" contributions have dramatically improved and been

copied.

Future at Gal/State, LA art and the public - docent training workshop at
Los Angeles County Museum of Art workshops at junior Art Center for

teachers,

Teachers, librarian and ESL npecialists motivated by my workshop on aesthetic

education, ise aesthetic education materials in their classrooms. Librarian

has the library bulletin boards decorated with pictures showing colors, etc.
ESL Leachers set up a Mexican Museum in their room for Cinco de Mayo. Prin-

cipal has invited members of the school Board of Education and community to
visit the museum, many favorable comments from everyone.

Teachers' responses to the workshop were very favorahl Children visited

artists' studios very successful.

I. gave a workshop for about ten teachers ;1 I -11 realized how much I've grown

in my thinking and I was able with the help of the kids to get it all across

wow! Me not an art major and my participants weren't ci ther and the feedback

was good!

Have carried the ideas to other teachers in other subject areas and into my

adult education program. Firmed up my own aesthetic evaluative processes.
Develop a master thesis related to aesthetices and the visual-intuitive
learning orocosses .

Personal improvement and heightened awarene g of environment. Ability to

appreciate art, people, events more openly and less judgmentally.

Most successful: working with the bilingual resource person. Utilized art

and music as vehicles of learning cencepts, language and traditions. Flow-

over to other strong teachers. Parents' interest in art education in the

elementary grades.
Least successful: followthroug1i with administrators.

My sharing with other docents what I gained really seemed to help a lot in

the tours. They were alert and interested. I know Ron Silverman will be
sharing with them next year so every little bit helps.

I. think we built an awareness in some parents by doing an auditory-sensory
experience with them and asking them to verbalize their feelings. Showing

their feelings in a drawing also helped them understand the pressure they

put on their children to make all art be realistic. We also revealed some

ways parents can ask kids about their art using vac. of aesthetic education.



oject Evaluation Form

Ptans lor continued ;iii on aesthe vd .01" n.

I'l-( 1)( 1 cpplIwn I

I am vping Lo it I ii I nylnd evn un I- I lig di!

iusirumonla and integrate more Italy art into other or
such as his )ry, literature, mnuie etc.

forms of evaluative
und in the curriculum

To conLint develop new ev.ilniaive matetiaLs in ;lei;I heti 1 lly in

recreation.
Develop now aesthetic learnir-, aides.
Continue to develop a visual_ aesthetic learning center.
Carry the message and cause to feeder schools and other hi- schcols in Che

district.

f I Ut end to cciii t lOut improvi eVa Iu.I t I11 process.

Continue and expand aesthetic cent -c for kindergarten next year. Definately
wILI he broader scope for new learning situation and new team mate is from
resource center and has worked with schools Vine Arts Collection. Will

involve 100 pre-first children.

Continue to emphasize h--"cs in my tcaeliiu

To go on and try to w rk ow: new ways of getting children and artists together.

To work on some pia for implementing aestheti c in the classroom.

LE t continuo wol- king at the same school, 1 hope to be able to use whi:iluve r

knowledge I gained and tiy a little bit harder.

I plan Co continuo the aesthetic learning center next year with the same or
enr"qtment activit_es. I ho-- to develop aestheEic analysis and vocabulary

with music and drama in an aestheticmy Science units and try to experi
structure.

Continue with all of my ideas that I didn't get to do. 1 will be teaching an
aesLhmeLic ci is Lhi3 LAimmer to elementary students. I will definatcly have
aesthetics he a part of my teaching - whenever and whatever I teach. I wish

that I could work with teachers sharing with them what I know. I will be

leading a small two day seminar in my district for one teacher from each school.

New art class using aesthetic education materiaL. It yin combine Ar,-. and

Music in two different work sections.

Utilize class oom implemen ation in future years of teaching.

Refine and utilized ideas and strategies obtained thus far. Also utilize

ideas learned in an improvisational tour class that incorporated Broudy's
category of Aesthetic Education into a classro-m. Also adopt ma-erials and

strategies to first and second grnde class.



I plan to t_' X (1.1 nd aesthetics in my ela.aarc mi. This will. be made posaihle

through morc eai ful planning of day Lime and calendar so that I. may get

further along Ilion f have to date.

To develop a much larger on' mol ('I ICC tI ve aesthetic education approach

dcvelcrjt jeiiL;tgi kJ: Im_Lcuials and -amo that can be

used lii irooma besides the art room.

Continue thitalping f,ource!; and k ping ative oha_ J _ ye learn d thro

participation.

plan
that relate to this program for future classroom and teacher use. There is
so much roorganizat on I want done; I'm just grateful for another summer
coming up.

4

continue and re-do the d ma rtment curriculum and ira rk of filmstrips

To crintintin the inc-rporation into the district cu riculum guide .

I am developing a slide show on the effect of aesthetics on the history
of ciothing.

Work, with students eachers and committees

Attempt to Implement object ves not met, such as docents from the high .schoo1
coming to the middle school to serve as leaders-experts. Attempt to interest
a larger number of teachers oft the value of aesthetic education and .how to
implement the teaching of it. To encourage and support district programs and
proposals in --his area. To serve on the district -teering committee in art
education.

Working closely with three teachers
and my projects.

the end of the year sharing the program

Continue naliging school, community and staff to develop awareness of se ,in
hearing and apprec ating what is around us.

I am on our district Fine Arts Curriculum Committee and hope to provide
atcrials for teachers that can direct them towards teaching aesthetics in
the classroom.

Get organized selection/discard process. Ex- nd program into other

classrooms-

To prenent an inservice program for teachers grades 4-8 in September to use
our new aesthetic objects (slides, replicas and prints) in all the class-
rooms. (This was sponsored by the assistant superintendent.) I am now
taping cassettes to go with slides of sculpture and prints and ethnic objec
as teacher preparation aids.

Continue implementing my proposal of peer teaching, peer aesthetic properties
from high school down to the middle schools.

Area E art committee activity and plans for 1976-77.

In my master thesis on "Upgrading Teaching Effectiveness in Elementary Art
Education" I'm including under suggestions and recommendations that class-
room teachers be aware of programs like the Aesthetic Eye to implement in
their classrooms.



rk I fit the COITIFIIIIO1 ty

In the Fall I plan to do some work in our community library involving my

students and youngsters from the community.

I am involved in the setting up of an art coun- =1 in the city of Beverly

Hills for the coming year. I hope in som way to bring this in - how I am

not quite sure. Although I have already discussed it with the head of the

high school art department.

During the forthcoming year T plan Lo put on an art show of child-created
work at the Los Angeles County Riding Center. I shall urge the incorporation
of aesthetically oriented requirements in Arts related Boy Scout Badges and

Cub Scout work. I cannot make definite pians for implementation in my class
at this time as I do now know what assignment I might have next fail.

I want to continue developing gallery or museum education in various forms -

by pilot program mainly concerned with the tours I would like to develop

more ways of reaching out to the public and making the gallery environment

an exciting one to visit. Ideas for expansion so far: more teacher work-

shops to get our techniques back to the classroom; training guides to

relate to visitors on non-tour situation - educators visits ona one-to-one
level; more slide presentations of exhibits and others; develop a connection
between activities at workshops and gallery experiences.

Make PTA presentation.

Continue my community involvement armed with increased information and

perception.

Other Plans

I plan to get out of teaching. However, if I were to stay, I would try to

work as a part-time resoUrce teacher to provide elementary teachers with

the information I have gained in the project. I would encourage teachers

to apply for participation in a future project.

I don't know - nothing definite as Ye

At this point I am not employed but will continue to refine my course for

children's Art. I will strive to communicate the above needs to the univer-
sities and schools as well as once more an inquiry to the County Museum of

Art into a possible program for children - why theydo not have a director

of education in a museum that size? Secondly, to go about finding a position

that I may use this information and my commitment to art education.
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Dear

ie ar

CFtILDREN-MEETARTIST
Parent Information

delighted your school w
which will take place on

10 00 a.m. to 4:00 p.m.

1 participate in our hi1dren-Meet-rttsts
aturday and Sunday, May 15th and 16th from

This event is planned for chiides four through nine, and is spon-
sf-red by the Los Angeles County Art Education Council and the-Los Angeles

County Schools Office.

Artists will open their studios to neighborhood school children accampa
by a parent, teacher or other adult.

More than 150 Los Angeles County artists have consented to open their work
space to our children, and some have of ered to set up materials for children

to use.

How many times in a person's life do they visit an artist's studio? Probably

never. We believe your child would enjoy the unique experience of seeing where
Art is made and by whom, and to know that artists live and work in your community.'

We are asking that on one of the days you plan to take your child to visit an

artist whose studio is located close to your school.

All of the artists have given their t' e and will welcome you
to their home or studio.

The event is free.

Tickets for this event will be issued on
Your school will distribute tickets.

off and return to school

ed number of visitors per hour.

MOOL
Teacher_

Grade

Child's name

Please check the day and time you would like to visit an artist:

Saturday, May 15, 1976

Sunday, May 16, 1976

10:00 11:00 1:00 2:00 3:00

10.00 11-00 1:00 2:00 , 3:00

Paren 's Signature

1 9eJ



.L
.'

I
!N

J
[-

.
z
t
i
c
i
p
a
n
t

.Q
.s

.
00

[

00
,L

)
m

m
%

.0

r,
..) ,J
,

tr
,;

N
I

.,0
I
S
u
m
m
e
r
 
S
e
m
i
n
a
r
 
A

-
n
d
a
n
c

"
2
"
)

,1

,
,
,
,
,

W
o
r
k
s
h
o
p
 
A
t
t
e
n
d
a
n
c
e
 
(
5

o
1

u
n

1

o
o

S
u
m
m
e
r
 
S
e
m
i
n
a
r
 
R
e
a
d
i
n
g

B
o
o
s

.
.
4
,

C
1

w
4
,

S
u
m
m
e
r
 
S
e
m
 
n
a
r
 
R
e
a
d
i
n
g

P
a
p
e
r
s

, ;
-
,
,
u
m
m
e
r

f
o
l
u
n
t
e
e
 
e
d
 
t
o
 
d
e
m
o
r
s
t
r
a
 
e
,
 
-
e
m
i
n
a
r

x

[

V
o
i
u
n
t
e
r
e
d
 
t
o

sh
ar

e,
W
o
r
k
s
h
D
p
s

-
-
.

C
o
m
p
l
e
t
e
d
 
c
l
a
s
s
 
i
n
f
o
r
m
a
t
i
o
n
 
f
o
r
m

[

I

I
P
e
a
k
 
E
x
p
e
r
'
e
n
c
e
 
R
e
p
o
r
t

I

C
h
e
c
k
e
d
 
o
u
t
 
c
o
l
l
e
c
t
a
b
l
e
s
 
b
o
x

1

0 0 V
I ,..
.

--
,

0 0 E
n

1

I

0
 
1

0
 
r
.

P
i

0 
r

h
ri

r 
r

C
a

an
 M

 T
Y

1G
I,

C
 C

)
-1

.
.

'0
ri

',-
--

k-
-,

,-
, I

r 
IE

-t
E

m
m

11
--

E
a

E
n

1-
4 0

.
i
.

0
r

0

cr
,

ca
C "Z

.
...

..
v 

r)
--

+
, -

P-
1

C
a

1

r
i
,
 
-
0

0 
1

V L
. '

1:
1

M
 P

i
ra

o-
,

ct
i

rt E
A

1
0
-
.

0 o .c ..-
-,

4c
E

-

0 0 til . tp ..

[

5
0
.
0
0
 
a
l
l
o
t
m
e
n
t
 
n
u
r
c
h
a
s
e

[ 1

x
x

P
o
s
 
c
a
 
d
s

x
F
i
l
m
s
t
r
i
p
s

1 ,

x
I

,

1

[

B
o
o
k
l
e
t
s



,

,
,

x
,

S
i
t
e
 
v
i
s
i
t
a
t
i
o
n

C
u
r
r
i
c
u
l
u
m
 
P
l
a
n
,
 
S
u
m
m
e
r
 
1
9
7
5

I
g
o
.
 
o

u
r
r
i
c
u
l
u
m
 
c
r
i
t
e
r
i
a

, ,

!

,

D
C
u
r
r
i
c
u
l
u
m
 
P
L
1
n
,
 
M
a
y
 
1
9
7
6

N
o
.
o
E
c
u
r
r
i
c
u
l
u
m
c
r
i
t
e
r
i
a

1

,

I

"
i
u
e
s
t
i
 
n
 
1

M
e
a
n
 
G
a
i
n
 
S
c
o
r
e

,

,

, ,

!
J

1 1
,

1
0
-
0

N
J

1
0
-

l
u
e
s
t
i
o
n
 
2

C
o
m
b
i
n
e
d

a
i
n
 
S
c
C
r
e

4>
0

O
D

4"
.

i
,

1

1

1-
-A Q

u
e
s
t
i
 
n

,
 
G
a
i
n
 
S
o
o
r
,

1
0
-

i

0
-
,

i

1

H
l
u
e
s
t
i
o
n

4.
C
a
i
n
 
S
c
o
r
e

,

.
,

0
0
,

c
:
-
.
.
,

U
o
n
,

-
-
-
,

!

C
_

1

o
,

S
u
e
s
t
i
o
n
5

,
a
i
n
 
S
c
o
t
 
-

1

,

1

,
.
.

-
.
.

o
,

,

,

l
i

,
-
.

0
-
-

,
,
-
,

,

u
e
s
t
i
o
n
 
6
,
 
G
a
i
n
 
S
c
o
r
e

,
0
-

,

H
i
i

N
J
,

N
J

u
e
s
t
i
n

,
G
a
 
n
 
S
c
o
n
a

,

c
o

-.
4

r 
..)

7 
')

i
u
 
e
 
s
 
t
 
i
 
a
 
n
 
t
,
 
G
a
i
n
 
S
c
o
r
e

, ,

,

o
u
-

o
,

0
-
,

1

,

o
0

u
e
s
t
i
o
n
 
9
,
 
G
a
i
n
 
S
c
o
r
e

0
-

"
n
e
s
t
i
o
n

.
0
,
 
C
o
m
b
i
n
e
d
 
'
G
a
i
n
 
,
,
c
o
r
e

,

0!

,

,

L
l.j

.
.
.
.
.
.
.
.
.
.
.
.
.

,0
'

q
0
T
A
L



4 '..

1

Table I -,mtv-thiee

Aesthetic Eye Participants' Profile

Comments on Pa ipants' Involvement

High aesthetic penaepo an in i i t.it Plan complete. gm implementation na ith children in inn ciciidcd di

porcrain

.
I tti tr.'011elle pci ll m MM.-% lotal Pldn cinplL'-ic nhllIlli titplcnicnt atin n at museum site.

I lu c them. ricrecpttot %de \ lotaI Plan complete, implementation ina Os ed inclusion of aesth c

dueation concepts in program nit 'Aims Inv.:kers Art Center

in lest data (mod plan esit.eIleni implementation Designated as a Hon:enter I' x in:moons include submitted

rrx,o, and reccoed I ule III, \ DI A grant tunding to obtain aesthetic educahon materiak tor a district

Lurniculum centet, and initialled tem her inseo ice program. %oinked \\ nth Art consultant in San Bernardino

ount \ schools Oil 1, e. mad, presentation to teacher representamcs Balm school \ in San Bernardino Count \ .

'tedium acst hetne peuepi ion inde \ total. Plan complete. mplementation n1inlcd mclusinn of athctic

education concepts in wilehen edtkation sniorkshops.

Ili h uethetie perseption inde \ total Uuliainding plan and implementatum $Aith hihngual children,

iitked until parems I og descripn ion in protection wpm, designation aN a pilot center.

Medium aesthetic perception indesi totid Plan completed %ith implementation started in an alternatene
school settling that did not hilt Inu a complete lCark. v,ork I \ tension earned on nis oh the use ol the

improaeh m non-school ;tem mes muluding scouts antns. reereimon center actoimes.

No index data Outstandmg plan \AIM c \ eclIent implementation vsith nuriontn, children, mcludmg
s ideot apes and a Loot n oiled assessment studN I og description included in pf oleo lepoit Designation as a

rilI center I Nten,llrin, lnilude !Ince highl \ susecsst ul inset\ ice meetings %NO One school stall. I.:cognition

N Rik' I kpaltMerli iii 1 dn,:allinn. and parilkipalliin at NatiOnal pronessumal meeting presentation

N.le.thum iwst holt: poixpoum mde \ total Plan completed ksith Implementation f on in 1 ne-month period

\ olunieeicd to .1*N1,1 in plo,,m.,ani.: poncit data and ro help another participant prokesscluldnen Nies( data

n--
High on,s1 hem penception mirk' Imal Plan ,,ompleted %ran ekellcia [mph McMahon In, luilim2 1 CI!,

unr"calliti at-tin:Ilk ,:kincall,M.1,IIIllt:c and yinud tisk' ttl nialCliak111,11Cdf Illfn:Len141 I )e,numinion.isa HO

ivnlei I 101,10[1, Ink hide an Insk I l ICC 1k in k,11,1p loi macho, at .1nothcr whool m rinolh.1--
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Comment s on Pnrti s vlan ' In -ovement
tar Seminar porlieip.itliiii oul±. High aesthetic perception index total, good pla

Implementation onn, - Lumwd implementation acti\mus locused main4 on n- properne s,
reteoc seminar trainovi

1_ not

High aesthene perception inde total, plan completed, Implementation v. s made in the area of music.
desIgnanon as a Not center I iteiiiiin includes taork on district line arts committee.

---

\lediini aesthetic perceprion .iide dal. plan completed, Minimal implementation due to difflcultici in
()wig the approach as a teacher ide. I. stension plans to return to school tor Wilber education.

High acstlictic pereCptlon Inds'', WWI: (itiod plan, good implementation. ReceRed commendation from
district curriculum dtrector, designation as a pilot center. Lxtensioni, included .i. ork %kith parents and service
on district line art committee

High JeNt how perception in& \ total. Plan completed, \o record ol implementation or e eno

High aesthetic perception mde \ total od plan. outstanding inv lementanon iadh \ crv good activities
using collection ot materials from the prmeet. f- \ tension trained an alde to use aesthetic perceptIon
approach in Aorl, \kith children

High aesthetic pereeptuiri lodes total. I v. cellent plan. Outstanding implementation including the
de+ eloprnent ol an i nno \ anticaswssment procedure. 1 og description in project reports designationas a pilot
center. I \ tensions Include participation in distrieni,\ idc inserl ice program.

Medium aesthetic perception inde total Plan completed laith implementation i stensions included
pamemation in a disiriet-ia [(lc loser ec program

%tedium aesthetic perception indes hitid Outstanding plan %kith es, cellent i _plemonation. parneularlti in
the use ol learning centers iind the use id eticrida iihtects as an aesthetic locus I og dem:1111110n in of ow
loon designation as a pilot centet 1 NtenlItili, include presentation id teaeher inset\ ice S% (irk chop tor
elm her senool district and participation in disolet-xNide inser\ ice.

High ilestlicne pc-to:plum inde \ total Plon cilipleted stith implentcmdtion_

325
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Comments on Partici.an Involvement
High aesthetic perception indo total. Wen doctored plan. outstanding implementation and amessment. well

des eloped learning centers log description in protect report. demgnation as a pilot center. Extensions include

insen ice teacher workshop, introduced -3 \ a I)aC liur school stall. admintstraloc recognition ol excelknce

id program.

Low aesthetic perception index total. Munimal plan. Implementation problems due to change of leaching

assignment. sonic use of techniques in math teaching. Lxtension includes participation on district line arts

comnnt tee.

Medium aesthetic perception index total Plan well doctored. outstanding implementation with innosatise

learning centers and assessment, log description fl protect report, designation as a pilot center, Extensions

include presentation to school stall work w ith Nirents. particimition in district-wide msers ice program.

Iligh aest hetic perception indo haat. % en doctored plan, limited impkmentatton due to health problem.

Lxtensions included it district insers icif course. training vice principal to use aesthetw perception approach.

I.ON aest heti,: perception inde \ total. Well doeloped plan mplementati in included acti dies using property

s) stems. Designation as a mita center.

Low aesthetic perception indc \ total Well do eloped plan, exceNcol implementation ?Alai ,ACII structured

Series of iiCtIsitio and assessment I og description in prolect report. designatton as a pilot center. I- \ knsions

include memher ill district tine art s committee

High aesthetic perception index total I'lan completed. S snation CS idence ol implementation I \ tension

include memho of district line arts committee

l cilium aest het ic perception inde i total I'l.in L rit *led. g.iid liTINCITICilUttlOti ViithitsNessn1011. I \ tensions

include participation in pi olessional meeting presentation ot -Ne thole I c Project, mcmho ot district ss ruing

to pieraft: ciir mitt= guide

High aesthetic perception indo total (loud plan. good implementation ins oh Mg sirUctoted trinities tilth

hiliiii.iiiiil stildelit'. I fenNiimihllkilidk PI t-,011a11011 10 intodistoci patoeh.al high school icact .i old if orli

w, if ' eommuno eroups
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Comments on Participants' Invoivement

ou aesthete perception ride \ total. Plan completed. good Implementa ion ik oh tCntse ta
student response to ituurks itt art I \ tensions included uork uith district arca art committee

High aesthetic perception index total. iood plan. good impkmentation using aesthetic perception approach
in areas ot ceramic, and calligraphy. Extension inclutkd vm ork u oh teaching stall Irom other disciplines.

Lou aesthetic perception indo, total. Plan completed. impkmentation included student initiated work with
propert \ s( stems and then- use as a hasis tor tutoring, designation as a pilot center. Extensions Included use of
the approach in an adult education class.

\ledium esthetic perception inde \ total. Good plan. euellent impkmentation. log description in protect
report. desigruition as a pilot center. Extensions uere discussions with area high school art department
chairman and teachei groups from other disciplines, particularly' literature and language arts, participatum m
prolessional meeting presentation ot Aesthetic Eye Project.

Medium aesthetic perception inde \ total. Plan complekd implementation included assessment.

Nii test data. (iood plan tor a controlled studs. excellent implementation coo, mg out the stud( u oh colkge
students.

High aesthetic perception nide \ total. (Mood plan molt good impleniemation uith students in clementa r( til
course I )esignation ,IN .1 pilot centei: I \tension included uork u oh um \ crso \ galler( dovenls,

\tedium aesthetic percepiluun indes. total. I. \ cellent plan. Implementation uaN de%ClopMeill 1.4 unneism
course M the p4NCholop iii a rl bawd on propert( S4NienTh and aesthetic peieeption appriuch Shfulcill,

1 Os Vkl In IIIIINclfill l 1%11;11101h. concerts. and oltigthng pla \ s and 1 Ilms

Medium aesthetic pen-elution mile \ total, plan completed Implementation inu,ilicul incomes uuh doccio

c.unimtlec lo deuelop :Mei [Linke plans lin museum tours lur children

1 ou .icstherii ieipIIrr inde ii.d iiut rlon. L. \cellon ininlvnient.itis,i, Ifisils III.V asillL' .100104

rviccIsluoI orlui..,ik II III doccrit hnits liu L hildivn I toihinsualed Appisiakli 1,.., ,i 0,11, ,d mo,cion &Noll:

I tesignation as a pilot centei I \ tension undiluted \ oluntecied to assist u oh processine pi oies I data
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Comments on Participants' Involvement
1_ _

aesthetic perception index loud, mid plan. outstanding implementation of innmatiii. gallery
, . c

or guides, Log descrmtion in prmect repon, desi won as a pilot center. U. xtension nwluded prepttred and
%uhnutted prowet proposal tor grant I unding.

I:n aesthet c -rception index total. plan mpleted. Implementation "ilk in arca of music.

High a , hene creeptio ndcx total Ian - mpletcd Nfinimal implemntationdue to change of signmcnt.

I ov, a0 t two c perception index total i d plan. exedlent implementation %kith dishret.% dc teacher
townie': committee Actnines included V. or %kith arnsth. de% clopment cil karrimg center mats:rub,

No test data Outstanding plan. excellent implementation that included program I or children to meet and talk
%kith artists %kith % isind and audio documentation log description in [inflect report. designation as a pilot
center. Fxtensions ineluded participation in teacher inser% lee meet Inv

No test data Plan complete. excellent implementation %kith teaching staff I og deserip ion in protect ieport.
design:mon as A pllOt center

1 k i thou.- perception index total Plan k.'om Filo v . implcmentatuth iAttii le,,WhIng SiAil 1 11,401 i Acted

pwn h of distnct fine arts LoimmitIce

I It'' aesthetic peructnion index total Om Ian eocilen unplemenhition isalt docent group Initiated
aesthetic perception t mining ploptain tio bilingual ,Init'S In A %Chtitil

Ckb UM aesthene perception irides. iotal rioild plan. outstanding implementation im oli ill k %soh artists
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